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Authors’ commitments

* Originality and fidelity of the data: The authors of originals
sent to «SOPHIA» attest that the work is original and unpub-

lished, which does not contain parts of other authors or other 23
fragments of works already published by the authors. In ad-
dition they confirm the veracity of the data, that is, that the S

empirical data have not been altered to verify hypotheses.

* Multiple and/or repetitive publications: The author should
not publish articles in which the same results are repeated in
more than one scientific journal or any other non-academic
publication. The simultaneous proposal of the same contribu-
tion to multiple scientific journals is considered an ethically
incorrect and reprehensible practice.

» Attributions, quotations and references: The author must al-
ways provide the correct indication of the sources and contri-
butions mentioned in the article.

* Authorship: The authors guarantee the inclusion of those people
who have made a significant scientific and intellectual contribu-
tion in the conceptualization and planning of the work as in the
interpretation of the results and in the writing of it. At the same
time the order of appearance of the authors has been ranked ac-
cording to their level of responsibility and involvement.

* Access and retention: If the members of the Editorial Board
consider it appropriate, the authors of the articles should also
make available the sources or data on which the research is
based, which can be kept for a reasonable period of time after
publication and possibly becoming accessible.

» Conflict of Interest and Disclosure: All authors are required
to state explicitly that there are no conflicts of interest that may
have influenced the results obtained or the proposed interpre-
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tations. Authors should also indicate any funding from agen-
cies and/or projects from which the research article arises.
Errors in published articles: When an author identifies an
important error or inaccuracy in his/her article, he/she should
immediately inform the editors of the journal and provide
them with all the information necessary to list the relevant cor-
rections at the bottom of the article (always in a Note to the
margin, not to alter the publication).

Responsibility: The responsibility of the content of the articles
published in «<SOPHIA» is exclusive of the authors. The authors
also commit themselves to a review of the most current and
relevant scientific literature on the analyzed subject, taking into
accounts in a plural form the different streams of knowledge.

Q? Commitments of reviewers
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Contribution to editorial decision: Peer review is a procedure
that helps publishers make decisions about proposed articles
and also allows the author to improve the quality of articles
submitted for publication. The reviewers undertake a critical,
honest, constructive and unbiased review of both the scientific
quality and the literary quality of writing in the field of their
knowledge and skills.

Respect of review times: The reviewer who does not feel com-
petent in the subject to review or who cannot finish the evalua-
tion in the scheduled time must notify the publishers immedi-
ately. The reviewers commit to evaluate the manuscripts in the
shortest possible time in order to comply with the deadlines,
since in «Sophia» the limits of custody of the waiting manu-
scripts are limited and inflexible due to respect of the authors
and their work.

Confidentiality: Each assigned manuscript must be considered
confidential. Therefore, these texts should not be discussed with
other people without the express consent of the publishers.
Objectivity: Peer review should be done objectively. Review-
ers are required to give sufficient reasons for each of their as-
sessments, always using the review template. The reviewers will
submit a complete critical report with appropriate references
according to the «Sophia» revision protocol and the public
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guidelines for the reviewers; especially if it is proposed that the
work be rejected. They are required to advise editors if substan-
tial portions of the work have already been published or are
under review for another publication.

Text visualization: The reviewers commit to indicate precisely
the bibliographic references of fundamental works possibly
forgotten by the author. The reviewer should also inform edi-
tors of any similarity or overlap of the manuscript with other
published works.

Anonymity: To ensure that the review process is as objective,
unbiased and as transparent as possible, the identity of the au-
thors is deleted before the papers are submitted for peer review.
If, for any reason, the identity of the authors, their institutional
affiliations or any other information that jeopardizes the ano-
nymity of the document has been compromised, the reviewer
must notify the publishers immediately.

Commitment of publishers

Decision of publication: The editors will guarantee the selec-
tion of the most scientifically qualified reviewers and specialists
to express a critical and expert appreciation of the work, with
the least possible biases. «Sophia» chooses between 2 and 3 re-
viewers for each work so as to ensure greater objectivity in the
review process.

Honesty: Publishers evaluate articles submitted for publication
on the basis of scientific merit of the contents, without dis-
crimination of race, gender, sexual orientation, religion, ethnic
origin, nationality, and political opinion of the authors.
Confidentiality: Publishers and members of the working
group agree not to disclose information relating to submitted
articles for publication to persons other than authors, review-
ers and publishers. The editors and the Editorial Committee
commit themselves to the confidentiality of the manuscripts,
their authors and reviewers, so that anonymity preserves the
intellectual integrity of the whole process.

Conflict of interests and disclosure: publishers commit not to
use in their own research content of articles submitted for pub-
lication without the written consent of the author.
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* Respect of the review times: Publishers are responsible for
compliance with the time limits for revisions and publication
of accepted manuscripts, to ensure a rapid dissemination of
their results. They commit themselves to complying with pub-
lished times (maximum of 60 days in the estimation/rejection
from receipt of the manuscript in the Review Platform) and
a maximum of 150 days from the beginning of the scientific
review process by experts).

«Sophia» adheres to the Code of Conduct
Committee on Publication Ethics (COPE):
http://publicationethics.org/resources/code-conduct
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«Sophia» como publicacién que busca la maxima excelencia inter-
nacional, se inspira en el c6digo ético del Comité de Etica de Publicacio-
nes (COPE), dirigido tanto a editores como a revisores y autores.

Compromisos de los autores
* Originalidad y fidelidad de los datos: Los autores de origina-

les enviados a «Sophia» atestiguan que el trabajo es original e
inédito, que no contiene partes de otros autores o de otros frag-

mentos de trabajos ya publicados por los autores. Ademds con-
firman la veracidad de los datos, esto es, que no se han alterado S

los datos empiricos para verificar hipétesis.

* Publicaciones multiples y/o repetitivas: El autor no debe pub-
licar articulos en los que se repitan los mismos resultados en
mds de una revista cientifica o cualquier otra publicacién de
cardcter o no académica. La propuesta simultdnea de la misma
contribucién a multiples revistas cientificas es considerada una
préctica éticamente incorrecta y reprobable.

» Atribuciones, citas y referencias: El autor debe suministrar
siempre la correcta indicacién de las fuentes y los aportes men-
cionados en el articulo.

* Autoria: Los autores garantizan la inclusion de aquellas perso-
nas que han hecho una contribucién cientifica e intelectual sig-
nificativa en la conceptualizacion y la planificacion del trabajo
como en la interpretacion de los resultados y en la redaccion
del mismo. Al mismo tiempo se ha jerarquizado el orden de
aparicion de los autores conforme a su nivel de responsabilidad
e implicacién.

* Acceso y retencion: Si los miembros del Consejo Editorial lo
consideran apropiado, los autores de los articulos deben poner
a disposicion también las fuentes o los datos en que se basa la
investigacion, que puede conservarse durante un periodo ra-
zonable de tiempo después de la publicacién y posiblemente
hacerse accesible.

+ Conflicto de intereses y divulgacion: Todos los autores estan
obligados a declarar explicitamente que no hay conflictos de
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intereses que puedan haber influido en los resultados obteni-
dos o las interpretaciones propuestas. Los autores también de-
ben indicar cualquier financiacién de agencias y/o de proyectos
de los que surge el articulo de la investigacién.

Errores en los articulos publicados: Cuando un autor iden-
tifica en su articulo un importante error o una inexactitud,
deberd inmediatamente informar a los editores de la revista y
proporcionarles toda la informacién necesaria para listar las
correcciones pertinentes en la parte inferior del mismo articulo
(siempre en nota al margen, para no alterar la publicacién).
Responsabilidad: La responsabilidad del contenido de los
articulos publicados en «Sophia» son exclusivas de los autores.
Los autores se comprometen también a que se ha realizado una
revision de la literatura cientifica mds actual y relevante del
tema analizado, teniendo presente de forma plural las diferen-
tes corrientes del conocimiento.

Compromisos de los revisores
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Contribucion a la decision editorial: La revision por pares es
un procedimiento que ayuda a los editores para tomar deci-
siones sobre los articulos propuestos y también permite al au-
tor mejorar la calidad de los articulos enviados para su publi-
cacion. Los revisores asumen el compromiso de realizar una
revision critica, honesta, constructiva y sin sesgo, tanto de la
calidad cientifica como de la calidad literaria del escrito en el
campo de sus conocimientos y habilidades.

Respeto de los tiempos de revision: El revisor que no se sienta
competente en la temdtica a revisar o que no pueda terminar
la evaluacién en el tiempo programado, debera notificar de in-
mediato a los editores. Los revisores se comprometen a evaluar
los trabajos en el menor tiempo posible para respetar los plazos
de entrega, dado que en «Sophia» los limites de custodia de los
manuscritos en espera son limitados e inflexibles por respeto a
los autores y sus trabajos.

Confidencialidad: Cada manuscrito asignado debe ser consid-
erado como confidencial. Por lo tanto, estos textos no se deben
discutir con otras personas sin el consentimiento expreso de los
editores.
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Objetividad: La revision por pares debe realizarse de manera ob-
jetiva. Los revisores estan obligados a dar razones suficientes para
cada una de sus valoraciones, utilizando siempre la plantilla de
revisiéon. Los revisores entregardn un informe critico completo
con referencias adecuadas segtin protocolo de revisiones de «So-
phia» y las normativas publicas para los revisores; especialmente
si se propone que el trabajo sea rechazado. Estan obligados a ad-
vertir a los editores si partes sustanciales del trabajo ya han sido
publicadas o estdn bajo revisién para otra publicacion.
Visualizacién de texto: Los revisores se comprometen a indi-
car con precision las referencias bibliogréficas de obras fun-
damentales posiblemente olvidadas por el autor. El revisor
también debe informar a los editores de cualquier similitud o
solapamientos del manuscrito con otros trabajos publicados.
Anonimidad: Para garantizar que el proceso de revision sea lo
mds objetivo, imparcial y transparente posible, la identidad de
los autores se suprimen antes de ser enviados los trabajos a re-
vision por pares. Si se da el caso de que por alguna causal se ha
visto comprometida la identidad de los autores, sus filiaciones
institucionales o algin otro dato que ponga en riesgo la anon-
imidad del documento, el revisor debe notificar de inmediato a
los editores.

Compromiso de los editores

Decision de publicacion: Los editores garantizaran la seleccion
de los revisores mas cualificados y especialistas cientificamente
para emitir una apreciacion critica y experta del trabajo, con los
menores sesgos posibles. «Sophia» opta por seleccionar entre
2y 3 revisores por cada trabajo de forma que se garantice una
mayor objetividad en el proceso de revision.

Honestidad: Los editores evaldan los articulos enviados para su
publicacion sobre la base del mérito cientifico de los contenidos,
sin discriminacién de raza, género, orientacién sexual, religion,
origen étnico, nacionalidad, opinién politica de los autores.
Confidencialidad: Los editores y los miembros del grupo de
trabajo se comprometen a no divulgar informacion relativa a
los articulos enviados a la publicacion a otras personas que no
sean autores, revisores y editores. Los editores y el Comité Edi-
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torial se comprometen a la confidencialidad de los manuscri-
tos, sus autores y revisores, de forma que el anonimato preserve
la integridad intelectual de todo el proceso.

Conflicto de intereses y divulgacién: Los editores se compro-
meten a no utilizar en sus investigaciones contenidos de los
articulos enviados para su publicacién sin el consentimiento
por escrito del autor.

Respeto de los tiempos: Los editores son responsables méxi-
mos del cumplimiento de los limites de tiempo para las revi-
siones y la publicacion de los trabajos aceptados, para asegurar
una rapida difusion de sus resultados. Se comprometen feha-
cientemente a cumplir los tiempos publicados (maximo de
60 dias en la estimacién/desestimacién desde la recepcién del
manuscrito en la Plataforma de Revisién) y maximo 150 dias
desde el inicio del proceso de revision cientifica por expertos).

«Sophia» se adhiere a las normas de c6digo de conductas
del Comitée on Publication Ethics (COPE):
http://publicationethics.org/resources/code-conduct
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«Sophia» Is an open access journal entirely free for readers and au-
thors that encourage the re-use and self-archiving of articles in databases,
repositories, directories and international information systems. In this
sense, «Sophia» has a Creative Commons 3.0 License of Non-Commer-
cial Recognition and is included in the directory of Open Access DOA].
The magazine only retains the rights to publish the works, both in print

and digital formats.
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The work published in the «Sophia» Journal are subject to the following
terms:

1. Copyright

1.1.  The Universidad Politécnica Salesiana (RUC: 0190151530001)
Preserves the copyrights of the published works, and favors
and allows their re-use under the Creative Commons Attri-
bution-Non-commercial-No Derivative Works 3.0 Ecuador
license, for which they may be copied, used, distributed, trans-
mitted And publicly display, provided that:

1.1.a. The authorship and original source of their publication is
cited (magazine, editorial, URL and DOI of the work).

1.1.b. Do not use for commercial or onerous purposes.

1.1.c. The existence and specifications of this license are mentioned.

1.2.  The publication will grant each item a Digital Object Identi-
fier (DOI). Example:

2. Open Access policy

2.1. «Sophia» Is an open access journal, available in open access with no
time restrictions, and is included in the Directory of Open Access Jour-
nals (DOAJ).
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2.2. Self-archiving conditions: Authors are allowed to re-use pub-
lished works, that is, post-print (or the final post-peer review or PDF
version of the publisher) may be archived for non-commercial purposes,
including their deposit in institutional repositories, thematic or personal
web pages. Color Sherpa/Romeo: Blue.

3. Right of readers

3.1. Readers have the right to read all of our articles for free immediately
after publication. This publication does not have any economic charge
for the publication or for access to the material.

4. Automatic publishing

«Sophia» Makes its articles available in trusted third-party repositories
(i.e. Redalyc, Latindex, institutional repositories ...) immediately after
publication.

3. Archiving

This journal uses different national and international repositories such
as Redalyc, Latindex, Dialnet, REDIB ... The Portico repository and the
Institutional Repository of the SUniversidad Politécnica Salesiana (Ecua-
dor) are digitally archived and indexed.

6. Machine readability and interoperability

Full text, metadata, and citations of articles can be traced and accessed
with permission. Our open social policy also allows the readability of the
files and their metadata, facilitating interoperability under the OAI-PMH
protocol of open data and open source. Files from both full-length publi-
cations and their article segmentation are available in open HTML, XML,
but also PDF, E-Pub and ISSUU formats, making it easy to read on any

device and computing platform.
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Potitica SOCIAL ABIERTA

«Sophia» es una revista de acceso abierto enteramente gratuita para
lectores y autores que favorece la reutilizacion y el auto-archivado de sus
articulos en bases de datos, repositorios, directorios y sistemas de infor-
macion internacionales. En este sentido, «Sophia» cuenta con una Licencia
Creative Commons 3.0 de Reconocimiento No-Comercial y se encuentra
incluida en el directorio de Acceso Abierto DOAJ. La revista solo conserva
los derechos de publicacion de las obras, tanto de la versién impresa como

las digitales.
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1. Derechos de autor

Las obras que se publican en la Revista «Sophia» estdn sujetas a los
siguientes términos:

1.1. La Universidad Politécnica Salesiana (RUC: 0190151530001)
conserva los derechos patrimoniales (copyright) de las obras
publicadas, y favorece y permite la reutilizacién de las mismas
bajo la licencia Creative Commons Reconocimiento-No-Comer-
cial-Sin Obra Derivada 3.0 Ecuador, por lo cual se pueden copiar,
usar, difundir, transmitir y exponer ptblicamente, siempre que:

1.1.a. Se cite la autoria y fuente original de su publicacién (revista,
editorial, URL y DOI de la obra).

1.1.b. No se usen para fines comerciales u onerosos.

1.1.c. Se mencione la existencia y especificaciones de esta licencia de
uso.

