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Abstract

It is necessary to think about current educational institutions in light of how power is 
organized in society. This requires a critical perspective on how the social sphere is understood. 
The aim of this article is to examine philosophically the social field and the notion of dispositive 
from the Deleuzian reading of Foucault, opening an analysis of power in education strained by its 
classic plot of capture versus a potential critical transformative path via escape. Using a situated 
theoretical-philosophical method, these tensions are exemplified with the results of ethnographic 
research on the dispositive around Socioemotional Learning and its educational interventions. 
There are two findings. First, the classic reception of the dispositive as a capture mechanism 
establishes standardized and normalized relationships centered on emotional self-management. 
Second, fractures and escapes of the device in socio-emotional education are investigated in 
light of affective flows, reinventing other conceptions of the social and educational practices. 
It is concluded that this analysis of the dispositive strains the lines of force that run through it, 
potentially reconfiguring the social field. So, the education-emotions binomial opens up other 
“educational cartographies” for considering knowledge and ways of intervening in the emotional 
sphere, examining the management of emotions, their mechanisms of power, and also their critical 
ethical and political openings.
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Resumen

Se hace necesario pensar la institucionalidad educativa actual a la luz de cómo se organiza el 
poder en la sociedad. Para ello se requiere una perspectiva crítica a cómo se entiende la esfera social. 
El objetivo de este artículo es examinar filosóficamente, el campo social y la noción de dispositivo 
a partir de la lectura deleuzeana sobre Foucault, abriendo un análisis del poder en lo educativo 
tensionada por su trama clásica de captura versus un camino potencial crítico transformador vía la 
fuga. Siguiendo un método teórico-filosófico situado se ejemplifican estas tensiones con resultados 
de una investigación etnográfica sobre el dispositivo en torno al “aprendizaje socioemocional” y 
sus intervenciones educativas. Los hallazgos son dos. Primero, la clásica recepción del dispositivo 
como mecanismo de captura instala relaciones estandarizadas y normalizadas centradas en la 
autogestión emocional. Segundo, se pesquisan fracturas y fugas del dispositivo en la educación 
socioemocional a la luz de los flujos afectivos reinventando otras concepciones sobre lo social y 
las prácticas educativas. Se concluye que este análisis del dispositivo tensiona las líneas de fuerza 
que lo atraviesan pudiendo reconfigurar el campo social. Así, el binomio educación-emociones 
abre otras “cartografías educativas” para pensar saberes y formas de intervenir en lo emocional, 
dimensionando la gestión de los afectos, sus mecanismos de poder, pero también sus aperturas 
críticas ético-políticas.

Palabras clave

Poder, educación crítica, sujeción, afectividad, Foucault, Deleuze.

Introduction

Humanity is currently undergoing a crisis in which contemporary forms 
of statehood are being called into question, continually demanding new 
criteria for representation and legitimization of the strategies that orga-
nize power (Chignola, 2014). For this reason, the topic presented in this 
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paper crosses the forms of social organization and the institutions that re-
gulate and control different aspects of life. From a Deleuzian reading, the 
state appears as a repressive apparatus that restricts, represses, subjugates, 
and destroys the dynamism inherent in reality (Ferreyra, 2016). However, 
as Ferreyra points out, for Deleuze, the problem is not really the state, but 
its specificity as a social relation. 

Similarly, both epistemically and politically, for Foucault (2021), 
the interest does not lie in the State, but in how it is governmentalized. 
Technical-discursive processes and instruments framework intelligibility 
and modes of action established in accordance with a governmentaliza-
tion of the social in contemporary capitalism. For this reason, Deleuze 
and Guattari (2010) describe the degree of overcoding and regulation 
that every socius configures in relation to desire and its possibilities, 
which varies according to its mode of social production. Thus, the socius 
of the capitalist machine operates under an axiomatic logic that articula-
tes social and technical acts, allowing for a functioning that establishes re-
lations of capture and flexibility both with and from the state. In this way, 
the analyses of capitalist axiomatics proposed by Deleuze and Guattari 
integrate «politics and science» to describe how capital operates: it appro-
priates social relations through a process that articulates the economic, 
the social, and the political (Deleuze & Guattari, 1980, p. 575), without 
excluding the State1.

However, in order to think about these institutional and state is-
sues, it is first necessary to approach the social field: life and everything 
experienced is segmented and crossed by different lines, implying a mul-
tiple and complex conformation. The starting point is a particular one in 
which «individuals or groups are made up of lines with diverse nature» 
(Deleuze & Parnet, 2004, p. 141). In this multilinear perspective, the social 
is articulated on the basis of lines of hard segmentation that territorialize 
molar in the sense that they institutionalize social practices. In addition, 
soft or molecular segmentarities intersect, perforating historical proces-
ses. Finally, lines of flight also intersect, decoding and deterritorializing, 
decentering all terms from their domain to generate openings in both the 
social and all organizations of power and their social practices (Deleuze 
& Guattari, 1980; Deleuze & Parnet, 2004).

Thus, educational institutionality, as a specific field of the social, 
does not escape this logic. It is possible to analyze this field from this onto-
logical and epistemological approach to the specificity of social-emotional 
education, since it is there that methodological, ethical, and political fra-
meworks unfold, which allow to think about new ways of approaching the 
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socio-educational field. Its configuration cannot be understood from static 
structures, but rather as a network of lines that, as in the social sphere, are 
continuously configured and reconfigured. Thus, the social in general—
and education in particular—would not be a mere representation, but 
rather an assemblage of lines that cross, connect, disconnect, and shape it. 
In this sense, Ferreyra (2023) proposes a Deleuzian ontology without hie-
rarchies or axiological privileges, showing that these lines do not operate 
as «exclusive ethical-political disjunctions» (p. 21), but rather as an onto-
logy in which all capture or subjection can be traversed by molecular lines 
that, through social movements of escape, transform the state of things 
delineated by the molar, such as the State and its institutionalization.