1.2.  Lapublicacién otorgara a cada articulo un Digital Object Identifi-
er (DOI). Ejemplo: Valdés-Pérez, D. (2016). Incidencia de las Téc-
nicas de Gestién en la mejora de las decisiones administrativas.
Sophia, 6(12), 199-213. https://doi.org/10.17163/ret.n12.2016.05

2. Politica de Acceso Abierto

2.1. «Sophia» es una revista de Acceso Abierto, disponible en acceso libre
(open Access) sin restricciones temporales, y se encuentra incluida en el
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Directorio de Revistas de Acceso Abierto (Directory of Open Access Jour-
nals — DOAJ).

2.2. Condiciones de auto-archivo: Se permite a los autores la reuti-
lizaci6n de los trabajos publicados, es decir, se puede archivar el post-print
(o la version final posterior a la revision por pares o la version PDF del edi-
tor), con fines no comerciales, incluyendo su depdsito en repositorios insti-
tucionales, temdticos o pdginas web personales. Color Sherpa/Romeo: Azul.

3. Derecho de los lectores

3.1. Los lectores tienen el derecho de leer todos nuestros articulos de forma
gratuita inmediatamente posterior a su publicacién. Esta publicacién no
efecttia cargo econémico alguno para la publicacién ni para el acceso a su
material.

4. Publicaciéon automatica

«Sophia» hace que sus articulos estén disponibles en repositorios confi-
ables de terceros (p.ej. Redalyc, Latindex, repositorios institucionales...)
inmediatamente después de su publicacién.

5. Archivado

Esta revista utiliza diferentes repositorios nacionales como internaciona-
les donde se aloja la publicacién, tales como Redalyc, Latindex, Dialnet,
REDIB... El repositorio Portico y el Repositorio Institucional de la Uni-
versidad Politécnica Salesiana (Ecuador) archivan digitalmente y garan-
tizan a su vez la indizacién.

6. Legibilidad en las maquinas e interoperabilidad

El texto completo, los metadatos y las citas de los articulos se pueden
rastrear y acceder con permiso. Nuestra politica social abierta permite
ademds la legibilidad de los archivos y sus metadatos, propiciando la in-
teroperabilidad bajo el protocolo OAI-PMH de open data y c6digo abier-
to. Los archivos, tanto de las publicaciones completas, como su segmen-
tacion por articulos, se encuentran disponibles en abierto en formatos
HTML, XML, pero también en PDE, E-Pub e ISSUU, lo que facilita la
lectura de los mismos en cualquier dispositivo y plataforma informatica
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EDITORIAL

Presentation

It is gratifying to be able to once again reach the readers of Sophia: Col-
lection of Philosophy of Education, on this occasion we are pleased to
present publication number 23 of our Journal. The central topic that
guided the authors and the ideas contained in this volume was: Philo-
sophical foundations of the sociology of education because we believe
that there can be no discipline in charge of studying education without
having philosophy as an essential reference, hence there can be no soci-
ology of education without a philosophy that supports its theories and
proposals.

Introduction

Rethinking the philosophical foundation of the sociology of education
directs the gaze to different trajectories, involves digging into the depths
of philosophy, into the basic principles of sociology in general and the
sociology of education in particular; Implies understanding the educa-
tional fact as a decisive factor for cohesion, stability and for the advance-
ment of society.

From this perspective, the philosophy of education, the sociology
of education, and the psychology of education cannot be ignored by edu-
cators; on the contrary, all of them are indispensable for the scientific
study of the constitutive elements of education in the singular contexts
with a view to providing comprehensive knowledge to improve the dif-
ferent educational processes and teaching-learning mechanisms.

Philosophy, Sociology and Psychology play an important role for
the development of the theoretical part, foundation and planning of
the educational process as they allow to delimit the objectives, essence,
meaning and significance of the educational process as is the case of the
philosophy of education; allow to explain the learning, the behavior, the
teaching-learning process delimiting restrictive or conditioning issues as
it is the case of the psychology of the education; allow to analyze the dif-
ferent forms and manifestations in which the different social structures,
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the various institutions (class, family, community and power) and social
problems have an impact on society; always visualizing the different in-
teractions that are woven and coexist between individuals in society as
the case of the sociology of education.

Thus, as from the contributions made by philosophy one can un-
derstand and encourage the process of structuring thinking, the develop-
ment of creative and creative imagination, as well as the various forms of
personal expression and human communication.

From the contributions made by psychology (based on philoso-
phy), it is possible to understand the evolutionary development process
of the human being, the socio-affective growth and the strengthening of
ethical-moral values.

From the contributions made by sociology (with a philosophical
foundation) it is possible to stimulate and understand the habits of social
integration, norms of coexistence, the basic principles of solidarity and
cooperation as keys of human coexistence.

The sociology of education becomes a perspective for the analy-
sis, understanding and interpretation of the educational phenomenon,
it helps the concepts, methodologies and theories of sociology to under-
stand education in its social dimension; is enriched by the contributions
of pedagogy, psychology, anthropology and philosophy, thus becoming
an area in which interdisciplinarity finds its fullness.

In any case, it is important to remember that the sociology of ed-
ucation as such is a relatively new discipline that shares its roots with
philosophy, which is nourished by the contributions of other sciences
and which arises from the principles of General Sociology Formulated by
Augusto Comte and Emile Durkheim.

In this sense, the sociology of education is oriented to the under-
standing of the social function of education, it aims to provide an expla-
nation on the incidence of the social context in the educational process
and vice versa since pedagogical practices are marked by the environment
and The mediate and immediate problems that surround the subjects
and their interaction in the world, since it is clear that society has reper-
cussions on educational processes and these in turn require an appropri-
ate treatment to determine their problems, objectively look at their frag-
mentations and generate alternative proposals for mutual benefit where
the human is the main reference of the actions and reactions that occur.

This leads to the question of why certain phenomena occur in the
educational environment, why situations of violence, discrimination, in-
justice, crisis, etc. are experienced. And in turn, it is questioned why edu-
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cation becomes an instrument that reproduces the interests and ideology
of certain sectors of society? Why education can also be understood as a
constituent element of social mobility? How does social interaction take
place among members of educational institutions? What is the relation-
ship between educational level and the possibility of committing crimes?
Is there a relationship between educational growth and the economic
growth of a society? Does the educational level determine the level of
population growth of a society? What are the effects of education on the
system and politico-social practices? What is the incidence of political-
social laws in educational processes?

These are some of the unknowns that find their space in this pub-
lication 23 of Sophia.

Structure

In this edition 23 of Sophia, ten articles intellectually and conceptually
well-structured are inserted, the same that are distributed in four itiner-
aries, grouped according to the nature of the reflection presented in each
one of them:

Theoretical fundamentals of the sociology of education
Sociological perspectives of education

Think about the social character of education
Rethinking some social problems

L .

Theoretical fundamentals of the sociology of education

To this itinerary belongs the article Reflections on philosophy and sociologi-
cal of education: a paradigmatology approach, elaborated by Javier Collado
Ruano. The document contributes to the debate between philosophy and
sociology of education through a co-evolutionist vision that integrates
the human being in his cosmic and earthly context. The author proposes
to review the epistemological and paradigmatic problems inherent to the
processes of educational transformation, combining transdisciplinary
methodology with complexity theory with the aim of organizing knowl-
edge horizontally. It establishes that individuals know, think and act ac-
cording to the predominance of the cultural paradigms existing in them.
It considers the need to create a liberating education that emancipates the
human being in the 21st century.
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Durkheim’s contribution to the Sociology of Education, presented by
Verénica Simbana, Lilian Jaramillo and Santiago Vinueza, is located in
this same itinerary. The article analyzes the contribution of sociology to
education from the main postulates of Durkheim; reflects on the interac-
tions between society and education; In order to establish that education
and all its processes are modulated with the sociological guidelines raised
by the Durkhenian theory.

This itinerary closes with the article The symbol as a field of philo-
sophical reflection of the sociology of education, developed by Mauro Avilés.
The author considers that Western civilization has restricted the under-
standing of social phenomena to the paths proposed by the scientific
method but reality shows a greater complexity that requires an integral
understanding of the actors and the scenarios involved. In this context,
the author considers that a study alternative is presented by the symbol.
It establishes that it is necessary to analyze social and educational phe-
nomena from a hermeneutic exercise of the artistic and religious symbols
prevailing in society.

Sociological perspectives of education

In this itinerary is inserted the article titled Sociological approach to the
use of b-learning in the digital education of the university teachers, elabo-
rated by Jesus Valderde-Berrocoso and Jorge Balladares Burgos. The au-
thors consider that the Blended Learning or hybrid education is an in-
tegrative learning modality that uses in a combined way classroom and
virtual components that contribute to the systems of training and digital
training of the university teacher and that in turn allow to improve the
educational processes from a Sociological approach. They state that the
processes of training in the e-learning modality have not been sufficient
to respond to the challenges of higher education in the digital age, so that
b-learning constitutes one of the best alternatives of education to gen-
erate virtual communication, to improve social interactions among the
main agents of education.

Likewise, within this itinerary is the article A sociological approach
to the patterns in the formation of university teachers, authored by Vini-
cio Alexander Chévez Vaca. This paper analyzes the theoretical references
of sociology that are present in the models of preparation of university
teaching staff. The author believes that a change in education leads to a
transformation of teachers and the context in which they act. It recogniz-
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es the importance of higher education in the development of countries
by proposing approaches and perspectives that should guide the curricu-
lum, mechanisms to guide the development of teachers and guidelines to
promote understanding of the university and social environment.

Think about the social character of education

Following the process established in this itinerary, we find the article Cur-
rent political-social-educational thinking of Rousseau, developed by Edwin
Prieto Vergara and Elvia Patricia Arango Zuleta. It is an article that has
as its starting point the socio-political analysis of Rousseau’s The Social
Contract in order to determine the validity of his thinking in the forma-
tion of citizens in Colombia. The authors state that, regardless of the time
and context in which the philosopher lived, the reflections on concepts
associated with political formation, the general will and the sovereign are
linked to concrete situations of society and education in the Colombian
context.

In addition, in this itinerary of reflection, we present the article
Education as social practice: the question of the other and their recogni-
tion, proposed by Darwin Joaqui Robles and Dorys Noemy Ortiz Granja.
The authors argue that due to the proliferation of social problems expe-
rienced in the current era, it is important to rethink about the need to
promote mechanisms to achieve the recognition of the other. The writers
consider that the lack of recognition of the other is due in part to the
impact of the use of virtual reality that has replaced the way of commu-
nicating the ideas that are now transmitted as messages addressed to a
faceless community.

Finally, we have considered the article Hannah Arendt and the
problem of education, developed by Gerardo Miguel Nieves Loja. This pa-
per aims to rediscover the crisis of contemporary education in the light of
the political and educational thinking of Hannah Arendt who discovers
that education cannot be separated from tradition and authority under
the pretext of effective quantifiable innovations in the field of education.
On the contrary, it is necessary to educate citizens who are capable of
exercising their freedom. This is why the return to Greek wisdom is nec-
essary to look at the present and to project the future of education, which
must lead to the encounter of others and of the world. The author con-
siders that education has a task of resistance and reconstruction against
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the darkness of any educational and political system that undermines the
basic freedoms of citizens.

Rethinking some social problems

>

In this itinerary is located the article Brief notes on the “Right War’s
Theory according to Francisco Sudrez de Mauro Mantovanni. The study
analyzes the main issues related to the doctrine of just war in the thought
and work of Francisco Sudrez that has contributed to the birth of modern
international law. Based on the postulates of Sudrez, the author invites to
reflect on questions such as the following: can there be a “just war”? And
can or should there be a “humanitarian war”?

In the same way, the article The impact of the crisis on the integra-
tion process of ecuadorians in Spain, presented by Gorka Moreno Marquez,
Juan Iglesias Martinez and Mercedes Ferndndez Garcia, analyzes another
of the social problems of recent times. Explains the impact of the eco-
nomic and financial crisis of Spain on the processes of social insertion
and social mobility experienced by the Ecuadorians living in Spain. The
authors present some reflections on public policies that allow to respond
to the requirements of the present and future migrant population.

To conclude, we hope that the content presented in each of the
lines of this publication 23 of Sophia, become seedbeds for the produc-
tion and for the construction of new ideas. That each manuscript be con-
sidered as a track that generates new cognitive conflicts that invites to
rethink, to ask new questions, to resize expectations, to pose challenges
and to propose new guidelines for research.

Floralba del Rocio Aguilar Gorddon

Sophia 23: 2017.
© Universidad Politécnica Salesiana del Ecuador
ISSN impreso:1390-3861 / ISSN electrénico: 1390-8626, pp. 39-44.



Floralba del Rocfo Aguilar-Gordén

EDITORIAL

Presentacion

Resulta gratificante poder llegar una vez mds al lector de Sophia: Coleccion
de Filosofia de la Educacién, en esta ocasién nos complace presentar la pub-
licacién ntimero 23 de nuestra Revista. El topico central que orienté a los
autores y a las ideas contenidas en este volumen fue: Fundamentos filosé-
ficos de la sociologia de la educacién porque consideramos que no puede
existir una disciplina encargada de estudiar la educacién sin tener como
referente esencial a la filosoffa, de alli que no puede haber una sociologia de
la educacion sin una filosofia que respalde sus teorias y propuestas.

Introduccion

Repensarel fundamento filoséfico de la sociologia de la educacion direc-
ciona la mirada hacia distintas trayectorias, implica hurgar en las profun-
didades de la filosofia, en los principios basicos de la sociologia en general
y de la sociologia de la educacién en particular; implica comprender el
hecho educativo como un factor decisivo para la cohesién, la estabilidad
ypara eladelanto de la sociedad.

Desde esta perspectiva, la filosofia de la educacién, la sociologia
de la educacion y la psicologia de la educacién no pueden ser ignoradas
por parte de los educadores; al contrario, todas ellas son indispensables
para estudiar cientificamente los elementos constitutivos de la educacién
en los singulares contextos con miras a suministrar conocimientos inte-
grales que permitan mejorar los distintos procesos educativos y los me-
canismos de ensefianza-aprendizaje.

La Filosofia, la Sociologia y la Psicologia cumplen una funcién im-
portante para el desarrollo de la parte teérica, de fundamentacion y de
planificacién del proceso educativo en tanto permiten delimitar los ob-
jetivos, la esencia, el sentido y el significadodel proceso educativo como
es el caso de la filosofia de la educacién; permiten explicar el aprendizaje,
el comportamiento, el proceso enseiianza-aprendizaje delimitando cues-
tiones restrictivas o condicionantes como es el caso de la psicologia de
la educacién; permiten analizar las distintas formas y manifestaciones
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en que las distintas estructuras sociales, las diversas instituciones (clase,
familia, comunidad y poder) y los problemas sociales repercuten en la
sociedad; visualizando siempre las diferentes interacciones que se tejen y
coexisten entre los individuos en sociedad como el caso de la sociologia
de la educacion.

Es asi, como desde los aportes que realiza la filosofia se puede com-
prender e incentivar el proceso de estructuracién del pensamiento, el de-
sarrollo de la imaginacién productiva y creadora, asi como las diversas
formas de expresién personal y de comunicacién humana.

Desde los aportes realizados por la psicologia (con base en Ia fi-
losofia), se puede entender el proceso de desarrollo evolutivo del ser hu-
mano, el crecimiento socio-afectivo y el fortalecimiento de los valores
ético-morales.

46 Desde los aportes realizados por la sociologia (con fundamento
h? filoséfico) se puede estimular y comprender los habitos de integraciéon
\ social, las normas de convivencia, los principios bésicos de solidaridad y

de cooperacién como claves de la coexistencia humana.

La sociologia de la educacion se convierte en una perspectiva para
el andlisis, la comprensién y la interpretacion del fenémeno educativo,
se auxilia de los conceptos, de las metodologias yde las teorias propias
de la sociologia para entender a la educacién en su dimensién social; se
enriquece con las contribuciones de la pedagogia, de la psicologia, de la
antropologia y de la filosofia convirtiéndose de esta manera en un dreaen
la que la interdisciplinariedad encuentra su plenitud.

En todo caso, es importante recordar que la sociologia de la edu-
cacién como tal, es una disciplina relativamente nueva que comparte sus
raices con la filosofia, que se nutre con las aportaciones de otras ciencias
y que surge a partir de los principios de la Sociologia General formulados
por Augusto Comte y por Emile Durkheim.

En tal sentido, la sociologia de la educacion se orienta a la comp-
rension de la funcién social de la educacién, pretende proporcionar una
explicacion sobre la incidencia del contexto social en el proceso educativo
y viceversaya que las practicas pedagdgicas se ven marcadas por el entor-
no y las probleméticas mediatas e inmediatas que rodean a los sujetos y
su interaccién en el mundo, pues es evidente que la sociedad repercute en
los procesos educativos y éstos a su vez requieren de un adecuado trata-
miento que permita determinar sus problemadticas, mirar objetivamente
sus fragmentaciones ygenerar propuestas alternativas para beneficio mu-
tuo en donde el hombre es el principal referente de las acciones y reac-
ciones que se producen.
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Lo anterior conduce a interrogarse sobre el por qué se producen
determinados fenémenos en el ambiente educativo, por quése experi-
mentan situaciones de violencia, de discriminacion, de injusticia, de cri-
sis, etc. Y a su vez, se cuestionaspor qué la educacion se convierte en un
instrumento que reproduce los intereses y la ideologia de determinados
sectores de la sociedad? ;por qué la educacién también puede ser enten-
dida como un elemento constitutivo de la movilidad social? ;cémo se
produce la interaccién social entre los integrantes de las instituciones ed-
ucativas? ;cudl es la relacién existente entre nivel educativo y posibilidad
de cometer delitos? jexiste relacion entre el crecimiento educativo y el
crecimiento econémico de una sociedad? jel nivel educativo determina el
nivel de crecimiento demografico deuna sociedad? ;cudles son los efectos
de la educacién sobre el sistema y las précticas politico-sociales? ;cudl es
la incidencia de las leyes politico-sociales en los procesos educativos?

Estas son algunas de las incgnitas que encuentran su espacio en
esta publicacién 23 de Sophia.

Estructura

En esta edicion 23 de Sophia, se insertan diez articulos intelectual ycon-
ceptualmente bien estructurados, los mismos que se encuentran distri-
buidos en cuatro itinerarios, agrupados de acuerdo la naturaleza de la
reflexion presentada en cada uno de ellos:

Bases tedricas de la sociologia de la educacién
Perspectivas socioldgicas de la educacién
Reflexiones sobre el cardcter social de la educacion
Repensando algunos problemas sociales

e AN

Bases teoricas de la sociologia de la educacion

A este itinerario pertenece el articulo Reflexiones filosdficas y sociolégicas
de la educacion: un abordaje paradigmatoldgico, elaborado por Javier Col-
lado Ruano. El documento aporta para el debate entre filosofia y soci-
ologia de la educacién mediante una visién coevolucionista que integra
al ser humano en su contexto césmico y terrenal. El autor se propone
revisar las problemadticas epistemoldgicas y paradigmaticas propias de los
procesos de transformacién educativa, para ello combina la metodologia
transdisciplinar con la teoria de la complejidad con la finalidad de orga-
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nizarhorizontalmente el conocimiento. Establece que los individuos con-
ocen, piensan y actdan de acuerdo al predominio de los paradigmascul-
turales existentes en ellos. Considera la necesidad de crear una educacién
libertadora que emancipe al ser humano en el siglo XXI.

En este mismo itinerario se ubica el trabajo Aporte de Durkheim
para la Sociologia de la Educacién, presentado por VerdnicaSimbaia, Lil-
ian Jaramillo y Santiago Vinueza. El articulo analiza el aporte de la soci-
ologia a la educacién a partir de los principales postulados de Durkheim;
reflexiona acerca de las interacciones existentes entre sociedad y edu-
cacién; en fin establece que la educacion y todos sus procesos se modulan
con los lineamientos sociolégicos planteados por la teoria durkheniana.

Este itinerario se cierra con el articulo El simbolo como dmbito de
reflexién filosdfica de la sociologia de la educacién, desarrollado por Mauro

48 Avilés. El autor considera que la civilizacion occidental ha restringido la
h? comprension de los fendmenos sociales a los caminos propuestos por el
\ método cientifico pero la realidad evidencia una mayor complejidad que

exige una comprension integral de los actores y de los escenarios involu-
crados, en este contexto, el autor considera que una alternativa de estudio
lo presenta el simbolo. Establece que es necesario analizar los fenémenos
sociales y educativos a partir de un ejercicio hermenéutico de los simbo-
los artisticos y religiosos imperantes en la sociedad.

Perspectivas sociologicas de la educacion

En este itinerario se inserta el articulo titulado Enfoque socioldgico del uso
de b-learning en la educacién digital del docente universitario, elaborado por
Jests Valderde-Berrocoso y Jorge Balladares Burgos. Los autores consid-
eran que el Blended Learning o educacion hibrida es una modalidad de
aprendizaje integrador que utiliza de manera combinada componentes
presenciales y virtuales que contribuyen para los sistemas de capacitaciéon 'y
formacion digital del docente universitario y que a su vez permiten mejorar
los procesos educativos desde un enfoque socioldgico. Establecen que los
procesos de capacitacién en la modalidad e-learning no han sido suficien-
tes para responder a los desafios de la educacion superior en la era digital
por lo que el b-learning se constituye en una de la mejores alternativas de
educacién para generar comunicacion virtual, para mejorar las interaccio-
nes sociales entre los principales agentes de la educacion.

Asi mismo, dentro de este itinerario se sitda el articulo Enfoque
socioldgico de los modelos de formacion del profesorado universitario, de la
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autoria de Vinicio Alexander Chévez Vaca. Este trabajo analiza los refer-
entes tedricos de la sociologia que se encuentran presentes en los modelos
de preparacién del profesorado universitario. El autor considera que un
cambio en la educacién conlleva a una transformacién de los docentes
y del contexto en el que actdan. Reconoce la importancia que tiene la
educacién superior en el desarrollo de los paises por lo que propone en-
foques y perspectivas que deben orientar al curriculo, mecanismos para
guiar el desenvolvimiento del docente y pautas para promover la comp-
rensiéon del entorno universitario y social.

Reflexiones sobre el caracter social de la educacion

Siguiendo con el proceso establecido en este itinerario, encontramos el
articulo Actualidad del pensamiento politico-social-educativo de Rousseau,
desarrollado por Edwin Prieto Vergara y Elvia Patricia Arango Zuleta. Es
un articulo que tiene como punto de partida el andlisis politico-social
de la obra EI contrato social de Rousseau con la finalidad de determinar
la vigencia de su pensamiento en la formacién ciudadana en Colombia.
Los autores establecen que independientemente de la época y del con-
texto en que vivid el fildsofo, las reflexiones sobre conceptos asociados a
la formacién politica, a la voluntad general y al soberano encuentran su
vinculacidn con situaciones concretasde la sociedad y de la educacion del
contexto colombiano.

Ademds, en este itinerario de reflexion, presentamos el articulo
Educacion como prdctica social: la cuestion del otro y su reconocimiento,
propuesto por Darwin Joaqui Robles y Dorys Noemy Ortiz Granja. Los
autores plantean quedebido a la proliferaciéon de problemadticas sociales
experimentadas en la época actual, es importante repensar acerca de la
necesidad de propiciar mecanismos para lograr el reconocimiento del
otro. Los escritores consideran que la falta de reconocimiento del otro
obedece en parte al impacto del uso de la realidad virtual que ha reem-
plazado la forma de comunicar las ideas las mismas que ahora se trans-
miten como mensajes dirigidos a una comunidad sin rostro.

Finalmente, se ha considerado el articulo Hannah Arendt y el prob-
lema de la educacion, desarrollado por Gerardo Miguel Nieves Loja. Este
trabajo se propone redescubrir la crisis de la educacién contemporanea
a la luz del pensamiento politico y educativo de Hannah Arendt quien
descubre que no se puede separar la educacién de la tradicién y de la
autoridad con el pretexto de innovaciones cuantificables eficaces en el
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campo educativo. Al contrario, hay que educar ciudadanos que sean ca-
paces de ejercer la libertad para lo cual se plantea el retorno a la sabiduria
griega para mirar el presente y para proyectar el futuro de la educacién, la
misma que debe conducir al encuentro de los otros y del mundo. El autor
considera que la educacion tiene una tarea de resistencia y de reconstruc-
cién frente a la oscuridad de todo sistema educativo y politico que atente
contra las libertades bésicas de los ciudadanos.

Repensando algunos problemas sociales

En este itinerario se ubica el articulo Algunas notas sobre la teoria de la
“gquerra justa” en Francisco Sudrez de Mauro Mantovanni. El estudio

50 analiza los principales temas relacionados a la doctrina de la guerra jus-
ta en el pensamiento y obra de Francisco Sudrez que ha contribuido al
({ nacimiento del derecho internacional moderno. En base a los postulados

de Sudrez, el autor invita a reflexionar acerca de cuestionamientos como
los siguientes: ;puede existir una “guerra justa™? y ;puede o debe darse
una “guerra humanitaria”?

De la misma manera, el articulo El impacto de la crisis sobre el proce-
so de integracién del colectivo de origen ecuatoriano en Espafia, presentado
por Gorka Moreno Marquez, Juan Iglesias Martinez y Mercedes Fernan-
dez Garcia, analiza otra de las probleméticas sociales de los ultimos tiem-
pos, explica la incidencia de la crisis econdmica y financiera de Espafia
en los procesos de insercién social y de movilidad social experimentados
por los ecuatorianos residentes en Espafia. Los autores plantean algunas
reflexiones en materia de politicas publicas que permitan responder a los
requerimientos de la poblacién migrante del presente y del futuro.

Para finalizar, esperamos que el contenido expuesto en cada una
de las lineas de esta publicacion 23 de Sophia, se convierta en semille-
ros para la produccién y para la construcciéon de nuevas ideas. Que cada
manuscrito sea considerado como una pista que genere nuevos conflictos
cognitivos que invite a repensar, a formularse nuevas interrogantes, a re-
dimensionar las expectativas, a plantearse desafios y a proponer nuevas
directrices para la investigacion.

Floralba del Rocio Aguilar Gordén
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Resumen

Las reflexiones filosoficas del presente articulo tienen el objetivo principal de estudiar las
problematicas epistemoldgicas y paradigmaéticas inherentes a los procesos de transformacién
educativa. En el estudio se combina la metodologia transdisciplinar con la Teoria de la
Complejidad para organizar el conocimiento de forma horizontal, sin jerarquizar las diferentes
epistemes que co-existen en mismo espacio-tiempo. Desde esta perspectiva epistemoldgica,
la investigaciéon muestra que los individuos conocen, piensan y actdan segun los paradigmas
inscriptos culturalmente en ellos. De ahi la necesidad de crear una educacion libertadora que
siembre semillas de emancipacién humana en el siglo XXI. En este sentido, el trabajo analiza los
condicionamientos paradigmaticos que transcienden la formacién humana mediante el estudio de
nuestras relaciones humanas y la funcion social de la educacién en el entorno social y natural. El
desarrollo sostenible requiere reorientar nuestros modelos de vida dentro de los limites biofisicos
de la naturaleza, sin comprometer su regeneracioén ecosistémica ni el desarrollo digno de nuestras
proximas generaciones. Se trata de una investigacién que pretende contribuir para el debate
entre filosofia y sociologia de la educacién mediante una visién coevolucionista que integra al ser
humano en su contexto césmico y terrenal. Como resultado, se debate filoséficamente sobre los
condicionamientos paradigméticos que se producen en el campo de la sociologia de la educacién.

56 Para concluir, se argumenta que la educacién representa una herramienta de transformacién

paradigmatica cuando promueve una ecologia de saberes que combina la razén cientifica con otros

~ ? aspectos epistémicos, espirituales, religiosos, afectivos, emocionales, politicos, retdricos, poéticos,
K, artisticos y filosoficos.

Palabras clave

Paradigmatologia, formacién humana, sostenibilidad, complejidad, epistemologia.

Introduction: unlearn what has been learned to relearn

In addressing the relationships of philosophy, sociology, and educa-
tion from a complex and transdisciplinary epistemological approach,
it is noted that the processes of human formation are paradigmatically
conditioned by different phenomena that interreact-act in the psyche of
individuals and in the social character of the collective imagination. In
dealing with knowledge in a scientific-philosophical way, it is very dif-
ficult to find the etymological origin of words and concepts beyond the
“traditional” Ancient Greece (Dussel, 2005). For centuries, modern sci-
ence and philosophy have imposed Western vision as a hegemonic per-
spective above the rest, and that greatly hinders their own endogenous
development in a multireferential way. Although other great civilizations
have already preceded Greek culture, such as Mesopotamia, Egypt, or
China, there is a general consensus that it is the origin of the prevailing
knowledge of present-day planetary civilization.

As an illustrative example, the article “Ancient Babylonian astron-
omers calculated Jupiter’s position from the area under a time-velocity
graph” published by the astrophysicist Mathieu Ossendrijver (2016) in
the journal Science, points out that the inhabitants of ancient Babylon
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already used geometric mathematical methods for astronomy to describe
the movement of the planets between 350 and 50 years before Christ.
This means that they were 14 centuries more advanced than European
scientists, considered to date as the discoverers of this type of mathemati-
cal operations on the universe. It is urgent to denounce this phenomenon
of epistemic construction that imposes Greek culture as the epistemo-
logical origin of modern science. That is why the present philosophical
reflection seeks to question the sociological conditions that affect the
educational processes of human formation. We cannot accept things as
they are if we want to free ourselves from the paradigmatic epistemic
chains that push us to consume natural resources incessantly. We need to
be more aware of what we think and what we do as interconnected global
citizenship to avoid reaching points of ecosystem non-return.

Achieving planetary sustainability implies a radical paradigmatic
rupture of our habits, customs and routines, which implies a joint revi-
sion of the collective imaginary where all our beliefs and epistemic con-
structions reside. The philosophy and sociology of education have the
role of transforming our reality through processes of “unlearning” the
paradigmatic epistemic models culturally imposed (Collado, 2016a). We
must learn to unlearn to relearn again. But what is understood by para-
digm? What are the paradigmatological issues that emerge from human
relationships with their environment? How do the different paradigmatic
phenomena affect the educational processes? What epistemological per-
spectives and approaches question the problems of philosophy and the
sociology of education? In the next few lines it is intended to answer these
and other questions.

Paradigmatological issues of epistemic-social structures

According to the work Education and sociology published by Emile Dur-
kheim in the early twentieth century, sociology of education is born as a
science that seeks to raise the educational phenomenon beyond the peda-
gogical approach, implying a sociological perspective (Collado, 2017a).
In this way, the sociology of education aims to study the historical con-
stitution of educational systems and their evolution in our contempo-
rary societies. Here lies the interest of the present work in recognizing
the different paradigmatic conditioning that occurs in the constitutive
processes of human formation. It is a transdisciplinary approach that ad-
dresses the exterior and interior dimensions of society, that is, the inter-
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retro-actions between the intersubjective and intrasubjective dimensions
of the human being with his paradigmatic environment.

This epistemic perspective of the philosophy and sociology of edu-
cation is in harmony with the thought posed by Pierre Bourdieu and Jean
Claude Passeron (2009), considering the students heirs of a paradigmatic
educative culture. According to these authors, the different elements in-
herent in the school system reproduce the same social class structures as-
cribed to their social paradigm. This notion of paradigm was widely dis-
cussed in science with the philosophical debates concerning the changes
of thought that took place at the beginning of the twentieth century, with
the formulation and development of quantum mechanics. An important
trigger was The Structure of Scientific Revolutions by the philosopher
and historian of science Thomas Kuhn.