However, as noted, this construction of institutions is framed 
within contemporary capitalism, which produces a governmentally ad-
ministered subjectivity. This is evident in certain readings of Foucault, 
where the subject is analyzed on the basis of mechanisms of subjection 
that operate through a double bond, individualizing and totalizing, which 
subjugates externally and internally, and from which subjects shape 
themselves (Foucault, 1988). In this context, the notion of the apparatus 
(Foucault, 1985)—understood as a heterogeneous set of discursive and 
non-discursive elements, practices, techniques, and moral and philoso-
phical propositions that form a network through which power circula-
tes—is fundamental to analyzing these relations of domination in educa-
tion. It is assumed that devices are instruments that co-opt desiring flows 
and shape individual formations in a rigid and normalizing social space. 
However, thinking about the ontological problem of education in multi-
linear terms allows to open up the nature of the social and the concept of 
the device. The social is not limited to a field of geopolitical and territo-
rial practices designed to be ordered and dominated by state-institutional 
and sovereign logics, but emerges on a plane of immanence where lines 
and their segmentarities shape the state of things (Arellano Escudero & 
Castro Serrano, 2022). 

Hence, the aim of this article is to philosophically examine the so-
cial field and the notion of the device based on Deleuze’s reading of Fou-
cault, opening up an analysis of power in education, which is tensioned 
by its classic plot of capture versus a potentially critical and transforma-
tive path via escape. To this end, we delve into the analysis of a particular 
device focused on social-emotional education, illustrating this ontologi-
cal tension between the dynamics of capture—which seek to produce a 
standardized subjectivity, which reconfigure power relations, opening up 
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new possibilities for subjectivation and territorialization in the educatio-
nal and emotional spheres.

In this sense, the problem outlined here is not only ontological and 
epistemological, but also political and ethical. For Deleuze (2007a), «so-
ciety does not contradict itself, but rather, above all, it flees, it escapes 
everywhere» (p. 125). Indeed, one could say that «the first fact about a 
society is that everything in it flees, that everything is deterritorialized» 
(p. 126). As stated, the social field is defined by lines of flight, but these 
are ontologically prior to power; i.e., they are movements of deterrito-
rialization, which «may eventually deploy (re)territorializing and codi-
fying strategies and devices of power» (Heredia, 2014, p. 92). Based on 
this primacy—not chronological, but de facto and de jure of the untimely 
(Deleuze & Parnet, 2004, p. 154)—the problem of power—via devices—is 
transferred to how to prevent escape. Therefore, the decoding of all so-
cius is key to recoding or reterritorializing desire and its lines of flight, 
establishing a political movement that oscillates between capture and fle-
xibility under the capitalist logic already described. As Chignola (2018) 
points out, «we are always captured by devices, but within them we act» 
(p. 242). It is well known that under the current capitalist rationality, all 
subjective folds seek to be governed, but their critical potential to recon-
figure the power relations that shape them is always present. It is because 
there are folds that devices function, and it is because there is a critical 
power in the line of flight that there is subjection (Lorenzini, 2023). The-
refore, based on this objective and this problematization of the political 
unfolding of lines of flight, we wish to sustain and defend the idea that 
thinking about the social from a configuration of multiple lines increases 
the possibilities of life, while also pointing to an ethical course of action. 
The idea is to sustain and enhance these premises in the field of education 
and, specifically, in social-emotional education.

Therefore, unraveling these lines, says Deleuze (2007b):

It is to draw a map, to cartograph, to explore unknown lands... one must 
settle on the lines themselves, which are not content to compose a devi-
ce, but rather traverse and drag it, from north to south, from east to west, 
or diagonally (p. 305).

In this sense, this approach conceives the social in its grips, twists, 
intertwining, and assemblages that can be generated in social microspa-
ces, which are also happening and pushing institutional-molar practices. 
Following the logic of Gabriel Tarde (Deleuze & Guattari, 1980), static 
and standardized modes of the social are questioned. It is a matter of 
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making a reading that is «more intensive than signifying, more geogra-
phical than historical, more of the order of lines than of structures» (Pál 
Pelbart, 2009, p. 118). Possibilities arise for designing multiple planes and 
existential cartographies that potentially lead to critical devices that also 
operate in the social sphere. These devices do not only function through 
coercion, capture, and violence, but also enable new territories, links, and 
subjectivities that open up ways of resisting and disputing the hegemonic 
logics of the present. 

This philosophical-epistemic and ethical-political framework has 
been essential for thinking about the current era, as it has been prolific in 
recent years. Its novelty is evident in thinking about both sociopolitical 
processes and the field of education and its educational interventions. In 
short, on the one hand, there are theoretical and practical attempts to 
understand processes of subjectivation from the perspective of coercion 
and subjection to devices and current governmental reason. These are 
deployed in different areas and are being worked on both in Chile and 
around the world, namely: the effects on subjectivity of state measures 
against poverty, such as conditional transfer programs (Reininger &  Cas-
tro Serrano, 2021) or housing policies (Besoain &  Cornejo, 2015). There 
are also critical insights into the notion of entrepreneurship in policies to 
promote microenterprise (Di Giminiani et al., 2023) or changes in work 
identities resulting from the growing installation of accountability me-
chanisms (Fardella et al., 2016). The processes of subjectivation associa-
ted with government mechanisms in the field of education have also been 
explored, such as the implementation of policies on coexistence (Apabla-
za, 2017) and inclusion (Bornhauser & Garay, 2022). In turn, it is analyzed 
how, in power configurations, based on Deleuze’s diagram, a mechanism 
of self-exploitation of subjects is installed, causing them to lose power in 
educational processes (Flores & Villareal, 2021).

However, on the other hand, there are considerably fewer attempts 
to map the folds from a vitalism that thinks about our reality in a different 
way, opening up to other planes of subjectivation. In Argentina, studies 
on the «neoliberal reason» investigated by Gago (2015) use the notion of 
body-territory to think about processes of subjectivation «from below» 
as mechanisms of resistance in the informal sector. Grinberg (2020) also 
points out how the intersection of neighborhood-school-subject consti-
tutes a field of characteristics and events; he thinks about the everyday life 
of these neighborhoods and schools as power relations that include «the 
sedimented and the stratifications, the molar that captures, but also the 
current, the molecular and its leaks» (p. 11). In Spain, attractive findings 
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are emerging in our digital age for thinking about counter-digitalization 
as a critical tool enabling «rhizomatic learning» (López Rey, 2024, p. 113). 
However, while this state of the art informs the present article, further 
research is needed in Chile, and it is necessary to open this discussion in 
a precise way.

Methodologically, this article starts from a philosophical-concep-
tual review of the notion of the device, based on Deleuze’s reading of 
Foucault and its relationship to the configuration of the social and sub-
jectivation in the context of contemporary capitalism. To this theoretical 
framework, we add an analytical approach to transfer it to the specific 
area of education, based on fieldwork for previous research carried out 
between 2020 and 20232, which ethnographically examines the apparatus 
configured around social-emotional education. Thus, theoretical-philo-
sophical production is simultaneously articulated with empirical excerpts 
from this research to illustrate how educational devices act in the produc-
tion of subjectivities from the multiplicity of lines that compose them.