According to the Kuhnian view, the scientific paradigm “repre-
sents the whole constellation of beliefs, values, techniques, etc. shared
by the members of a given community” (Kuhn, 1970, p.176) to identify
problems and define solutions. In other words, the paradigms are a large
scientific structure that establishes theoretical and methodological cri-
teria that allow the explanation of certain aspects of reality and, for this
reason, are accepted by the majority of the members of a scientific com-
munity during a historical period. According to Kuhn, normal science
corresponds to an era characterized by a paradigm where certain models
and concepts that guide scientific research to create theories, in relation
to a certain matter of disciplinary matrix predominate.

In this sense, his work is tinged by a marked Darwinist competi-
tion, where “paradigms gain their status because they are more successful
than their competitors in solving some problems that the group of practi-
tioners has come to recognize as acute” (Kuhn, 1970, p.. 2. 3). During the
process of evolution of science arise certain problems or anomalies that
lead to widespread dissatisfaction of concepts and methods that compel
the scientific community to seek new theoretical referents, originating
what Kuhn called paradigm crisis. Paradigmatic transformation occurs
through a scientific revolution that gives rise to a revolutionary science
as a counterpoint to established normal science: “In times of revolution,
when the normal science tradition changes, the scientist’s perception of
his environment must be re-educated: in some family situations he must
learn to see a new Gestalt “(Kuhn, 1970, p 112). In addition, Kuhn con-
siders that scientific knowledge does not develop in a continuous and cu-
mulative form, but rather the opposite. The development of science and
paradigm shifts occur after discontinuous and revolutionary ruptures
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through scientific leaps that, after much discussion between the groups
of a scientific community, suppose the establishment of a new paradigm
that substitutes partially or totally the previous paradigm. In summary,
following Kuhn’s cyclic scheme (1970), science evolves through the fol-
lowing stages: 1) establishment of a paradigm; 2) normal science; 3) par-
adigm crisis; 4) scientific revolution; 5) establishment of a new paradigm.

In a way, the idea of paradigm is indisputable. We observe and
understand the world through a series of scientific theories and cultural
beliefs that conform a given epistemic-social paradigm. These paradig-
matic epistemic structures of each society manage to frame our thinking
in patterns of behavior, social norms, legal rules, economic models, reli-
gious beliefs, national identities, etc., transforming our mental schemas
intrinsically to our individual worldview. Kuhn (1970) rightly states that
the development of science is influenced by the contextual character of
political, sociological and psychological factors. Thus, the notion of para-
digm is not limited to the academic field of history of science, but can
be extrapolated to other social, political, cultural, artistic, educational,
religious, etc.

In fact, the term “paradigm shift” is often used in the social sci-
ences to refer to a structural change in the values, attitudes or systems
of thought that operate at different levels of a given paradigmatic struc-
ture. But if we observe with more attention we can perceive that scientific
revolutions or paradigm changes do not always occur following the Kuh-
nian scheme of scientific evolution. In the book The myth of the com-
mon framework: in defense of science and rationality, the philosopher
Karl Popper (1997) makes a very correct criticism when pointing out that
Kuhn is mistaken in saying that to defend a scientific paradigm means
not being able to recognize the merits of another paradigm, being unable
to change from one paradigm to another, or the impossibility of adopting
two paradigms simultaneously.

For the philosopher of science Paul Feyerabend (1997) there is no
predominance of one paradigm or theory over another, but reality is plu-
ral and comprises several paradigmatic models where contradictory the-
ories coexist: shaping a poly-paradigmatic reality. For medical researcher
and psychologist Waldo Vieira (2003, 2008), reality is inter-paradigmatic
if we take into account all para-psychic phenomena that study and ad-
dress the neosciences of “conscientiology” and “projectiology” (biloca-
tion, precognition, retro-cognition, telepathy, clairvoyance, deja vu, near
death and extra-corporeal experiences). For philosophers Imre Lakatos
and Alan Musgrave (1975), Kuhn’s theory also suffers from a fundamen-
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tal defect, which is to explain the succession of one paradigm by another
in sociological or psychological terms (gestalt), instead of relating it basi-
cally to the objective merit of rival explanations.

In this critical line, the position of the epistemologists Jean Piaget
and Rolando Garcia (1987) stands out, stating that the Kuhnian paradigm
only takes into account the sociology of knowledge and not epistemology.
The fundamental point of divergence with the Kuhnian perspective is the
conception of continuity, both in the historical evolution of science and in
the psychological development of cognitive systems (psychogenesis). For
these authors the discontinuity or rupture of a certain type of thought is
more an ideological and epistemological rupture that prompts the emer-
gence of a new theoretical picture, which would characterize an epistemic
paradigm and not a social paradigm, as Kuhn claims. In other words, for
Piaget and Garcia (1987) exogenous factors are those that originate the so-
cial paradigm, while the endogenous factors give rise to the epistemic para-
digm: “in each historical moment and in each society a certain epistemic
picture predominates, product of a social paradigm that is the origin of a
new epistemic paradigm “(Piaget and Garcia 1987: 234). According to these
authors, the ideology of a society conditions the type of science that de-
velops in it, since, from the moment a given epistemic picture is able to be
constituted, it becomes impossible to dissociate the contribution of a com-
ponent of that which is intrinsic to the cognitive system itself. The episte-
mological frame of the collective imagination begins to act as an ideology
that conditions the later development of science and is only reformulated
when it enters into crisis, through new epistemic referents.

Also interesting is the conceptual definition that the sociologist Ed-
gar Morin (2001) makes about the original paradigm proposal established
by Kuhn, since his epistemological approach conceives contrary concepts
and theories. For Morin (2001) individuals know, think and act accord-
ing to the paradigms inscribed culturally in them, since, in all systems of
ideas (theories, ideologies, doctrines, beliefs, etc.), “the paradigm is hidden
under logic and it selects logical operations that become at once dominant,
relevant and evident under its empire (exclusion-inclusion, disjunction-
conjunction, implication-negation) “(Morin 2001: 35). In this way, the
paradigm manages to establish itself in the unconscious to control con-
scious thought and to act as a logical organizer of the nucleus of ideas that
we represent through scientific theories, myths, etc. Morin’s Theory of
Complexity (2000) argues that the education of the future must promote
seven epistemological principles to think paradigmatic complexity:
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The systemic principle: by uniting the various fragmented
knowledge (parts), there is a formation of a whole with un-
expected and new characteristics in relation to the knowledge
that originated it. They are variables that throw new proper-
ties on both the parts as well as the whole. Therefore, the in-
separable understanding of the knowledge of the parts to the
knowledge of the whole causes that the whole is “more and less
simultaneously” than the sum of the parts separately.

The hologramatic principle comes to show the dichotomy of the
previous principle. Although the whole presents novelties in
relation to the characteristics present in the parts and vice ver-
sa, one coexists in the other. The individual is a constituent part
of society and is constituted by it. There is a clear dynamism in
this principle: the subject acts in the social environment, builds
and is influenced by him, receiving the result of his actions.
The principle of retroactive cycle says that the cause acts on
the effect and it on the cause, breaking the principle of linear
causality by the inclusion of the self-regulating processes. The
feedback loop reduces the deviation by stabilizing the system.
The principle of recursive circle shows that the products origi-
nate what it produces, introducing the notion of self-produc-
tion and self-organization. It is a generator circle where pro-
ducer, production and product are coupled.

The principle of self-eco-organization is the result of a system
of reproduction, by this same practice and perpetuation, rec-
reated in the exchange with the environment, in a contiguous
relationship of autonomy and dependence. Every living orga-
nization is regenerated permanently from the death of its cells.
There is an autonomy as a dependency in the whole living sys-
tem: “To live of death, to die of life” (Heraclitus).

The dialogical principle comes to associate conflicting and/or an-
tagonistic ideas and notions. The dialogical between order, disor-
der and organization through innumerable inter-retro-actions is
constitutive of the physical, biological and human world.

The principle of the reintroduction of knowledge into all knowl-
edge is perceived by the subject on the cultural-temporal influ-
ence of local-global and global-local emergencies. It operates
the restructuring of the subject and presents the central cogni-
tive problem: all knowledge is a reconstruction of the spirit/
brain in a given culture and time.
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From this Morian view it can be inferred that the paradigmatic
worldview we have of the world are interpretations of the reality in which
we live, which reflect, in turn, the epistemological picture that encom-
passes the existing social paradigms. That is to say, the introspective
mode in which the processes that condition the forms of understand-
ing and interpretation of the world are experienced and understood are
at the very core of the paradigmatic beliefs of a given historical epoch
(Collado, 2017b). The hegemony of a certain type of reading of reality is
impregnated in our being by the fact of being circumscribed to a concrete
social paradigm that acts as an epistemic-cultural referential of our inner
world. That is why the philosophical and sociological debate of education
must take into account the different paradigmatic levels that interreact-
act in the social psyche of our hermeneutical imaginary, that is, from our
personal and contemporary interpretation (Collado, 2016e).

This conceptual reflection of paradigm is fundamental to under-
stand the processes of simultaneous control in the logical and semantic
relations of a certain discourse that privileges certain types of relations
to the detriment of others (Morin, 2008). This is what happens with the
current cultural discourse imposed by the capitalist West, stating that all
economic growth is good in itself. In fact, postulating that human quality
levels are measured by a country’s GDP means committing an intellectual
fraud of dangerous consequences in the era of the global ecological crisis.
All that we consume comes from the biophysical regeneration of nature,
which no longer accounts for the resources demanded to maintain this
epistemic illusion of growth.

In other words, the speed of extraction of human material and
energy resources in nature is much faster than the time it takes for the
Earth to regenerate. According to the scientific community, the human
impact on Earth has given rise to a new geological period different from
the Holocene: the Anthropocene. According to the article published by
geologist Colin Waters and his team in the journal Science in 2016, the
ecological footprint of our human activity has profoundly modified mul-
tiple stratigraphic processes since the second half of the twentieth centu-
ry, which has led to a change of geological age. Hence the transcendental
importance in philosophically discussing sustainability through a more
concrete approach on the paradigmatic conditioning that occurs in the
field of sociology of education.

C
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Paradigmatological approach to the philosophy
and sociology of education

The general identification of paradigmatic conditioning in the processes
of human formation encourages us to reflect in a more analytical way to
complement conceptually several paradigmatic aspects of human rela-
tions with their environment. It is also necessary to reflect on the aspects
that the biologist, philosopher and neurologist Francisco Varela (1996)
conceives as “microworlds”, that is where individuals are constituted as
such in a social system where there is a recurrence in a cooperation inter-
action, establishing a self-consciousness Unlike other animals, humans
use a large amount of energy and material resources to perform their
activities in agriculture, industry, telecommunications, transportation,
etc. The human impact on Earth has transcendentally changed the pro-
cesses of coevolutionary organization that nature has been developing for
billions of years, from the social structures derived from the Industrial
Revolution (Collado, 2016b). We are at a crossroads of planetary unsus-
tainability that requires questioning the civilizing course to which we are
heading as an interconnected world-society.

From a bio-cultural point of view, the great difference that distin-
guishes us from other animal species is our dependence to survive from
our early childhood. At birth, we absorb an epistemic, cognitive and affec-
tive modeling of our familiar cultural environment: we receive a name, a
nationality, a certain language to communicate and a religious orientation,
among other aspects. And this family environment is conditioned, in turn,
by the political, economic, ideological, cultural, religious and linguistic
structures of the society in which the family nucleus is located. That is,
from our own birth we are immersed in a process of paradigmatic learning
from which we can not be unlinked. Since every newborn has a vital need
to develop under the protection of its parents (or equivalent), individuals
are conditioned by the paradigmatic epistemic structures adjacent to the
social, cultural, religious, ideological, etc. context. of their caregivers.

Hence, this natural fact is elevated to the status of international
legal law, finding its maximum expression in Section 3 of Article 16 of
the Universal Declaration of Human Rights: “The family is the natural
and fundamental nucleus of society and has the right to the protection
of society and the State “. One could say, then, that the family is the “uni-
versal cell” by which the human race acquires the first “cultural-genetic
traits” (values, habits, beliefs) for the development of character and per-
sonal identity in a social and environmental. While all individuals evolve
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throughout their life, these early patterns of social behavior greatly influ-
ence their endogenous development (personal, nutritional, intellectual,
affective...) and their form of interrelation-act later with the world.

In this respect, it is interesting to read the psychoanalyst and so-
cial psychologist Erich Fromm in his book The Fear of Freedom (2004),
which states that “the family can be considered as a psychological agent
of society” (Fromm, 2004, pp. 272). By reorienting Sigmund Freud’s
concept of “psychoanalysis”, Fromm constructs a true social psychology
which serves to understand the notions of dynamic adaptation and the
social character of the human being in a given epoch, culture and social
group of history. For Fromm, the central problem of psychology is the
connection of the individual with the world, since the development of
the human personality must be understood as an integral part of the total
problem of the relations of the human being with the world. Through
this relational process, Fromm considers that every individual manages
to develop a unique character that distinguishes him from others, despite
the ideological conditioning he receives from paradigmatic socio-cultur-
al circumstances during the construction of his individuality.

CR

Social conditions exert influences on ideological phenomena through
character; this, on the other hand, is not the result of a passive adapta-
tion to social conditions, but of a dynamic adaptation that is realized on
the basis of elements biologically inherent to human nature or acquired
as a result of historical evolution (Fromm, 2004, pp. 282).

These considerations on human nature and historical evolution
lead Fromm to focus on the social character, since it delimits the think-
ing, action and emotional life of individuals of a particular social order.
Dynamic adaptation and social character are the elements that allow to
perform a psychoanalysis of history to understand the relational aspects
between structural and psychosocial phenomena. Through the histori-
cal psychoanalysis of protocapitalism, Protestant reform, Nazism and
democracy, Fromm’s work addresses the psychological mechanisms that
structure the social character and contribute to the formation of the con-
sciousness of the individuals of a society, as well as the way in which this
consciousness manages to transform the facts that structure the social
character. It is an inter-retro-active loop where “not only man is the prod-
uct of history, but history is the product of man” (Fromm, 2004, p. 34).

For Fromm, the structure of the social character conditions the
thoughts, the emotions and the actions of the individuals. That is why it is
inferred that the pathological structures of the social character of capital-
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ism have not only provoked the systematic destruction of life and nature
in the last centuries, but have also established a paradigmatic epistemic
model that has conditioned both social relations and our own identity /
human condition. “Man not only sells goods, but also sells himself and
is considered a commodity” (Fromm, 2004, p. 127). Thus, the dynamic
adaptation of individuals to the social structure originates within the so-
cial character itself, where new needs arise, anguish, etc. It is important
to conceive of this epistemological vision in the field of the sociology of
education in order to philosophically question the socio-educational re-
lations of individuals-subjects.

In this line of thought lies the idea of action that the political phi-
losopher Hannah Arendt has analyzed in depth in his work The Human
Condition published in 1958. Arendt notes:

The sphere of human affairs, strictly speaking, is formed by the web of
human relationships that exists wherever men live together. The revela-
tion of the “who” through discourse, and the establishment of a new
beginning through action, always falls within the already existing plot
where its immediate consequences can be felt. Together they initiate a
new process that in the end emerges as the only story of the newcomer’s
life, which only affects the vital histories of those who come in contact
with him. Because of this already existing web of human relations, with
its innumerable and conflicting wills and intentions, action always ac-
complishes its purpose (Arendt 1998: 207).

Through the notion of action, Arendst states that the birth of an in-
dividual means the possibility of generating a new beginning, where the
individual must shape his world in relation to the world of other people.
In this way, birth simultaneously found renewal and radical contingency
for the change of paradigms. In his work shows a distinction of the active
vita of the human condition in three fundamental activities: labor, work
and action. As for labor, Arendt (1998) understands it as the human ac-
tivity that corresponds to the biological process of the human body. Work
is the activity that corresponds to the artificiality of human existence in
relation to natural environments. And action is the only activity that de-
velops directly among people without a mediation of things or matter.

The crucial point of Arendt’s thought is that action exposes our
unique and distinct character, since individuals are not interminable rep-
etitions that reproduce from the same model (as in industrial production).
“Through action and discourse, men [and women] show who they are,
actively reveal their unique personal identity and make their appearance in
the human world” (Arendt 1998: 203). It is through action that we succeed
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in revealing our personal identities as unique and plural. This is why Ar-
endt (1998, p. 200) emphasizes that “human plurality, the basic condition
of both action and discourse, has the dual character of equality and distinc-
tion.” Thus the concept of action proposed by Arendt reveals a recognition
of the complexity to become a presence through alterity, which is a funda-
mental aspect of human plurality in his community. It can be inferred that
by acting and speaking together, human plurality occurs as a condition of
all forms of political, social and cultural organization.

This complexity of acting and speaking together is also developed
in the concept of “communicative action” created by the philosopher and
sociologist Jiirgen Habermas in his Theory of Communicative Action of
1981. In order to develop his critical theory of advanced capitalist society,
Habermas (1997) makes use of the philosophy of language to establish
what he calls universal synonyms of speech, which are the assumptions of
intelligibility, truth, rectitude and truthfulness. Through these assump-
tions, language becomes the vehicle of communication that gives us the
possibility of agreeing rules of behavior to walk towards historical prog-
ress. For Habermas communicative action is established in those social
contexts whose objective is the mutual understanding between the mem-
bers of a community. That is why the debate on philosophy and sociology
of education should extend its “range of action” and go beyond formal
education to emotionally and ecologically alphabetize other members
of the social community (adults, media, policy makers, etc.) through a
collaborative communicative action that provides an integral vision of
contemporary socioecological problems (Collado, 2016e).

In this social and epistemic context, where individuals become a
presence in mutual understanding with the other members, the notion
of “ethical space” that Emmanuel Lévinas (1991) introduces in his work
Ethics and Infinity is interesting. Influenced by Husser!l’s transcendental
phenomenology and Heidegger’s hermeneutic and existentialist thought,
his book is a systematic research that addresses the relationship of the “T”
to the “other,” both in its dimension of temporality and in the dimension
of transcendence with the others. It is a work characterized by the infinite
ethical relationship of responsibility for the other, where Lévinas (1991)
argues that this responsibility towards the other has its roots within our
own subjective construction:

CHB

The Self is the point that supports the gravity of the world, which in the
being undoes the work of being, imperturbable and without exemption.
To be cursed against oneself, he is the non-being of being. Not nothing,
since that undo is ambiguous or “mixed” or beyond being.
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It is not because among beings there exists a thinking being structured
as I, pursuing some ends, so that being acquires a meaning and becomes
a world; it is because in the proximity of being inscribes the imprint
of an absence - or of the Infinite - so there is abandonment, gravity,
responsibility, obsession and the slef. The non-exchangeable par excel-
lence - the I - is, in a world without play, what, in a permanent sacri-
fice, replaces the others and transcends the world. But it is the source of
speech, for it is the essence of communication (Lévinas 1991: 94).

Similarly to Arendt, Lévinas reasons that this subjective construc-
tion of the “self” is the sum of all the encounters it has in the intersubjec-
tive space common to the other members of its community. Hence the
social dimension of the ethical space through which the individual de-
velops the individual identity is conditioned by the intersubjective space,
insofar as it meets the space of the other. That is, the subject becomes a
presence through a feedback loop with other subjects, where it acts as
conditioning and conditioned in the same ethical space. In this way, Lévi-
nas considers that our existence is transmitted by the word, and there-
fore, knowledge represents a strategy of appropriation and domination
in human relations. This means that education entails “transcendental
violence” in the student’s sovereignty, as the “deconstructive” philosopher
Jacques Derrida (1978) states, since, as educational agents, it is inferred in
the students’lives in a profound, transformative way and even disturbing.

For this reason, the study of the sociology of education should pro-
mote a learning of the ontological condition of the human race at all its
constituent levels, taking into account its existential interdependence with
all other entities of nature and the universe. “I”’am who I am by relationship
with all “others”. If others pollute the environment, I also suffer the conse-
quences. If others die of hunger, poverty and starvation, I die with them,
because “responsibility is what, in an exclusive way, belongs to me and that,
‘humanly’, I cannot refuse. That burden is a supreme dignity of the one. I
am not interchangeable, it is I in the sole measure in which I am responsible
“(Lévinas, 1991, pp. 95-96). The inalienable identity of the subject makes us
ethically responsible to the infinite with the current problematic paradigms.
According to the Russian philosopher Fyodor Dostoevsky (apud Lévinas,
1991: 96): “We are all responsible for everything and everyone before all,
and I more than all others.” With this reasoning, the problems of planetary
unsustainability require a “cosmodern consciousness” shared by all world
citizens in their unity as individual-society-species (Collado, 2016¢). Cos-
modern consciousness constitutes an ecology of transdisciplinary knowl-
edge with the objective of integrating scientific and non-scientific knowl-
edge (arts, spirituality, ancestral worldviews and others).
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In this line of thought is the Brazilian educator Paulo Freire, com-
mitted to the life, existence and liberation of human consciousness. Paulo
Freire’s Method of Awareness raises a critical pedagogy through a prob-
lematizing education with the paradigmatic processes of domination of
a society, to promote a dialogical cultural action that results in a “cultural
revolution”. Through literacy, the Freirean method promotes “limit situa-
tions” to stimulate a critical understanding of social, political, education-
al and economic reality. For Freire (1971, 1997) contemporary societies
are governed by economic interests (of multinationals, plutocratic politi-
cal classes, dominant nations, power groups, etc.) who carry out various
mechanisms of domination in the consciousness of individuals through
different cultural structural dynamics.

The pedagogical proposal of Freire (1971) is based on two parts: 1)
the awareness of the reality that the individual lives, as being oppressed
subject to the paradigmatic structures that the oppressors impose; and 2)
the initiative of individuals to fight and free themselves from that contex-
tual status that oppresses them. In this sense, the Brazilian critic points out
that “education as a practice of freedom, unlike that which is the practice
of domination, implies the negation of the abstract, isolated, detached
man, disconnected from the world, as well as the denial of the world as
a reality absent from men “(Freire 1971: 78). In this reflexive way, Freire
believes that the school is an instrument of domination controlled by
the classes that hold power: “the banking conception of education aims
to transform the minds of individuals so that they adapt better to real
situations and thus to dominate them more easily “(Freire 1971: 6). Op-
pression takes place in the “domesticating” teaching-learning processes
of schools, where knowledge is fragmented by disciplinary specialties and
“deposited” unidirectionally in students. On the other hand, his critical
pedagogy places special emphasis on the dialogue between teachers and
students, since the articulating words and pedagogy of the question gen-
erate a new type of knowledge necessary for the awareness and liberation
of the oppressed. That is to say, in order to reach the consciousness of
the situation of the oppressed one must reflect dialogically on the daily
experiences and acquire theoretical and cultural elements in a process of
permanent education that will lead to act on this reality.

In other words, in the Freirean method, literacy is intrinsic to the
act of conscientization of individuals, since reading the word implies the
reading of the world. Therefore, the act of raising awareness is closely re-
lated to liberation through human praxis, “which implies the action and
reflection of men on the world to transform it” (Freire 1971: 75). It is in
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this sense of praxis and educational action that Freire considers that any
person without awareness will be a culturally invaded person who will
fold up before the invader and will be alienated to a marginal subculture
that will transcendentally condition him. The Brazilian thinker argues
that the invention of the possibility of liberation lies in the human be-
ing’s capacity for perception as an unfinished, conditioned and historical
cultural being: “culture marks the appearance of man in the long process
of cosmic evolution. The human essence takes on self-discovering itself as
history “(Freire 1971: 22). This historical consciousness is what makes it
possible for the human race to write its own history through the political
action of paradigmatic transformation of the world.

For this reason, it is possible to reflect that the praxis of the sociol-
ogy of education must be constituted as a tool that problematizes with the
experiences of the students themselves, questioning if they are sustainable
and help reach the horizons proposed by the philosophy of good living.
The dialogical interaction between subjects is one of the Freirean keys to
transgress the paradigmatic power relations. That is why educators must
create a climate of trust among the subjects to provoke a deep dialogue
that promotes the development of a critical consciousness capable of trans-
forming the current planetary culture of unbridled consumption and pro-
duction. This implies paradigmatically reformulating the colonial relation-
ship that humans exert on nature, but also on us, since Freire’s thinking is
based on the strategy of the marginal classes defying the powerful classes to
achieve a cosmopolitan world oriented towards social justice and equality.

This paradigmatic reformulation of the relations between individ-
uals to the social structure is also approached from a cosmopolitan point
of view by the specialist in law and ethics Martha Nussbaum (1999), in
his essay Patriotism and cosmopolitanism. Cosmopolitanism is a philo-
sophical current that has its roots in the Stoic tradition and is charac-
terized by replacing the central role of the polis in the ancient political
thought by the cosmos, where humanity lives in peace and harmony. In
a similar way to the concept of cosmopolitan law of the German phi-
losopher Immanuel Kant, Nussbaum (1999) considers that the political
and educational systems favor the reproduction of the national charac-
ter of each country, making a weak approximation to the cosmopolitan
perspective that is reduced to the teaching of a common commitment
among nations to the fulfillment of basic human rights. Hence the author
herself asks the following questions:

But is it enough? Is it enough for our students to learn that, above all,
they are citizens of the United States, although they must respect the ba-
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sic human rights of the citizens of India, Bolivia, Nigeria and Norway?
Or should they, as I see it, as well as pay special attention to the history
and current situation of their own nation, to learn a great deal more
than they do about the rest of the world in which they live, Nigeria and
Norway, as well as their respective histories, problems and comparative
successes? Should they only learn that Indian citizens have equal basic
human rights, or should they also know something about the problems
of hunger and pollution in India, as well as the implications of these
problems on global hunger and ecology? And most important of all,
should they be taught that, above all, they are citizens of the United
States, or rather should be taught that, beyond that, they are citizens of a
world of human beings and that, although they are located in the United
States, they have to share this world with the citizens of other countries?
(Nussbaum, 1999, pp. 16-17).

Nussbaum acknowledges that her approach to all these issues is
motivated by the experience gained by working on quality of life issues at
the international level in an institute for economic development linked
to the United Nations. She argues for four reasons to make global citizen-
ship embrace a commitment encompassing the whole community of hu-
man beings: 1) Cosmopolitan education enables us to learn more about
ourselves, for “if we look at ourselves with the eyes of the other, we will
see what in our practices there is local and non-essential, as well as what
is more widely and deeply shared “(Nussbaum 1999: 22). 2) We move
forward by solving problems that require international cooperation, so
intergovernmental planning, global knowledge and the recognition of a
shared future are necessary, since ecological problems do not understand
national boundaries. 3) We recognize moral obligations to the rest of the
world that are real and would otherwise go unnoticed, “if we truly be-
lieve that all human beings are created equal and have certain inalienable
rights, we have a moral obligation to think what is that this idea requires
us to do with and for the rest of the world “(Nussbaum 1999: 24). 4) We
elaborate solid and coherent arguments based on the distinctions that we
are ready to defend, “the very question of multicultural respect within
a nation is weakened by not making education contemplate, as one of
its central elements, respect to a broader world “(Nussbaum, 1999, p.26)
beyond national boundaries.

In contrast to this cosmopolitan perspective, political philosopher
Andrew Dobson (2003: 33) argues that “while globalization and feminism
provide the context for post-cosmopolitan citizenship, there is a phenom-
enon that gives rise to its articulation more environmental policies. “ In
this sense, Dobson argues that in order to better understand the nature
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of the contemporary debates of citizenship in general, and of “ecological
citizenship” in particular, we must think in terms of four contrasts: rights
and obligations; territorial and non-territorial conceptions of citizenship;
public and private spaces as possible sites of civic activity; and the virtue
(and not virtue) that corresponds to the ideas of citizenship.

According to Dobson, the space of ecological citizenship “is not
something given by the boundaries of nation states or supranational or-
ganizations such as the European Union, or even by an imaginary territo-
ry of the cosmopolis. It is rather produced by the metabolic and material
relationship of individual people to their environment “(Dobson, 2003,
p-106). Ideally, the strong ecological footprint of daily human activity in
the current globalization period has meant that the concept of ecological
citizenship has transgressed the conception of traditional national citi-
zenship of nation-states. Its post-cosmopolitan approach to ecological
citizenship is closely linked to the rights of nature and the rights of fu-
ture generations, not forgetting that “material production and reproduc-
tion of everyday life [develops] in an unequal and asymmetric globalized
world. “(Dobson 2003: 30), where people in rich countries consume far
more natural resources than those in poor countries.

In the face of this panorama of global inequality, Manuel Castells,
a sociologist who specializes in research in the information, communica-
tion and globalization society, points out that from “a global approach,
there has been, in the last three decades, an increase in inequality and
the polarization in the distribution of wealth “(Castells, 2001, p.351).
It seems that the decisive historical factor for this acceleration of social
inequalities has been the process of capitalist restructuring undertaken
since the 1980s, where the new techno-economic system gave rise to the
paradigm of current information technology: “informational capitalism”.
While it is true that since the emergence of the internet the least devel-
oped countries have integrated productively into the networks of the
global economy, there are still billions of people disconnected to those
networks that fully incorporated them.

According to Castells and Cardoso (2005: 19), “the global seg-
mentation of the network society, precisely because of its dynamism and
productivity, is positioning a significant part of the human being under
conditions of structural irrelevance.” This seems to indicate that the global
economy and network society work more effectively without hundreds of
millions of our co-inhabitants on this planet. This circumstance reveals the
social pathology of the capitalist system. The correction for this massive
process of social exclusion requires an approach focused on epistemologi-
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cal, social, political, economic and educational paradigms to understand
the complexity of the contradictory dynamics of global markets and local
identities. This is a great epistemological key not to fall into reductionism
or cultural homogenization in the teaching-learning processes, since there
are no magic formulas that are universally extrapolable from one context to
another. All sociological experience must be constantly created and recre-
ated based on the specific problems of each educational context.

Faced with these contradictory dynamics that produce great global
asymmetries, the sociologist Zygmunt Bauman suggests in his work Glo-
balization: the human consequences that we are in the so-called liquid
modernity. “There is a tremendous advantage enjoyed by the new global
elite in confronting the guardians of order: orders are local, while the elite
and the free market laws that obey it are translocal,” explains Bauman

/2 (1999, 133-134), adding that “if the guardians of a local order become
too intrusive and infamous, there is always the possibility of appealing to
global laws to change local concepts of order and the rules of the game
premises” (Bauman, 1999, pp. 133-134). This possibility of changing the
rules of the local game that have the translocal groups hierarchical of
paradigmatic form the freedom of movements, the social promotion and
the progress of the developing countries.

Increasingly, the globality implanted by translocal elites makes the
locality a spatial dimension with fewer opportunities, since “global finan-
cial markets impose their laws and precepts on the planet. Globalization is
nothing more than the totalitarian extension of its logic to all aspects of life
“(Bauman 1999: 73). Under this logic also the educational processes of for-
mal schooling towards the economic interests of the world elites are dragged.
The sociological processes of education are subordinated to the capitalist
logic of the globalizing economic market. For this reason, it is urgent to take
into account different psychological, philosophical, sociological, pedagogical,
epistemic, economic, political and environmental approaches and perspec-
tives that denounce the paradigmatic dominance of the globalizing econom-
ic markets of our planetary civilization. But what is the role of education to
transform our everyday reality? Some conclusions are made below.

()

Final conclusions: education as a tool
of paradigmatic transformation

As we have been reflecting throughout the article, education has a funda-
mental role to achieve sustainable development on our planet Earth. Edu-

Sophia 23: 2017.
© Universidad Politécnica Salesiana del Ecuador
ISSN impreso:1390-3861 / ISSN electrénico: 1390-8626, .



Javier Collado Ruano

cation is conceived as a seed to be cultivated for our present and future
flowering. It is a tool of epistemic and socioecological transformation that
UNESCO (2002, p.7) recognizes from its own constitution in 1945, which
states that “the widespread diffusion of culture and education of human-
ity for justice, freedom and peace are indispensable to the dignity of man
and constitute a sacred duty which all nations must fulfill in a spirit of re-
sponsibility and mutual help.” Since then, the numerous events, congresses,
forums and conferences that UNESCO has been carrying out with its part-
ners have served to expand, develop and concretize the educational sphere
from different anthropocentric and ecocentric approaches.