Finally, the article addresses two main sections. The first section dis-
cusses the classic reception of the apparatus from the perspective of its logics 
of subjection and capture, which in the socio-emotional field of education 
are visible in the molar and normative dispositions that seek to produce a 
certain form of subjectivity (tolerant, optimistic, resilient). The second sec-
tion explains how, from a multilinear analysis of the social, movements of 
escape and processes of deterritorialization also become visible, deforming 
and traversing the entire field, revealing other possible spaces within the 
education-emotions binomial and opening up other «educational carto-
graphies» that pronounce other places and other forms of knowledge. It 
concludes by pointing out that it is possible to see, touch, feel, and sense 
what is happening in the social field and within every device, which invol-
ves untangling the lines that, in this case, make up the field of social-emo-
tional education. This allows us, from its ontological, epistemic, and metho-
dological premises, to open up ethical and political ways for thinking about 
practice in this field and how it intervenes in the emotional sphere.

Device and power as a social construct  
in social-emotional education and its ways of learning

As Buchanan (2021) points out, Foucault’s concepts, that of the apparatus, 
is one of the most widely used and studied today in thinking about the 
social field. Deleuze (2014) mentions that Foucault resorted to it at a deci-
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sive moment in his work, when he was facing a major theoretical problem 
regarding how to conceptualize power, since escaping it seemed impossi-
ble. Starting with Discipline and Punish in 1975 and the inclusion of the 
notion of «dispositif,» Deleuze (2010) considers that Foucault manages to 
advance his conception of power by stripping it of a series of principles 
taken for granted, two of which are worth exploring in greater depth. One is 
the «postulate of property,» where he challenges the idea that power is the 
acquired or preserved privilege of the ruling class. On the contrary, power 
«is not so much a property as a strategy, and its effects are not attributable to 
appropriation» (p. 51). It is a set of maneuvers, tactics, and techniques that 
are exercised, not possessed. Power understood in this way lacks homoge-
neity; however, it is defined by «the points through which it passes» (p. 51).

The second is the «postulate of localization,» according to which 
power is located in the state itself. Deleuze (2010) emphasizes that, for 
Foucault, it is rather a microphysics of power, responding to a comple-
tely new topology that does not assign a specific or privileged place from 
which power emanates: it «passes through all kinds of apparatuses and 
institutions in order to unite them, prolong them, make them converge, 
make them manifest in a new way» (p. 52). Along these lines, Chignola 
(2018) points out that, ultimately, for Foucault, power does not exist as 
such, but rather «is the system—more or less organized, more or less hie-
rarchical, more or less coordinated, and in any case always reversible—of 
the relationships it weaves and maintains in tension» (p. 239).

Hence the importance of the notion of the device for breaking out 
of the problem of power, since it shows that the social field is configured 
from different lines of power and resistance, forming points of uniqueness 
that traverse it. In fact, a year later, in The Will to Knowledge, Foucault be-
gan to think of subjectivity as folds, as points of resistance to that line out-
side that traces power. And for Deleuze (2010), the third axis of his work 
appeared: subjectivation. This line, this fold, would be the confrontation 
with the absolute outside and through which we subjectivize ourselves, a 
process that may well escape or be subject to the strategies of power.

These readings of Deleuze (2010) on Foucault’s work allow us to 
read the social field following the idea of a «diagram» or ways of unders-
tanding the social as a plane of immanence, which are those that define the 
general function of the multiple devices that come into play. In this sense, 
Deleuze (2010) points out that it is a «machine that not only applies to a 
visible matter in general (workshop, barracks, school, hospital as a prison), 
but also generally traverses all enunciable functions» (p. 60). Therefore, for 
Deleuze (2006), the task consists of seeing how «the planes of immanence 
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are traced» (p. 231) according to the machines that allow processes such as 
unification, rationalization, and subjectivation to be generated. In this way, 
the diagram weaves a flexible and transversal network, tracing different 
lines with respect to the vertical structure, where practices and strategies 
are defined that form a system in continuous imbalance, which departs 
from structural logic and draws a map of power relations. 

Thus, Deleuze (2010, 2014) considers Foucault to be a cartogra-
pher, since in the different periods of his work he did nothing but think 
about the social from his lines. First, he traced the lines of enunciation, 
those referring to the discursive (knowledge). Then, he outlined lines of 
visibility and force as he reconceptualized power from its multiplicity, 
non-localization, and non-belonging (power). Finally, the question that 
Foucault will clarify once he has «overcome» his theoretical problem is 
that all power, all lines from the outside, fold into subjectivity, and in that 
fold, one can become another (subjectivation).

In short, Deleuze (2007a) argues that devices have as their compo-
nents lines of visibility, enunciation, lines of force, lines of subjectivation, 
lines of fissure and fracture, which intersect and intermingle, emerging 
from one another through variations or even mutations of disposition. 
Thus, it is possible to link Deleuze’s lines with Foucault’s, since the visi-
ble and the enunciable connect with hard or molar lines; the processes 
of subjectivation can be crossed by the molar (subjection), and also by 
molecular movements, allowing the installation of possible desiring leaks 
which, as Antonelli (2024) shows, in addition to opening up the social 
field, always harbour dangers and risks, since there is nothing axiological 
in the unpredictability of their unfolding. 

And although Deleuze (2007a) raises an ontological disagreement 
regarding the question of the Foucauldian device, insofar as he believes 
that resistance and desiring flow unfold before power, it cannot be over-
looked that the current socius is an attempt at subjection with respect to 
desiring flows in the operation of «flexibility and capture» that the axio-
matic capitalist mode possesses in its articulation and deterritorialization 
of social lines. This involves the state and its governmentality in the ten-
sion between the lines and their possibilities of escape, which can always 
be captured, making it impossible to think that the subject exists outside 
power relations. On the contrary, we know from Foucault (2006) that the 
subject is always confronted with constant mechanisms of subjection and 
control that attempt to standardize these points of resistance in order to 
make these folds of subjectivation governable spaces. But how do these 
strategies operate in the power apparatus to intercept the escapes of any 
movement of opening deterritorialization?



226

Sophia 39: 2025.
© Universidad Politécnica Salesiana del Ecuador
Print ISSN:1390-3861 / Electronic ISSN: 1390-8626, pp. 217-244.