But achieving sustainable development implies a comprehensive
vision that includes the human being within the co-evolutionary pro-
cesses of the Great History, which integrate and unify the history of the
universe, the Earth, life and the human being (Collado, 2016b). “Sustain-
ability is not only a problem among us,” explains environmental educator
Maria Novo (2009, p. 368), “it is also a very serious problem in our rela-
tions with the biosphere, in the way we appropriate resources, exploit na-
ture, manage common goods, consider the limits of ecosystems... . The
horizon of planetary sustainability will only be possible if we manage to
reorient our models of life within the biophysical limits of nature, with-
out compromising neither their ecosystemic regeneration nor the devel-
opment worthy of our next generations.

It is urgent to transform the predatory patterns and behaviors that
the human race exerts on our planet, as well as the unequal processes of
wealth distribution that only benefit a minority of world citizens. For this
reason, the identification of the paradigmatic problems that condition
the processes of human formation allow us to develop a transdisciplinary
vision in the field of the sociology of education (Collado, 2016d). Since
its appearance on Earth some 200,000 years ago, the modern human be-
ing has had to learn to cooperate to survive physically, mentally, spiri-
tually and emotionally, so he has had to learn during his evolutionary
journey to share food, take care of their predecessors, transmit knowl-
edge, live sexually, etc. These primitive social interactions were favored by
the emergence of language, which gave rise to a conversational space of
consensual behaviors for mutual acceptance. For most of the human evo-
lutionary history, non-formal and informal education has predominated
in all the peoples of the Earth.

At present, many native indigenous peoples still continue form-
ing people through a “bio-literate look” that has lasted for thousands of
years. Far from educating them to be submissive workers of a globalizing
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economic system that tends toward the homogenization of cultural di-
versity and that ends up with a great part of the biodiversity, the human
formation that develops between native and native aboriginal peoples is
focused on strengthening the bonds and the relationships between the
human being and nature. That is why the United Nations Declaration on
the Rights of Indigenous Peoples (2007, p. 2) recognizes that “respect for
traditional indigenous knowledge, cultures and practices contributes to
sustainable and equitable development and to the proper management of
the environment”. As a whole, all the worldviews of the original peoples
are a good example of sustainable and resilient development, both for
their excellent socioecological practices and for their long historical jour-
ney practicing them. While one cannot fall into its romantic ideation of
this human community, its rich epistemic multi-referentiality is in full
harmony with the limits and co-evolutionary margins that natural eco-
systems establish in a self-organizing way.

In 2009, as a result of this harmony with nature, the UN General
Assembly proclaimed April 22 as the “International Mother Earth Day”.
Since then, the UN General Secretariat has been publishing annually a
resolution on Harmony with Nature to recognize the Earth and its eco-
systems as our common home, so that Member States achieve a fair bal-
ance between economic, social needs and environmental issues in present
and future generations. For this reason, we must face the paradigmatic
crossroads of climate change from a “knowledge ecology” (Santos, 2010)
that develops and enhances all human dimensions through a transdisci-
plinary organization of knowledge that combines scientific reason with
other epistemic, spiritual, religious, affective, emotional, political, rhe-
torical, poetic, artistic and philosophical reasons (Collado, 2016c). Un-
doubtedly, dialogue with indigenous and aboriginal wisdom will allow us
to develop more resilient epistemological horizons.

When this multireferential and transdisciplinary perspective is
adopted, education becomes an epistemic tool that seeks the individual
development of people within a vast network of relationships with other
human beings, but also with nature and the cosmos. That is why theo-
retical models that reduce sustainable development in three dimensions
(economic, social and ecological) are insufficient to address the intrinsic
complexity of the interdependent network of systems that interconnect
at different levels of ontological reality. This is the epistemic point of de-
parture for creating a sociological vision of education that is holistic and
transdimensional, with the intention of reinforcing the ties with the pro-
cesses of planetary sustainability.
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Philosophically reflecting on the sociology of education entails re-
thinking the paradigmatic structures of individuals in their specific con-
texts. In reflecting on the historical origin of our educational systems,
education is conceived as a double-edged sword: it can be both a way of
aggravating socio-ecological problems and an instrument of change that
helps us to solve them. “It is necessary to accept that, among the many
possible positions, the educational apparatus can align itself, and in fact
it does, in favor of the reproduction of an unjust world, the slogans of
those who handle the economy, the positions of privilege “Explains Maria
Novo (2009: 353),” education is an important part of the problem, it is at
the root of unsustainability, and we can expect nothing more from it than
the social reproduction of the discourse of the powerful.” From a histori-
cal point of view, the ideological discourse created by the power groups
during Modernity has used educational knowledge to establish a series of
behaviors, norms and actions that have served to structure hierarchically
the modern societies of the West.

Individuals have been learning and internalized the order and
hierarchy imposed by the dominant classes through the formalized
educational processes of the public system. In this sense, the social phi-
losopher and theoretician Michel Foucault (2007: 44) also argues that
“every education system is a political way of maintaining or modifying
the appropriation of discourses, with the knowledge and the powers they
bring with it”. Therefore, power and knowledge are two complex areas
inseparable from the same sociological and educational process where
discourse, ideology, content, forms of relationship between teachers and
learners, textbook, etc. are established. Hence the impact of the formal
education system cannot be considered neutral since all these elements
of power and knowledge harbor the ability to epistemically colonize in-
dividuals in order to sustain the purposes of economic fundamentalism
and its competitive market values. But they also have the potential to de-
velop a complex thinking that relates the whole to the systemic parts, in
order to create alternatives oriented to a transnational sustainable coop-
eration that transforms the current paradigm, characterized by an enor-
mous ecological footprint caused by neoliberal economic globalization
(Wackernagel and Rees, 1996).

At present, there is a broad consensus among the community of
philosophers, sociologists, educators and pedagogues that the system of
formal education that is institutionalized in almost all countries is obso-
lete. The prevailing educational model of the present time was designed,
conceived and structured for a historical epoch totally different from our
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own. In the Western world, the transition from the Old Regime to the
Liberal State made it possible for the nascent commercial capitalism driv-
en by the incipient bourgeoisie to transform the socioeconomic structure
of feudalism. The European Renaissance was a movement where a large
number of thinkers replaced medieval theocentrism, established in the
collective imagination by the sociopolitical influence of the Church, to
seek human flourishing from the arts, philosophy, politics and science. A
few years later, the intellectual culture of the Enlightenment and the eco-
nomic circumstances of the Industrial Revolution favored the emergence
of the public school. Even before the first half of the nineteenth century
there were no public education systems and only those who had money
to go to the Jesuit centers could study.

Public education paid with taxes collected from the people, which
was established compulsory and free for all social classes, was a revolu-
tionary idea that provoked the opposition of the more conservative elites
by the threat to overthrow the hierarchy of the social structure of the
time. But as Western models of public education expanded into other
countries of the world during the 19th and 20th centuries, what Spivak
(2006), Said (1994) and Carnoy (1977) called “cultural imperialism.”
This process allowed the geopolitical influence of European metropolises
to be extended to colonized countries to shape their social institutions by
imposing their dominant culture, values and structures. Important Afri-
can authorities, such as Ghana’s Prime Minister Kofi Abrefa Busia (1960,
1964) or Nigeria’s Minister of Education Aliu Babs Fafunwa (1967, 1975)
have addressed these difficulties of cultural settlement brilliantly.

It was in this historical period that education was greatly influ-
enced by the prevailing conception of the role of knowledge and intel-
ligence, creating an academic profile that was deeply rooted in the genetic
structure of public education. According to educator Ken Robinson in his
Out of Our Minds: Learning to be Creative, this belief in school culture
divides all students into two groups: those who are academically valid
and those who do not. That is why Robinson (2011) defends the idea
that schools kill creativity, since many brilliant minds do not adapt to
the standardized pattern of sociological processes in schools and fail dra-
matically in their respective assessments, dropping out of school.

On the whole, the discourse between philosophy and sociology of
education considers that institutionalized formal education systems are
obsolete because they have not been renewed in parallel with social chang-
es (Young, 2000). They still remain anchored in the historical structures
of the past and must be reformed. Formal education continues to train
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technicians-professionals based on the profile demanded by the labor mar-
ket. That is why the educational system does not focus on developing hu-
man talent more broadly and effectively. The school operates, in this way,
as a meritocratic social control agency that imposes a pedagogy where a
socialization in the dominant culture is required as a precondition for edu-
cational success. In this line the ideas of the educational sociologist Michael
Young (1971) are framed, considering that the school is a “black box” that
distributes titles to reproduce the original social status of the students.

In short, the present philosophical essay seeks to discern the differ-
ent paradigmatic models that inter-retro-act on a multilevel scale in the
sociological processes of human formation. Although there are no magic
or universal formulas to transform our everyday reality, it is important
to openly and multi-referentially question the vitiated and unsustain-
able behaviors perpetuated in social and educational processes. For this
reason, education becomes a fundamental piece to change the historical
civilizatory course and walk towards sustainability. We must understand
that we are a unique species that co-evolves in an ecosystem shared with
more than ten million species that we must learn to respect, preserve and
regenerate in order not to extinguish its rich biodiversity. It is urgent to
transform the relations of paradigmatic domination that human beings
have been exerting on nature to learn to coevolve as a sub-system within
the biophysical limits of our Earth-Motherland (Morin and Kern, 2005).
All readers are encouraged to discuss the philosophical and sociological
reflections on education presented in this paper. They are ready? How can
social change be achieved through the processes of human formation?
What innovative aspects are needed at the multilevel level for a change in
the paradigm of civilization? How can the philosophical and sociological
dimensions of education teach us to co-evolve in harmony with nature?
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Abstract

The objective of this article is to study the contribution of Sociology to education. This study
has been done from the analysis of the main postulates of Emile Durkheim, since his theories
we will understand the existing interactions between society and education. Society, according
to Durkheim, represents a social power that regulates the individuals themselves who depend on
everyone and form a collective coexistence aligning in a harmonious way, but at the same time
preserving their individuality and belonging to culture, to identity, to knowledge, with values,
relevant attributes to maintain social cohesion and survival of society.

In this context, education modulates with guidelines issued by Durkheim, an education
integrated in the plurinationality and interculturality of our society, called to preserve our
language, our intercultural worldview and to develop capacities and potentialities directed to the
development of the cognitive-productive matrix in Function of an ethical, organic, social and
cultural subject.

Based on Durkhenian theory, this study wants to strengthen learning spaces. Learnings
that build and strengthen identity through social consciousness, becoming a transcendent and
innovative organization of justice and equitable societies, intellectually strengthened through
conceptual, psychomotor and socio-affective knowledge. Empowering the role of education is the
objective to humanize the human being mediated by the pedagogical dynamism with methods,

contents, objectives, didactic techniques that build the teaching-learning process, generating the
C individual and integral formation of the person in a framework of social and ethical commitment.

Keywords

Sociology of education, society, culture, role of education.

Resumen

El presente articulo tiene como objetivo estudiar el aporte de la Sociologia a la educacion.
Este estudio se realizara a partir del analisis de los principales postulados de Emile Durkheim, de
aqui se determinara los insumos tedricos y aspectos medulares para comprender interacciones
existentes entre sociedad y educacién. La sociedad, segtin Durkheim representa un poder social
que regula a los individuos mismos que dependen de todos y de todas para formar una convivencia
colectiva alinedndose de manera armonica, pero al mismo tiempo conservando su individualidad
y pertenencia con la cultura, con la identidad, con los saberes, con los valores, atributos relevantes
para mantener cohesion social y supervivencia de la sociedad.

En este contexto la educacién se modula con los lineamientos emitidos por Durkheim, una
educacion integrada en la plurinacionalidad e interculturalidad de nuestra sociedad, llamada
a preservar nuestra lengua, nuestra cosmovisién intercultural y a desarrollar capacidades y
potencialidades dirigidas al desarrollo de la matriz cognitiva-productiva en funcién de un sujeto
ético, orgdnico, social y cultural.

Basados en la teoria durkheniana se plantea fortalecer escenarios de aprendizaje. El aprendizaje
segin se entiende debe construir y fortalecer la identidad a través de la conciencia social
convirtiéndose en una organizacion trascendente e innovadora de sociedades justas y equitativas,
sociedades intelectualmente fortalecidas a través de saberes conceptuales, psicomotores y socio-
afectivos. Potenciar el rol de la educacion es el objetivo para humanizar al ser humano mediado por
la dinamia pedagdgica con métodos, contenidos, objetivos, técnicas didacticas que protagonicen el
proceso de ensefianza-aprendizaje, provocando la formacién individual e integral de la persona en
un marco de compromiso social y ético.

Palabras clave

Sociologia de la educacion, sociedad, cultura, rol de la educacién.
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Introduction

The educational theme is the main objective of this article. The contribu-
tion of Sociology to the educational field will be studied. Sociology as an
autonomous science is dedicated to the study of society and explains the
social fact in each age. The article will study Durkheim’s theoretical prin-
ciples, the basic concepts and concepts he proposes about intellectual de-
velopment, social action, morality, community and its relationship with
education, key and essential elements for the preservation of a culture. It
is intended to understand what has been the development of the socio-
logical school, what have been the principles that have shaped this school
to then establish guidelines on which a quality education could be based.

The purpose is to channel these sociological guidelines to priori-
tize cultures, ancestral knowledge, and other values that strengthen our
peoples. For this, the teacher as a facilitator of theoretical methodologi-
cal knowledge, with critical and constructivist guidelines, will be aligned
with Durkhenian tendencies that allow dialogue with the family context
and sociocultural environment. The research is bibliographical and de-
scriptive character, allows to characterize the society through a diagnos-
tic exploration to systematize postulates of relevant theories that allow a
socializing function for the good of the community.

The present work articulates conceptions that begin from concep-
tual conceptions of the Sociology of the education, based on theoretical,
methodological principles of Durkheim, to later strengthen a dialogue
between society and education.

Finally Durkheim’s theoretical approaches determine the role that
the teacher must fulfill in our society, in order to form visionaries who
coexist in a society, with values that strengthen education, without for-
getting the human being as a biological and psychic individual that is
capable of developing in its context with knowledge values and attitudes.

Conceptualizations of Sociology of Education

It is important to emphasize that teachers should not only be content
with the technical methodological task within the educational scenarios,
but also the sociological foundations that strengthen the teaching-learn-
ing processes should be fortified, so it is important to articulate the prin-
ciples of Sociology as a pillar that accompanies the reconceptualization
of knowledge. Thus, the existence of education in society is not explained
by causality, but by the perennial need to form a type of person according
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to an ideal embodied in the competitive society of change of era. Com-
petitiveness must respond to the social needs that demand fundamen-
tal and complementary processes, which are able to solve problems with
criticality to the transformations of their social environment. Ana Maria,
Brigido (2006) in Sociology of education manifests:

The object of the sociology of education as it is understood today, that
is, as a special sociology. It mplies to consider it as an empirical disci-
pline, whose primary interest is the knowledge of the educational reality
from a particular perspective (p.11).

These contributions of Brigido are remarkable to emphasize that the
object of Sociology is Education, hence the importance of forming human
beings that respond to the demands of 21st century society. Then we would

84 say that it is in the interest of educators to base themselves on the contribu-
h? tions of this science, and it will be the pedagogue who aims to contribute
\_ knowledge to face the practical problems of humanity. It is important to

mention Enguita, Mariano. Sociology and Marxism (1986) who says:

... with this, it is a question of seeing how the social origin from which
individuals come from influences their school success [...] and the pos-
sibilities of social mobility that actually have both within the system of
social stratification, on the other (Enguita, 1986, p.78).

Faced with this situation, it will be the teacher who applies didactic
strategies to a contemporary society, which articulate the different social
strata where the diversity of criteria will allow contextualizing the behav-
ior of different ideologies and realities, while at the same time commit-
ted to strengthening a globalized society that demands new theoretical
and practical models that serve as trajectories for the organization of new
meanings articulated to social practice.

This is also true in Lopez, Olimpia in the book Sociologia de la
educacion (1994), in which she emphasizes the following:

What is interesting is that sociology as a discipline has developed a body
of knowledge that allows us, in turn, the development of sociological con-
sciousness as a type of knowledge that enables us on the characteristics
and dynamics of social reality and on the way of influencing it. The theory
of socialization, the name given to Durkheim’s explanation of learning to
live in society, allows us to understand how the values, ideas, beliefs and
norms that regulate the life of society are achieved (Lépez, 1994, p.11).

Throughout the analyzed approaches it is confirmed that it will be
the sociology through its theoretical foundations that provides the teach-
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ers with the necessary inputs to apply practical learning experiences to
involve the students in a new social reality and respect the autonomy,
culture for the development of their identity. In short, what is intended
is that human beings learn to live in society, and to highlight each mem-
ber’s values, ideas, beliefs and guidelines that strengthen life in society
and promote cognitive democracy, and civic ethics.

In this way it is relevant to mention that the sociology of education
studies “the origin, organization, development and processes of trans-
formation of society. It also studies, in a specific way, the relations of the
subjects that compose the social groups “(Huerta, 2007, p.92). Therefore,
one cannot lose sight of the perspective posed by the sociology of educa-
tion: that knowledge is oriented to the anchoring of educational contexts
from a social perspective with application of knowledge in the prevention
and resolution of problems of educational reality, generating significant
theoretical methodological experiences and constructs.

The social problems facing a society of change of era, constitute
the complex scenario to mediate the learning in a competitive society,
however, to technically handle the teaching of a subject is to have mastery
of the knowledge, this will allow us to be at the forefront of the vertigi-
nous changes that the new society poses.

Given this reality, it is important that Sociology contributes to
the guidelines of education; therefore it is considered a “science that is
in charge of the study of the social elements that concur in education”
(Castillo, 2003: 233). That is, that is responsible for the study of human
groups to insert them into the knowledge society and mediate learning to
transform it into an effective member of a globalized society.

To approach methodological conceptual constructs in favor of a com-
petitive society for a complex world, is to develop in the students cognitive
competences and knowledge embodied in learning outcomes, as evidence of
achievements in educational training. Further clarifying that the pedagogical
task does not rest simply in the practice but in the consciousness of the fields
of knowledge that govern them in order to strengthen the processes of teach-
ing and learning with the guidelines of the sociology of education.

In this reality, the knowledge of Sociology and Education are artic-
ulated, emphasizing the classical thoughts of Emile Durkheim, M. Weber,
K. Marx, G. Simmel, and Jiménez & Moreno (2008, p. 23) of Durkheim
“is considered as one of the precursors of the sociology of education con-
sidered to the educational system as a social institution in which mo-
dalities of each society are presented”. In this respect the following chart
explains Durkheim’s classical thoughts.
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Figure 1
Contributions of Durkheim to the Sciences of the Education

was the first
addresses the to hold that the

educational educational
phenomenon | Emile Durkheim phenomenon could
anchored in (1858-1917) be the object of study
sociology of an empirical

cience, "sociology’,

| baptized this
science with the
name "Sciences
of the education"

Society is the one
who precedes the
individual and defines
the patterns to which
he must adjust

Source: (Brigido, 2006, p.25) and adapted by researchers

According to the reasoning, Durkheim’s thinking goes from teach-
ing theory and practice, and addresses the educational phenomenon an-
chored to sociology, so it will be society that considers individuals for
the construction of knowledge. Thus society is the one that precedes the
individual and defines the guidelines to which it must adjust assuming
realities and contexts that imply aspects such as beliefs and values.

In this sense the sociology of education becomes relevant for educa-
tion, given that knowledge will be convenient to impart and facilitate to
students according to the context where he/she develops, and try to per-
form them with meaningful and functional learning in the face of different
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realities of the students. It is therefore necessary to start from the meaning
of education. In the Larousse dictionary, the following is highlighted:

Education is a set of customs and good manners according to certain
norms or customs of society [...] we know that it is also the action, or
set of actions aimed at developing their intellectual capacities in one or
several areas of knowledge, it is about imparting or transmitting knowl-
edge (Bermudez, 2010, p.3).

As described, this thinking refers to the process of imparting knowl-
edge to students, where the customs, culture and traditions should be consid-
ered according to different realities reflected in classrooms. It will be attempt-
ed to be mediated in them the educational formation involving cognitive and
intercultural knowledge, and the inter-learning based on culture with critical
thinking, is intended to develop competencies to reason, process informa-
tion, solve problems, make correct decisions, regulate emotional impulses
and instilling attitudes and values, the Sociology of Education is interested in
the why and the what, as it is understood is the science that shapes the person
always aligning with a complex approach to educational phenomena accord-
ing to the society in which the individual develops.

Likewise, it is appropriate to cite the following:

The importance of education for society is relevant now that the word
has two meanings, a need of society or an explicit function that it recog-
nizes and organizes, but also a spontaneous social phenomenon, which
takes place even in primitive societies lacking the corresponding formal
institutions (Olivera, 2008, p.8).

In the quoted avobe it is analyzed that the education becomes im-
portant in society when it becomes a prominent priority to know the so-
ciological foundations on the part of the pedagogues, for that reason ed-
ucation is considered a social phenomenon indispensable for the peoples
of the world. In the dictionary of the Spanish Royal Academy, education
is defined as “action or effect of educating” and contains the following
meanings for the word educate: “to direct, to indoctrinate, to develop or
to perfect the intellectual and moral faculties of the child, of the youth by
means of precepts, exercises, examples “(Nuevo, 2009, 43).

In view of the above, it is necessary to strengthen education as an
unavoidable and necessity, for it becomes essential to study theories re-
lated to education and the social fact.
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Durkheim’s main theoretical approach
to the Sociology of Education

Some key concepts of the Durkhenian work are important for analyz-

ing education in society, including “social fact,” “collective action,” “moral
education,” and “social division of labor.”

Social Fact

The social facts for Durkheim are considered natural things, but what is
a thing for Durkheim? Durkheim in The Rules of Sociological Method
(1985b) states:

It is something every object of knowledge that is not naturally intel-
ligible to intelligence; all of which we cannot have an adequate notion
of by a simple procedure of mental analysis; all that which the spirit can
only come to understand on the condition that it leave itself through
observations and experiments (Durkheim, 1985, p.55).

Social facts are then understood as ways of feeling, acting or think-
ing, Durkheim considers social facts configured as a physiological, socio-
logical and cultural way, in which collective actions are developed in dif-
ferent realities. The author insists on the explicit and external character
of social action, further affirms that individual action may be influenced
by natural facts that we do not understand from the outside, but that we
do feel it are subjective facts that are only observable but not explicable.

These inexplicable sociological conceptions in a subjective and ex-
ternal social action enrich a new changing society that needs collective
actions, these collectivities are the sum of different behaviors, beliefs, re-
ligious practices, customs and traditions, but when adding or being aware
that the goal is one, they acquire an imperative or coercive force to the
interpretative understanding of social action as a whole.

Collective Action

At the moment it is related to the culture, with the context, with the so-
ciety. Durkheim in The Division of Labor in Society (1985a) states: “The
set of beliefs and feelings common to the average of members of the same
society, constitutes a particular system that has its own life, can be called
the collective or common consciousness... “(p. 45) With this appreciation
it can be determined that this set of common beliefs and feelings allow
collective action to be developed, one that commits the individual to act
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according to established norms, Durkheim recognizes schools as collec-
tive actions, describes them as integration scenarios, scenarios which give
way to interculturality, diversity, human rights, prevention of violence
and education for peace.

The social phenomena mentioned avobe, will allow maintaining a so-
cial balance. Education and sociology (1973) Durkheim defines education as
“the influence of the adult generations on those not yet prepared for life” (p.
49) on the basis of this, and on a personal basis it is considered that the ob-
jective of education it is not only the development of skills and competences,
but the development of skills with critical and reflexive knowledge that con-
tribute positively to the solution of problems that society demands.

Education through Sociology takes as its main activity to dignify
the life of the human being. Durkheim then speaks of a moral education.

Moral Education

Durkheimian moral education emerges as a possibility for the transfor-
mation of society, a society that would rely on an intellectual education
based on a rational thought and a moral society. This morality according
to Durkheim would allow homogeneity. This is affirmed in the work The
determination of moral fact (1906).

A society is an intense focus of intellectual and moral activity, whose radia-
tions spread far and wide. From the actions and reactions exchanged by
individuals, an entirely new mental life emerges, which transports our con-
sciousness to a world of which we would have no idea if we were isolated.
We notice it well in times of crisis, when some great collective movement
seizes us, raises us above ourselves, transfigures us (Durkheim, 1906: 83).

The school as a socialization agent establishes behaviors for each
individual, but this individual to act needs impulses, impulses that in
many cases, as Durkheim says, are found in the collective feeling or in
the spirit, then it becomes essential the presence of the other, the other
can be the system of signs used to express oneself, the monetary system,
technology and the educational system in which a culture, a way of life
has been legitimized and that for reasons of subsistence, it is necessary to
establish a division of labor.

Division of labor

The division of labor for Durkheim is social solidarity, which consoli-
dates the union of human beings in society, where individuals are driven
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to develop activities in a group, but at the same time develops specific
functions. In this regard, Durkheim in The Division of Labour in Society
(1985) states:

The division of labor can only take place within a preexisting society. We
do not simply mean that individuals should materially adhere to each
other, but that there must be bonds of union (Durkheim, 1985, p. 324).

Durkheim raises in his studies the importance of maintaining specific
functions. Each one fulfills different tasks, that is to say, there is independence
in the group, to which the author calls it “organization”, an essential element
to preserve society and create social solidarity, this will give the possibility of
development in a progressive direction. This constant will allow education
based on individual training to form knowledge that involves human beings
to form collective bridges, to strengthen ties of union to form intellectual so-
cial groups, with human quality in the respect of values, traditions, customs,
worldview, mixtures of beliefs, participating in a democratic spirit, forming
free and committed beings with each other.

Discussion between education and social cohesion

Education as a social element must respond to the specific needs of soci-
ety that can improve the quality of life of peoples. Ernesto Sabato in his
work The Resistance (2000) quotes Gandhi who states:

The cornerstone of our education is based on individualism and com-
petition. It is a great confusion to teach them Christianity and competi-
tion, individualism and the common good, and give them perorations
about solidarity that contradict the unbridled pursuit of individual suc-
cess for which they are prepared (Sabato 2000: 46).

The task of education is to channel its activity to the formation
of people who respond to the demands of the system, it is important
to mention that education must allow a constant process of interaction,
that the person discovers and cultivates individualities and at the same
time strengthens the coexistence in society, achieving corporate objec-
tives through the cultivation of spirit, morals and values, through them,
education will improve skills and competencies that allow individuals to
investigate solutions to the problems of society. When this solidarity is
broken, cohesion breaks down and a social and educational disease arises.
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The social illness in personal opinion is found in modernity and
presents some contradictions; Marx cited by Bolivar Echeverria in the
book Defining culture (2001) shows some of them:

Irreconcilable contradiction between the concrete process of work/en-
joyment -a “natural” sense, coming from the history of the “metabo-
lism” between the human being and the Other- and its sense as an ab-
stract process of valorization/accumulation- a sense “estranged” of the
history of the self-exploitation of the productivist human being or “son
of the scarcity” (Marx, 2001, p.254).

The description of Marx allows us to observe the different phe-
nomena characteristic of modernity, the same that offers services and at
the same time oppression. In the course of history, modernity appears
as the highest peak to which every human being seeks to reach, in this
journey both happiness and unhappiness are possible, the struggle to
overcome the shortage has divided humanity in which they have much
and those who have nothing; the necessity of consumption becomes the
primordial thing and the human being sacrifices itself more and more,
it leaves the notion of the natural thing to turn its glance towards the
consumption of the things, its objective is fundamentally economic, is to
accumulate wealth and this becomes a problem, since the subject is not
compromised and identified with a particular history.

In education the educational curriculum responds to plans or pro-
grams of study, but in practice does not manifest unified criteria, does
not respond to social needs of interdisciplinarity and multidisciplinarity
of knowledge; the educational curriculum implies then teaching from the
encountered problems, from the integrality and complexity in a given
context. What is the role of education?

Contributions of education for the social process

The contributions of education are transferred mainly to society, with con-
tributions of knowledge according to a social context that emphasizes prin-
ciples and sociological guidelines, which prioritize cultures, contexts, ances-
tral knowledge, and other values that strengthen the identity of our peoples.
That is why education through the teacher who is the facilitator, the guide,
the mediator, who through various methodological strategies encourages the
student to reason, think, criticize and reflect on theories, concepts according
to the complexity of the knowledge and the cognitive matrix aligns to new
trends and innovative proposals in educational development.
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In the context and educational environment we find teachers who
are not convinced to carry out educational innovations that allow them
to join the change of the cognitive and connectivist matrix associated
with the mass media. The Sociology of Education develops a planetary
culture by inserting the technologies in the development of the learning
processes, which would turn out to be resources of support in the aulic
processes. In itself technology is currently considered within the culture
of change and has generated concern on the issue of educational qual-
ity, these innovations will contribute to the continuous improvement of
these trends described above, which will allow to improve significantly
educational factors in the social field.

We are part of the era of communication and information, where
new technologies are absolute, and it is in this context that social networks
have acquired a relevant importance, in which circles of people share
common interests. Participants in social networks may or may not know
each other personally, since what is necessary for them is not friendship
but a common interest (hobbies, education, technology, science, sports,
culture, etc.). Technology makes available the possibility of exchanging
knowledge and experiences through the use of web-based tools.

The role of teachers is increasingly important in the new cultural
and educational environments that are being implemented and that must
be created with assistance as Durkheim says of social work, organization,
cooperative work, an overview of typological and explanatory way, as
understood the different degrees of crystallization of social life is in the
states of collective consciousness and education is the social element that
strengthens this task.

The learning community can then be defined as the simplest way
thata group of people can gather to learn things in common, using similar
tools in the same learning environment, whether virtual or face-to-face.

Another of the contributions of education to social organization is
to form integrative projects as Durkheim says in the book La Sociologia de
Gonzilez (2000) “education is the social fact in which being and conjugation
are combined” (p.44). It is understood by this that the being corresponds to
the person and to the group of activities that develops a group in common.
Integrative projects would become a socializing activity of knowledge, in
which the social group is enriched, from particular and collective contexts
such as the family context and sociocultural environment, which allow a
socializing function for the good of the community.

All these aspects will be significant for generating profound chang-
es in a modern society. So it is important to note the following:
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The idea that man is a being that cannot live isolated has become a reality
and a creed that feeds the faith of those who believe that education is one
of the most valuable weapons that man has to achieve true humanity [...]
in a community full of customs, uses, norms (Perdomo, 2009, p. 76).

Consequently, it is clear then, that in society education plays an im-
portant role, as it confronts diverse human beings so that it will feed back
to culture, knowledge, thought, politics, social organization, traditions,
knowledge, in diverse contexts, in order to respect them and to propound
methodologically to the cognitive and human formation in a competitive
and critical society. Without forgetting also that within the society there are
forms of social organization, and education will be responsible for articu-
lating various social, economic, political, ideological and cultural scenarios
that converge in the education system, provoking cognitive conflicts and
actions of reflection-action - critical reflection awakening in the students
research processes, feelings of humanitarianism, security, autonomy and
justice, under guidelines of critical and participatory reflection.

In this regard, Miguel Angel Maldonado in Competences, Meth-
ods and Genealogy (2006) highlights: “Man is a being of continuous
growth. To grow means many things: to evolve, to develop, to assimilate,
to receive, to integrate, to appropriate, to create, to build “(p.6). In this
way, it is explained that teachers should mediate the knowledge and make
the student the protagonist of learning and not a mere receiver. That is
to say, teaching must be subject to the type of society, respecting ideolo-
gies and changing methodological strategies with innovation practices
that respond to the challenges of the social economy and knowledge until
reaching the pedagogization of citizenship.