Captures and Ruptures in the Power Dispositive of Socio-emotional Education 

Capturas y rupturas en los dispositivos de poder de la educación socioemocional

As noted in the introduction, it is relevant to observe the field of 
education with the notion of apparatus, as it allows us to examine how 
this capitalist reason and its mode of governing the social intervenes to, 
in the words of Bornhauser and Garay (2022), make «learning a way of 
guaranteeing the participation of the subjects themselves in the activities 
by which they are going to dominate themselves.» (p. 236). This is the case 
with the social-emotional learning (SEL) device and other experiences 
in the field of emotional education. These initiatives are configured as 
normative and vertical provisions that operate as lines of hard segmenta-
tion that molarize the educational field, defining very specific objectives. 
It suffices to look at their definition:

The process through which all young people and adults acquire and 
apply knowledge, skills, and attitudes to develop healthy identities, ma-
nage emotions, and achieve personal and collective goals; feel and show 
empathy for others; establish and maintain supportive relationships; 
and make responsible and caring decisions (CASEL, n.d.).

This model has been adopted by intergovernmental organizations 
such as the Organization for Economic Cooperation and Development 
(OECD) and, in particular, by the United Nations Educational, Scienti-
fic and Cultural Organization (UNESCO). They highlight its importance 
not only for personal well-being and academic performance, but also for 
achieving the Sustainable Development Goals (SDGs). Specifically, goal 
number four refers to quality education, which is also expanded to ad-
dress threats to peace and the challenges of sustainability. In this regard, 
UNESCO (2018) has determined that social and emotional learning is 
central to the Education 2030 Agenda. Thus, the education of the future:

It must go beyond typical academic and technical skills. […] The deve-
lopment of social and emotional skills is crucial. This includes unders-
tanding and managing one’s own emotions, working easily with others, 
and the ability to demonstrate empathy (para. 2).

Within the philosophical perspective used here, the socio-emo-
tional device shapes a certain discourse and a certain visibility. In other 
words, a diagrammatic set of acceptable statements that ultimately shapes 
and determines what can be said and observed about it. This normative 
character acquired by the molar lines can be seen in educational practice. 
For example, in the same institutional debates on the bill on emotional 
education currently being debated in the Chilean Chamber of Deputies 
(2019), it is mentioned that: «It is therefore necessary to move from a sys-
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tem that is generating exclusion and school failure to one focused on the 
needs of children and young people, their trajectory [...] we need to focus 
on a fundamental point: emotional education.»

Based on these hard lines and the power structure deployed by 
the state and its ways of articulating education laws, finer threads can be 
linked to the field of education itself when we delve deeper into the idea 
of «comprehensive education» for students and its relationship with emo-
tional education. In the research, a person in charge of coexistence clearly 
expresses this during the ethnographies:

When asked what the goal of education is, they respond: «To form 
people of integrity.» I ask, «And what makes a person well-rounded?» 
He replies, «Not only having a lot of knowledge, but also knowing how 
to use technology, knowing how to solve conflicts, being optimistic, ha-
ving hope for the future, and being empathetic towards others» (Field 
diary, School 1, December 7).

There is no doubt that these statements contain underlying prin-
ciples and values. Analytically, there is a relationship established between 
«comprehensive education» and «emotional education,» valuing certain 
aspects that the ideal citizen should have to the detriment of others. It is 
in this sense that the devices, in their attempt to capture the flows that 
make up the social and the educational —flows that could be associated 
with resistance for Foucault and with leaks for Deleuze— generate wi-
llingness in subjects based on forces of subjection to that mechanism of 
power, nullifying all vitalism. In this way, a certain form is imposed on 
behavior, which leaves «only those modes of expression and valuation 
that can be normalized and put at its service» (Guattari & Rolnik, 2006, 
p. 253), i.e., at the service of contemporary capitalist reason, which shapes 
an «individualized subjectivity,» with its lines of subjection «essentially 
fabricated and molded in the social» (p. 46).

These willingness around socio-emotional development affect pro-
cesses of subjective configuration, creating a homogeneous and calculated 
identity. This normative and external discourse operates as a hard line of seg-
mentarity that establishes rigid and predictable segments: there are central 
characteristics of a specific subjectivity that make it representational in the 
lines of the socio-emotional field of education. The research illustrates how 
these discourses foster processes of subjectivation where individuals form 
themselves as: «grateful» subjects, «tolerant» subjects, and «resilient» subjects.

The grateful subject is clearly identifiable in a narrative that emer-
ged while exploring the relationship between education and happiness:
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Ones must educate to be happy [...] to get rid of consumerism, be happy 
with nothing. This is educating for happiness, without lacking of things 
[...] with the idea that what someone has is perfect just because the per-
son has it, educate in gratitude, that is an education for happiness, be-
cause when the person is grateful for everything he/she has, the person 
will always see life full of joy and happiness (Interviewee 04). 

Closely related to this subjective display of gratitude, the findings 
show that educating this emotionally strong individual fosters a tolerant 
individual, especially through a variation that seems to be increasing : to-
lerance for frustration. «Before, the educational community was calmer 
and more tolerant,» said a key informant in relation to the protests that 
female students had carried out in response to police repression during 
the October 2019 protests in Chile. And in other contexts, it is used as a 
formula for solving problems: «You must learn to control your frustra-
tion,» the teacher said in an authoritative voice to the student who was 
crying because she got mad to her classmates for giving her bad instruc-
tions during a game. In this sense, the display of subjectivity, emotionally 
institutionalized, must be grateful for what it has and tolerate the dyna-
mics that are presented to it. It is a fold that allows for subtle governan-
ce. The following excerpt is telling in this regard. A teacher explains her 
students why not all of them can get the highest score on the university 
entrance exam (PSU in Chile), with tolerance being synonymous with 
acceptance of injustice:

«Since not all of us can get 850 points, we have to learn strategies to 
adapt to our reality,» she says in class. Immediately, a student responds, 
«Why not?» to which the teacher replies in a friendly,: «Because you 
can’t, that’s not how it works.» [...] And then the teacher reaffirms: «ima-
gine! What would we do with only smart people?» (Field diary, School 
1, November 16).

Without ignoring class prejudices, given that this is a school loca-
ted in a marginalized and stigmatized neighborhood in the Metropolitan 
Region (Chile), the tone suggests that students must accept their destiny: 
the idea of tolerating their position because that is the way things are. It 
is a combination that shapes modes of discourse and practices that play 
off tolerance and frustration. The first comes from the Latin verb tolerare, 
meaning to endure or bear. The second comes from the Latin frustra-
tio, meaning deception or disappointment. This is a suggestive combi-
nation that can be interpreted as «enduring disappointment» and at the 
same time «bearing the burden of deception.» It is clear that tolerance of 
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frustration is part of the emotional skills to be cultivated by the emotio-
nally educated individual. What is not equally clear is what frustrations 
should be tolerated or what deceptions should be borne. However, this 
fold of subjectivation must be molded in the subtlety of capitalist emo-
tionality, which seeks to configure ways of being that are functional to 
the logic of performance, turning structural discomforts into individual 
responsibilities. 

Finally, the socio-emotional device shapes a resilient subject. These 
three characteristics, taken together, are positioned as «life skills» to be 
cultivated and developed in education. As C., a pastoral teacher, mentio-
ned: «It is essential that the school prepares its students for life, beyond 
academics. Empathy, self-criticism, resilience, the ability to see the positi-
ve side in order to move forward, propose, solve problems. Not to stagna-
te» (Field diary, School 1, December 7).

A common denominator in the resilient discourses of the social-
emotional device is the implicit assumption that we must take responsi-
bility for external circumstances. Whether it is our destiny, the future, our 
actions, or our decisions, the narrative is organized around the idea that, re-
gardless of material or structural conditions—no matter how extreme—it 
is up to the individual to move forward and progress. One interviewee says:

It’s about working on self-knowledge. It’s finding your inner strengths, 
taking responsibility for yourself, not continuing to blame your parents 
for being divorced and that’s why I turned out this way, or that I was 
raised by my grandmother, or that my mother was a prostitute, and all 
those stories! [...] But what part of the chapter do you want to be? You 
change it and stop blaming and victimizing yourself (Interviewee 04).

This invitation to personal responsibility and decision-making can 
be problematic if interpreted as a way of blaming people for their adverse 
circumstances and exempting social and political issues from their res-
ponsibility for generating inequalities and difficulties. Under this logic, a 
morality of the self-managed subject unfolds. Thus, the emotional in ge-
neral, and resilience in particular, becomes a technology of government, 
as Foucault (2008) warned, orienting practices of subjectivation toward 
a regime of responsibility that subjects subtly exercise over themselves. 
The expert deepens the argument, since taking responsibility for our lives 
even implies leaving the past behind:

Taking charge of ourselves, stopping blaming [...] the rapist and whate-
ver ruined my life... but turn the page, you choose not to live in the past, 
when you practice mindfulness you choose to live in the present [...] 
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and sorry for what I’m going to say, maybe the disappeared detainees 
and whatever... it is indeed a very painful episode, but let’s not get stuck 
there (Interviewee 04).

The articulation of these lines throughout subjectivation indica-
tes that their folds do not lie solely in generating emotional competen-
cies that subjects acquire as skills, but also imply a certain way of being 
and thinking, of seeing and judging oneself in the idea of statements and 
categories of visibility of the diagram in their practices and social lines. 
These illustrations indicate a close relation with the current capitalist go-
vernmental rationality, which deploys power relations through multiple 
devices that seek to regulate and capture in a certain way—and not in 
another—the points of resistance that make up a social field such as edu-
cation, which is also deeply emotional (Zembylas, 2019).

Rupture and social power to rethink social-emotional 
education and its modes of learning

It can be addressed what Deleuze proposes regarding the ontological of 
the social and its lines. A second moment opens up, raising other ques-
tions: how can the social field be traced through its lines of associations 
and inventions that allow the flow of desire? What dangers and possibili-
ties open up if thinking about and analyzing the socio-emotional field of 
education from a multilinear analysis of the social that allows deterrito-
rialization and processes of escape? It is necessary to repeat what Deleuze 
(2007a) pointed out above:

A society, a social field, does not contradict itself, but rather, above all, 
it escapes [...] the lines of flight are primary. [...] they are almost the 
same as movements of deterritorialization: they do not imply any return 
to nature, they are points of deterritorialization of the devices [agen-
cements] of desire. […] The lines of flight […] are what the devices of 
power want to tie up (p. 125).

The lines of hard or mole segmentarity are also articulated with 
other lines of flexible segmentarity or becoming, which are molecular. 
They are different, «they proceed by thresholds, constitute becomings, 
blocks of becoming, mark continua of intensity, conjugations of flows» 
(Deleuze & Parnet, 2004, pp. 147-148). In this type of line, there are not 
binary dichotomies, but rather a pluralism of real multiplicities that elude 
all dualism (Deleuze & Guattari, 1980). These lines intersect with lines of 
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flight, generating shifts in social domains that, for Castro Serrano (2018), 
are always unpredictable. It is a shift from lines of enunciation and visi-
bility to lines of fracture, which unfold a multiplicity beyond the number 
of parts, as they are made up of singularities (Heredia, 2014). The line of 
flight is a deterritorialization and, precisely because of this unpredictabi-
lity, Deleuze insists that they are ontologically prior to power, and that is 
why devices seek to capture them. It is in this sense that Lorenzini (2023) 
thinks of the ever-present critical potential of subjects to destabilize and 
reconfigure the power relations that shape them, not as a side effect of the 
mechanisms of subjection, but as their very condition of possibility.

The subject is, as I said before, a line, a line of flight. And this is why 
the Foucauldian term that identifies the subject —when the mechanism 
of subjection does not prevail in his analysis— the factory of the sub-
ject that knowledge and power set in motion, [...] but rather the path by 
which the subject becomes, is freely produced, not as a consciousness 
or an interiority, but as a project or an inventiveness and freedom— is 
«process of subjectivation» (Chignola, 2018, p. 241)

It is therefore important to draw another map in the diagram of the 
social that makes it possible to also think about «critical devices» that do 
not only operate through capture or violence. It is suggested that the dia-
gram, as an ordering scheme that makes the multiplicity of devices with 
a dominant strategic function work, is in constant variation in its own 
social immanence. Returning to the example mentioned in the previous 
section, despite the lines of sedimentation and mole dispositions of the 
socio-emotional device in the strategic vision of the OECD, UNESCO, 
or the Chilean draft law on emotional education, these regulatory me-
chanisms are inhabited by an excess from within: molecular leaks that, 
in their movement of deterritorialization, demand attention. It is possible 
to draw other cartographies and maps that follow these movements of 
escape, visualizing other possible modes of subjectivation that allow the 
socio-emotional experience to open up to an inventive and risky practice, 
since « there can only be one thing in the lines of flight: experimentation-
life» (Deleuze & Parnet, 2004, p. 57).

These philosophical threads can be illustrated with regard to the 
duality of perspectives that emerged from a workshop held during the 
ethnographic work. Teachers and students were asked what kind of 
school they dream for the future. For the former, there was no doubt: a 
more tolerant school, where empathy is cultivated, where emotions can 
be expressed, where students develop life skills, where teachers have more 
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tools for social-emotional work, among other things. When asked the 
same question, the students imagined a school based on other elements, 
the most repeated of which had to do with sexuality: 

«More sex education,» «wearing skirts instead of jumpers» [sleeveless 
dresses], «creating more spaces for conversation to talk about issues 
such as politics, sex education, feminism, first aid, civic education, se-
xual orientation, and gender,» «the school organizing debates among 
students to talk about this» (Field diary, School 2, December 1).

It is clear that in the socio-emotional framework outlined by the 
device as standardized subjectivity, sexuality becomes a line of escape. 
This is a difficult topic for schools and education in general due to a cer-
tain historical matrix that has neglected and stigmatized it. Sexuality, gen-
der, and feminism repeatedly appear as main concerns among students, 
in contrast to more traditional elements such as empathy, tolerance, emo-
tional management, and expression, which were emphasized by teachers. 
However, at a certain point, as Ahmed (2019) would say, they are speaking 
a common language: the intensity of affects and emotions. Although, on 
the one hand, they appear in all their power, often in ways they are inap-
propriate, or impertinent to the school’s pretensions, and on the other 
hand, docile, prefigured, already adapted to the language of education.

Deepening the analysis based on the theoretical-philosophical ap-
proach, the duality pointed out by the case of sexuality within the socio-
emotional device, in its critical movement, is capable of bringing about 
other folds of subjectivation that show a different inventiveness, displaced 
from any standard, monolithic subject, and this occurs precisely becau-
se the diagram unfolds a continuous process of functional readjustment 
of the devices that it brings into play. The mode of subjectivation of the 
current capitalist subject is not the only one. As Deleuze (2007b) pointed 
out: «Those who subjectivise themselves are not only the nobles... they 
are also the excluded, the wicked» (p. 308). This is why Bröckling (2015) 
tells us that the subject is a «subjectivation in the gerund» (p. 35), the 
impersonal form of the verb. Thus, the question posed by Deleuze (2010) 
allows us to see the cracks in subjectivation: «What are the new modes of 
subjectivation without identity rather than creators of identity?» (p. 149). 
Guattari elaborates on this in one of the classes when he was a guest lec-
turer with Deleuze (2015), pointing out that there are particular subjec-
tivations specific to different social groups that operate in different areas, 
hence the existence of subjectivations that have taken place in an «explo-
sive» way. «The fissure is because there are different operators of subjec-
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tivity who can effect it in multiple ways, in a singular way in any field of 
the social» (pp. 149-150).

Thus, the ethnographies that were carried out show how—aside 
from the homogenizing practices and interventions of the socio-emotio-
nal device—alternative flows emerge to the way in which it conceives emo-
tional well-being. These are moments, classes, or other types of encounters 
that are unique to education and, due to their particular combination of 
elements, create an empowering classroom climate that fosters affections 
and emotions in their indeterminacy. These spaces are frequent and va-
ried, yet they occur on the margins of the device’s intentions. As simple as 
they may seem, they resonate deeply with students’ emotional well-being, 
even more so than activities intentionally designed for that purpose. They 
work because they are based on a warm, supportive teaching style that re-
sonates positively with students, or because they are institutional educatio-
nal projects that diversify the curriculum and use teaching methodologies 
that involve students. This can be illustrated concretely:

Math class. Second grade. Students are working with cubes to learn tens 
and ones. They must represent a number that the teacher shows on the 
screen by stacking cubes of one color for the tens and another color for 
the ones. [...] the classroom atmosphere is great, they enjoy the activity 
and learn new content [...] the teacher told them to start putting away 
their materials and there was a resounding cry of disappointment as 
they asked to continue (Field diary, School 1, October 26).

As noted, it is possible to insist on analyzing that these other forms 
of emotional well-being that emerge in the educational field escape the 
relationships and interventions molarly prefigured by the device. The ins-
titutionally designed movements are traversed by small cracks and ex-
press themselves in varying durations as alternative and unforeseen flows. 
It is always necessary to direct our gaze and listening toward that which 
becomes unpredictable (Deleuze, 2010).

However, it should be noted that, in the same way, contrary ex-
periences are also lines of flight. In other words, socio-emotional expe-
riences in which students feel recognized are not the only movements 
of deterritorialization, but also those in which emotions are presented 
as elements of exclusion, contempt, invisibility, or inequality (Nobile, 
2019). Two cases recorded in ethnographies of everyday practice are 
illustrated. The first is about J., a Haitian student who is not yet fluent in 
Spanish, leaving him invisible to the pedagogical authority of the tea-
cher in the classroom. 
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The teacher directs her teaching to the first 10 students. At the back of the 
room is J., a Haitian student who does not speak Spanish well. J. has his 
notebook closed and is tapping his finger on the wall. He does not un-
derstand the subject matter and, although he integrates with his classma-
tes during recess, he is overwhelmingly alone. The teacher makes her 
rounds, but does not stop at J.’s desk (Field diary, School 2, November 3).

The second case, recorded at another school, is K., a young student 
who is constantly monitored by the school due to multiple violations and 
negligence in her care.

K. is responsible for her younger brother with ASD, as her mother has 
drug addiction problems and her mother’s partner physically abuses 
them. The young people are practically alone. No one cooks for them or 
takes them to school. The student [...] approached me to ask for money 
for the bus so she could go home. Both students were «institutionali-
zed,» but without adherence to or results from the program (Field diary, 
School 1, October 5).

Deleuze and Guattari (1980) pointed out that escape is not neces-
sarily revolutionary or axiologically superior, and that the folds of sub-
jectivity that pass outside the normalising pretensions of the device can 
become both empowering collective and social spaces and downright 
dangerous. However, the aim is to insist on the relevance of showing the 
other sides of the socio-emotional device, both in their joyful potential 
and in their sadness. On the one hand, there is the experience described 
by J., who, without understanding the language, has to cope with a class 
in which he is not taken into account. His existence is that of a ghost who 
is ignored, unable to open up experiences that would subjectivise the tea-
cher-student relationship in a different way, petrifying and denying the set 
of challenges that his presence represents in the classroom and the school. 
On the other hand, it is also the situation of K., who, although physically 
present in the classroom, tells a story that focuses on his brother and how 
he will cope with everyday life in order to get home and feed him. 

In this sense, it is necessary to question certain naive premises and 
avoid axiological interpretations that assign an intrinsic positive value 
to the lines of flight that this philosophical-theoretical framework the-
matizes. Fascism, according to Deleuze and Guattari (1980), can also be 
understood as a line of flight. Therefore, these lines must be considered 
from the perspective of the unpredictability of their compositions and 
movements, since the relations of multiplicity they establish can generate 
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any type of unfolding. The dangers of escape permeate every social field, 
and the educational field and schools are no exception.

So, although risky, critical potential appears in every device when 
the molecular and lines of flight of the social field itself are allowed to 
flow, moving away from any figure of representation and scheme of social 
capture that is known to impose the rationality of capital. What is relevant 
is the possibility of being attentive to these lines in order to understand 
that other plots are unfolding. As Arellano Escudero and Castro Serrano 
(2022) argue, escapes map other ways of life, «allowing things, events, and 
modes of subjectivation to be constructed» (p. 83). The example of se-
xuality illustrates this point once again, and we would like to emphasize 
it. Students at two schools were asked about the places and moments at 
school that represented happiness for them, and they widely highlighted 
the bathroom-changing room as a powerful space of intimacy and con-
nection where they experience moments and share spaces that do not 
happen anywhere else in the school.

They mourn their “heartbreaks” and suffer “betrayals,” but they also ex-
perience “the best moments.” They share their secrets and intimate lives 
(sexuality). […] For women, it represents a place of “happiness” and en-
counter. In the case of men, a figure associated with «mischief» and «the 
best jokes» appears as memorable moments that evoke happiness (Field 
diary, School 2, October 27).

Analytically, it is known that there are many moments designed 
institutionally by schools to comply with the provisions outlined by the 
device regarding emotional well-being. Examples of these are fun breaks, 
costume days, dance breaks, workshops on emotions, among others. 
However, it is interesting that, despite activities specially designed for this 
purpose, it is the bathroom and the dressing room that emerge as ele-
ments that, in the students’ voices, most profoundly mark their time at 
school in terms of social and emotional well-being. The bathroom as a 
meeting place that escapes the school’s panopticon. The only space where 
the school does not reach. In the crack that is kept on the margins for 
privacy reasons, movements of escape emerge that allow us to visualize 
how forms of living together are also manufactured and molded from the 
connective and its characteristics, opening up what Rolnik (2019) calls 
processes of «different subjectivity production» (p. 45). 

In these processes of different subjectivity, singular subjectivi-
ties can emerge that crack the universal notions of identity that shape 
us to certain contemporary logics, such as consumption and technology, 
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among others. These types of current identities, although flexible as a pro-
duct of the same neoliberal capitalist logic, persist, according to Rolnik 
(2022), in hyper-identitarian and conservative «reactive micropolitics» 
(p. 67) that do not open up possibilities for other worlds of relationships. 
Thus, the «different» or fleeing subjectivities analyzed allow us to invent 
other conceptions of the social and contribute from other places to edu-
cational intervention and practices.

Delving deeper into the above, this understanding of the social can 
be analyzed from the readings by Deleuze and Guattari (1980) on the mi-
crosociology of Gabriel Tarde. They criticize the social in its «stationary» 
and representational form of the idea of society, in order to go beyond its 
molar and institutional understanding. They challenge the idea that co-
llective representations can explain «the similarity of millions of men.» In 
this sense, they return to Tarde (2011) and the world of detail or the infini-
tesimal; those small imitations, oppositions, and inventions that constitute 
a whole underrepresented field of the social realm. In this case, the social 
and its eventual institutional modes can be thought of in terms of creative 
and imitative alliances articulating flows that traverse and deform the so-
cial without blocking it. This reading emanates an immanent variation of 
the social, which distances itself from the mechanisms of subjection exer-
cised by discipline and control. When thinking with Tarde (2011), other 
processes of subjectivation emerge that are closer to the relationships, 
flows, and affects that conjugate it, constituting and destituting individuals, 
groups, and institutions to establish another state of affairs.

What is illustrated in the bathroom-dressing room case points to 
a deployment of associations and inventions that, in their minor escapes, 
can rhizomatically reposition the institutional-molar in that social field. 
It is therefore necessary to decongest what has been established by the 
devices of knowledge-power in their subjugation, in order to return to 
the experiences that appear in the ways in which the educational field is 
shaped and its approach to the socio-emotional. There is a social compo-
sition that considers the molecular and its variations and inventions, but 
without forgetting the devices of power and their flows of molar capture. 
It is necessary to understand the articulation of the lines and the move-
ments of the molar and the molecular themselves:

When Deleuze and Guattari argue that societies are defined by their lines 
of flight or deterritorialization, they mean that there is no society that is 
not reproducing itself on one level while simultaneously transforming 
itself into something else on another level (Patton, 2000, pp. 107-108).
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This tension has been illustrated in empirical examples, since, 
although the device in its restraining role performs a more precise insti-
tutional function, it is observed how other cartographies emerge in cer-
tain movements and developments to understand the socio-emotional 
aspects within the socio-educational institution. This points to the rele-
vance and topicality of the subject for developing other theoretical and 
practical inputs in the field of education. In a way, in an often suffocating 
educational world, the device, in its variation within the social field and 
in its deforming possibilities, provides a daily relief where affects—using 
Ahmed’s (2019) expression—operate in a «sticky» way (p. 102) to intert-
wine different matters with ideas and objects, and can also challenge their 
subjectivizing function, as indicated by García (2021).

Conclusions

Some lines of reflection have been pointed out that provide light in a 
Deleuzian sense. However, there are also lines that have their inherent 
dangers. In summary, the key to reading this paper was based on a theore-
tical and philosophical review and analysis that brings into dialogue and 
tension the classical reception of the notion of the device with a multili-
near view of the social that highlights its critical potentials, both its lines 
of force, power, and subjection, as well as its possible leaks and deterri-
torializing movements. This key opens up two interesting paths for the 
field of education. On the one hand, an attempt was made to show this 
tension inherent in all devices by examining the capacity to think about 
the socio-emotional educational phenomenon from the complexity and 
heterogeneity provided by the lines of force and power that are drawn 
within it, turning it into a device that is traversed by multiple lines and 
strata. This, on the other hand, opened up a space for rethinking the ways 
in which the processes of formation and transformation of school sub-
jectivities are specifically addressed within the framework of capitalist 
governmentality, which blocks the multiplicity of lines and their desires 
in the social field. 

Thus, the notion of device fulfills a theoretical-analytical function 
that establishes ontological and epistemic scope, but there are also 
methodological consequenced. Having conceptually thematized the work 
on the flows of desire allows us see what Schuilenburg (2012) thinks of 
as an empirical-methodological plane that facilitates both the distinction 
between molar domains—whether collective or individual—and molecu-
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lar domains, as well as their necessary articulation. This is why Grinberg 
(2022) argues that the device in his approach «dissolves the macro-micro 
tension» (p. 32), making it necessary to see the flows, leaks, and attach-
ments in their possible intertwining. Thus, this journey was traveled from 
power relations and their sedimented and molar configurations, which 
dispose of policies of truth and greater knowledge, to lesser knowledge, 
those molecular corpuscles that show the uncontrollable reality «that ap-
pears with all its force in any study of everyday life» (p. 33).

This analytical key reveals a key finding: that regardless of the ho-
mogenizing practices and interventions of the socio-emotional device, 
alternative flows of well-being constantly emerge that are neglected but 
significant in everyday educational experience, both for their vitalizing 
powers and their inherent risks. In this way, the future of schooling and 
its socio-emotional approaches is brought into question, not only from 
the perspective of its lines of force and capture, but also from its stru-
ggles and escapes, showing different ways of approaching the produc-
tion of knowledge around socio-emotional learning and rethinking the 
methodological approaches used to work in schools with the multiple 
faces of the students.

This dialogue between Foucault and Deleuze shows the tension 
between captures and ruptures within the socio-emotional device, ca-
lling for a rethinking of educational practices beyond the reproduction of 
instrumental emotional skills. However, what is relevant for educational 
practice is not to completely reject molar programs and initiatives for so-
cial-emotional education, but rather to identify both their mechanisms of 
normalization and the lines of flight that traverse them, paying attention 
to the micropolitical dimension of everyday school life and recognizing 
that spaces of greater affective intensity can also occur on the margins of 
what is planned. An ethical and political challenge arises to set practices 
capable of accompanying the invention of singular subjectivities in the 
interstices of the apparatus.

It becomes breathable, but also dangerous. It is air that enters 
the school, but it is also dangerous because it raises questions and, as 
Zembylas and McGlynn (2012) point out, dilemmas and tensions that are 
complex to solve for those in the practical field of education. Neverthe-
less, what is relevant is that the broad socio-emotional educational field 
is opening up towards these two aspects. On the one hand, the ethical. 
In this articulation of the device between its subjection and its own cri-
tical potential, the molar and the molecular are articulated and work at 
the same time, allowing the coexistence of multiple (beautiful and dan-
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gerous) leaks. This minor effect of the leak triggers a subjectivity that can 
fold in multiple ways, generating an active and vital becoming, which 
can traverse that purely representational and rational construction of the 
subject. This vitalist ethic, in turn, pushes us to rethink the common in 
order to «produce an ethic that also contemplates extravagance and lines 
of flight, the new desires for community that are emerging, the new forms 
of association and dissociation that are arising in the most auspicious 
or desperate contexts» (Pál Pelbart, 2009, p. 41). It is necessary to think 
about the function of multifaceted devices—which are at once political, 
aesthetic, and clinical—in order to allow for a reinvention of the coordi-
nates of life’s enunciation, leading to an expansion of the subjective and 
affective conditions of the present moment.

In this ethical relationship, on the other hand, the political aspect 
cannot be left out. As known, contemporary capitalism, in its broad mode 
of operation, seeks unprecedented subjective plasticity, oriented above all 
toward mass consumption. For this reason, the reinvention of each fold 
of subjectivity allows us to be attentive to the production of lines of flight 
that reconfigure every social and relational plane. It has been conclusively 
established that lines of flight come before processes of subjection. The-
refore, the molar flows imposed by capitalist rationality nevertheless es-
cape in all directions, allowing new, minor, and undecidable connections 
to emerge against the conjugations of the axioms of capital. Expressed 
in other words, and without forgetting the dangers of lines of flight, the 
molecular, collective, and rhizomatic vector of these lines disposes the 
device toward other polyphonic and heterogeneous assemblages of desi-
re, refreshing the political notion, but in articulation with the social and 
institutional, as examined in the objective of this paper (Antonelli, 2024).

In short, as Patton (2018) indicates, it is believed that every social 
sphere also needs to broaden the «philosophical field» towards a post-
disciplinary one: here the function of philosophy is to expand and probe 
the bundle of forces that the present limits or blocks, to break through the 
transcendences, to accompany the lines of flight wherever we witness them 
to see if we can approach the problems of the present in another way, one 
of which is the field of education in the area of social-emotional learning.

Notes

1	 «Capitalist rationality» can be understood as a state apparatus that normalizes, 
«captures,» and controls in a «flexible» way through its self-imposed subjectivizing 
practices. According to Deleuze, «control societies» capture flexibly via subjecti-



240

Sophia 39: 2025.
© Universidad Politécnica Salesiana del Ecuador
Print ISSN:1390-3861 / Electronic ISSN: 1390-8626, pp. 217-244.

Captures and Ruptures in the Power Dispositive of Socio-emotional Education 

Capturas y rupturas en los dispositivos de poder de la educación socioemocional

vizing modulations beyond Foucauldian disciplinary frameworks (Deleuze, 2006, 
p. 277). A relationship is maintained with the analyses of capitalist axiomatics that 
Deleuze and Guattari thematize, as indicated.

2	 Entitled «Governmentality, Affects, Lines of Flight: A Critical Ethnography of the 
Happiness Device in Education,» the research involved a qualitative design and six 
months of fieldwork in three schools in the Metropolitan Region of Chile. Parti-
cipant and non-participant observations, interviews, a focus group with students, 
documentary analysis, and participatory workshop methodologies were used to 
collect information. The project was approved by the Institutional Bioethics Com-
mittee of the Andrés Bello University in Chile, and all names or initials mentioned 
here are fictitious.
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