Pedagogy framed in human values, universal thinking and inter-
culturality. It is opportune to point out that “complex and plural social
formations, composed of individuals and groups, with relatively fixed
and identifiable limits constitute a system of roles vis-a-vis society”
(Ferndndez & Sénchez, 1997, p.5). This indicates that it will be education
that integrates methodological processes for teaching-learning, in order
to promote the human being, and to project it as a productive entity not
only economic but also propositive of change; and that this educational
sociological perspective becomes a contribution that revolutionizes their
ideas in function of the context in which a group of people develops for
the benefit of modern society. It is evident that, according to Durkheim,
educational institutions are not only a sui generis reality produced by
human beings when associating. It is also, as it were, the guarantor of
civilization. All these social facts of collective creation are those who hold
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the key to human progress (Durkheim, 2001, p. XX) Gonzalez in his book
La Sociologia (2000) also indicates:

Educational institutions transmit to each generation knowledge and
values [...] the most valued and socially demanded skills. In this way,
teaching contributes objectively to the consolidation of existing struc-
tures and to the formation of individuals prepared to live in societies
as they are, adapting them to their social roles (Gonzélez, 2000, p.264).

As understood the pedagogue is the person responsible for cor-
rectly managing these criteria in order to have visionary beings to live
together in a society immersed in values that strengthen the education of
this millennium, without forgetting also the human being as a biological
and psychicn individual, with which it becomes an eminently social be-
ing. Therefore, the sociology of education plays a relevant role in society,
and it will be education that seeks the guidelines to integrate them freely
in its strengthened reality of knowledge, values, and attitudes within a
framework of respect for the interculturality of their peoples.

Another contribution that cannot be left out of the potential of
education in front of society is that teachers should configure the didac-
tic models for pedagogical theory and practice, considering that they are
adapted to their realities, their way of life and their culture. This is em-
phasized by Durkheim cited in the book Appropriation of knowledge:
Interdiscursividad:Apropiacién del conocimiento: Interdiscursividad: Fi-
losofia del Lenguaje, Filosofia de la Literatura y Educacién of the authors:
Adela Roldn, Julio Pdez, André Saint, Estela Martin, and Eugenia Leal (1997).

The educational sciences are empirically observable and susceptible to
being the object of a science and admitted two different ways of de-
veloping knowledge about education: a descriptive-explanatory form
of the education sciences, and another descriptive-speculative form of
education. Practices assigned to pedagogy (p. 297).

This implies the consolidation of school practices in communitar-
ian contexts of learning, whose cognitive bridge will consist of joining
contexts of socialization in order to rescue the social life of communities
where identities, cultures and traditions develop. Then the school prac-
tices will be programmed, executed and controlled activities, in the learn-
ing environments themselves.

Consequently, the theoretical-methodological practices in the
educational scenario constitute the pedagogical laboratory to potentiate
an enrichment of knowledge that, in addition to strengthening social-
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izing knowledge towards the community, will be the practical footprint
in which contextual and citizen capacities based on knowledge, attitudes,
values, skills and emotions that tend to social justice and the involvement
of an education oriented in the respect of different contexts.

Therefore, the teaching practice is strengthened from the praxis,
as Durkheim indicates in the previous quotation that relates to “school
practices assigned to pedagogy” are the primordial axis for the integral
formation of the student, whose purpose is to internalize through the
daily practice of social knowledge and strengthened with learning tools,
and are guidelines in the construction of knowledge and that will guide
students, parents and teachers the development of skills and potential
that require to develop in a complex society; in short, it will be important
to apply knowledge in an innovative way on the part of pedagogues, attri-
butes that are oriented to the transformation of society with new process-
es of social connection to interweave justice, peace and interculturality.

All these Durkheinian contributions will govern and enrich Ecua-
dorian education, with contributions based on the reality of our times of
vertiginous changes, involving the educational community in social, tech-
nological and pedagogical action, significant trends in our society today.

Conclusions

Emile Durkheim bases the understanding of Sociology of Education
based on peculiar theories and foundations that contribute new learn-
ing styles. According to the study, new modes and units of analysis are
proposed in the theoretical-methodological constructs, aligned with the
preservation of culture, diversity, social work, in moral, intercultural, col-
lective consciousness scenarios, dimensions that make up a social and
epistemic place of the world, important contributions that homogenize
the individuals and consolidate teaching-learning processes in function
of the realities and social needs.

We are pleased to reflect together with Durkheim that education as
a social element takes up key approaches in relation to teaching-learning
processes, a significant situation in which teachers must necessarily un-
derpin cognitive, psychomotor and socio-affective knowledge based on
respect for culture, idiosyncrasy and traditions, attributes that are aligned
to the thought of Durkheim, which pose the configuration of a human
being with its own peculiarities, this makes it become raw material for the
transformation of education and society in the framework of relation-
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ships social relations of coexistence, of work, of enjoyment, of harmony,
in multicultural contexts for integral students.
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Abstract

Western civilization has restricted the understanding of social phenomena to the processes proposed by the
scientific method. However, reality presents greater complexity, and this method is shown to be insufficient for
a comprehensive understanding. The educational phenomena in the context of the society in the 21st century
has become more complex and heterogeneous, depending on a society in constant change and which requires
immediate responses from educational institutions. Stakeholders and involved scenarios are diverse, and the
demands of attention, urgent. The response to it must be the education is a field of study of the sociology of
education which must be reflected and which motivates academic new answers. The path of study, presents the
symbol whose constant in history of humanity offers the scholar a common thread. The symbol has special
features that allow a supra-national understanding. It is necessary to analyze social and educational phenomena
through a hermeneutic exercise of the artistic and religious symbols present in all societies. Art and religions,
since their beginnings, have been mechanisms to carry out this exercise and symbols have been their common
means of language. Proposing these expressions as a field of study and the symbol as an axis of understanding
the socio-educational phenomena is a necessary task for the study and the construction of new stages of human
development. Rethinking the educational task from a rereading of the myths and from an update of certain rites
of society will allow a dynamic process of continuous reflection and educational improvement, in addition to
integrate social processes to educational practice.
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Resumen

La civilizacion occidental ha restringido la comprensién de los fenémenos sociales alos caminos
propuestos por el método cientifico. No obstante, la realidad evidencia mayor complejidad y, este
método se muestra insuficiente para una comprension integral. Los fendmenos educativos en el
marco dela sociedad del siglo XXI se han tornado mds complejos y heterogéneos, en funciéon de
una sociedad en continuo cambio y que exige respuestas inmediatas de las instituciones educativas.
Los actores y escenarios involucrados son diversos y, las demandas de atencién educativa, mas
exigentes. La respuesta que a ello debe dar la educacion es un ambito de estudio de la Sociologia de
la Educacion que debe ser reflexionado y que motiva del académico nuevas respuestas. Un camino
de estudio lo presenta el simbolo, cuya constante en la historia de la humanidad ofrece al estudioso
un hilo conductor. El simbolo presenta particularidades que lo permiten una comprensiéon
supranacional. Es necesario analizar los fenémenos sociales y educativos a partir de un ejercicio
hermenéutico de los simbolos artisticos y religiosos presentes en todas las sociedades. El arte y
las religiones, desde los origenes, han sido un camino para ello y, el simbolo su forma comun
de lenguaje. Proponer estas expresiones como un dmbito de estudio y al simbolo como un eje
de comprension de los fendmenos socio-educativos es una tarea necesaria para su estudio y para
la construccién de nuevos escenarios de desarrollo humano. Replantearse el quehacer educativo

98 desde una relectura de los mitos y a partir de una actualizacién de ciertos ritos de la sociedad
permitird un proceso dindmico de continua reflexién y mejora educativa, ademds de que integrard
Q{ los procesos sociales a la practica educativa.

Palabras clave

Simbolo, mito, civilizacién occidental, arte y religion.

Introduction

In analyzing the limitations that the modern Project - Modernity - pres-
ents the objctive of achieving a better life for all human beings and, if we
recognize the crisis that institutions and the same educational phenomena
present in a society as changing as the one today;, it is necessary to reflect on
new possibilities for understanding pedagogical action. A possible space,
treated by many authors, such as Cassirer, Eliade, Durand, Mélich, among
others, is the study of the symbol and its manifestation in human history,
especially in art and religion. For this, a hermeneutical analysis of the sym-
bolic expressions in the educational processes will be carried out.

If one starts from the absence that the study of the symbol has in
many fields of contemporary sociology, it is urgent to reflect it within the
educational processes, since it is urgent to propose new forms of approach to
the study of phenomena, actors, processes and educational demonstrations.

Sociology in the framework of modernity

Western modernity brought with it the dizzying development of science.
This became the tool by which the human being would affirm his trans-
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forming presence in the world. The fire had been stolen from the gods
and given to men. New power claimed the light of reason. This immense
project, modernity, brought with it a time marked by utopias and critical
thinking, by revolutions and the search for perpetual peace. It is a time
when the human being will feel, again and now definitively, as adminis-
trator and lord of the world that surrounded him.

Auguste Comte, in 1838, will define sociology as a new science that
would propose laws for the study of society, just as so many others had
been discovered for nature. For this, the same research methods as the
physical sciences should be applied.

In this way, the development of Sociology goes hand in hand with
the so-called Modern Project. Comte would propose, with his theory of
the three stages, scientific knowledge as the highest level in the human
species, the culmination of development and progress. Comte will call
the upper stage as positive or scientific and can be studied through sci-
entific explanation based on observation and experimentation. At this
stage citizens establish relationships of cause and effect. The ordering of
the world which, claims positivism, is of a fundamentally rational nature.

Sociology, as a science, responds to an understanding and a way of
conceiving progress and development in a linear manner and based on
the principle of causality. The social phenomena that it studies respond
to this modern project. Ramos (2017) states that:

Modernity has become a way of proceeding and ordering the whole
world, or, rather, in the unique and hegemonic form of order; this obvi-
ously implies a methodological form, a procedure, or the quasi single
dominant procedure for ordering and producing modern progress as
a general value. Modernity is also a social dynamic, not only the cre-
ator of method and methodological procedures in modern sciences and
professions, but also of knowledge worthy of being known. Thus, soci-
ology in modernity has been erected as the social science that studies
and analyzes modern society, and at the same time produces a meth-
odology oriented towards progress or towards social change, towards
the knowledge that supposedly makes it possible. In this way sociology
and its method arise linked to a Western social dynamics and from there
we can interpret and observe other societies as different as the Eastern
ones. Thus, the Western idea of modernity is confused with a purely
endogenous conception of modernization (Touraine 1992: 18), that is,
with a form of universalized alienation that exhibits a compulsive action
in the direction of progress and transformation modern world through
actions called rational (p.259).
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The instrumental reason and the logic of causality are those that
have guided the work of the sociological sciences during the twentieth
century. However, the current Latin American reality and its different
contexts are manifested as multiform and complex. A univocal form of
understanding appears limited in solving both the problems arising from
theoretical reflection and, even more, those arising from everyday human
activities. For Ramos (2017):

Neither conservatism, liberalism nor communism as ideological cur-
rents of the twentieth century, have managed to constitute the unique
formula that allows to eliminate ambiguities and theoretical differentia-
tions; nor to establish a type of social order, an ideal type of State or
a unique type of methodological procedure to know and analyze the
social. In fact, the methodological contradiction between the individual

100 and the social has not been explained, they are de facto defined as ex-
i ? clusionary exclusions and recurrent themes of modern society (p.264).

And in the twenty-first century, thanks to the new theoretical con-
tributions from Latin America -Bolivar Echeverria, Alonso Quijano, San-
tiago Castro Gémez, Raul Fornet Betancourt, Mauricio Beuchot Puente-
and to the political processes that Latin America is experiencing, it can be
concluded that this unique form of analysis and social understanding has
not solved the problems of the Latin American society.

Education is developed thanks to the intervention of various ac-
tors, regardless of their modality or way of doing it. Sociology is in charge
of studying the different social phenomena involved in human endeavor.
These two sciences combine their efforts in the study and understanding
of the phenomena that link human groups with learning processes. For
this reason, the Sociology of Education would be the field of science that
studies the social function of education and the influence in the social
sphere of the different actors and educational means.

n the current globalized context, this study becomes more com-
plex due to the immense development of the digital world, the advances
of virtual education and ICT, as well as the immense human mobility
that characterizes human beings and contemporary societies.

The Sociology of Education, as a science derived from Sociology,
focused on the processes and actions carried out in the school environ-
ment, it has, among others, the following objects of study":

+ The educational system as a historical and social construction.
*  The social functions of the school.
+ The education system and social stratification.
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+  The system of education and work.

+ The process of socialization and school.

+  The relationship between sociology and curriculum.

+ The school organization.

+ Teachers as a social category and educational agent.

+  The students.

+ The inequalities of class, gender and ethnicity in education,
educational reforms, school and community.

In the context of the crisis of the so-called modern project, evi-
denced in European and North American societies, in the face of a con-
solidation and development of neo-populist leftist government models,
with definitions such as “Good Living Projects”, “Socialisms of the 21st
Century “And others, and in the face of the new theoretical contributions
of Latin American theorists and academics, it is urgent to reflect on new
spaces and possibilities of life in the new fields of academic-disciplinary
reflection, it is urgent to reflect on the forms, spaces and incidence of the
new contexts - political, ideological, technological - in the educational
activities of the countries of the region. The new scenarios cannot go
unnoticed in the face of the challenge of rethinking educational practice.

Meélich (1996) asserts a theoretical crisis in Sociology: “The most
serious problem in the human sciences today is the theoretical void that in-
vades us, the” theoretical crisis “(p.35). And in the footnote states: “Sociol-
ogy is in a theoretical crisis. The empirical research, with great success, has
made our knowledge grow, but it has not led to the formation of a specific
theory specific to its subject matter “(cited by Luhmann, N., 1993).

From this framework, the following reflections come: Is it possible to
conceive of new categories for the understanding of social and educational
phenomena that, in the aforementioned context, allow the construction of
new scenarios of understanding, analysis and human development? Is it pos-
sible to find in the symbol a category that allows us to understand it? Does
the study of the symbol allow a greater understanding of the educational
processes of the region and of the country, which contextualizes its actions
and responds to the complex requirements of formation of the 21st century?

The symbol: starting point for understanding
of educational action

The symbol has been, since the origins of humanity, the most diffused
and more complex sphere of reflection and communication. From Al-

101
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tamira’s paintings to WhatsApp codes, the world in which human beings
live is full of symbolism, and all of them convey a way of relating to the
transcendent world, with our peers and/or the natural world that sur-
rounds us. For Mélich (1996), “symbolic figures are not arbitrary cre-
ations of the human” soul ¢, but the necessary points of reference, values
that give meaning and significance to social actions and, in our case, to
educational action” (p. 92). The educational processes, characteristic of
each cultural space, find in the symbol axial elements that allow an inter-
pretation and understanding of the world.

One of the keys of the understanding of the symbol, within the per-
spective of the hermeneutics of Beuchot (2005) we find it in the semiotics of
Peirce. From the postulates of Peirce, all the sciences use, for their develop-
ment and understanding, signs. Peirce’s semiotics is of a pragmatic order,

102 that is, that privileges the practical as a criterion of philosophical value.
h? The classic affirmation of the sign aliquid stat pro aliquo (some-
\ thing that is in place of something else) asserts its relational dimension:

a present object is related to another that is absent and this deepens the
vehicular character of the same. In this way, Peirce argues that:

Of course nothing is a sign unless it is interpreted as a sign, but the char-
acter which causes it to be interpreted as referring to its object may be one
that could belong to it irrespective of its object and even if that object had
never existed, or may be in a relation to its object that would be exactly the
same if it were interpreted as a sign or not (Peirce, 2005, p. 149).

As a background of all activity expressed in signs is the reality of
being, the reality of everything about which it is possible to say some-
thing or simply think it and, consequently, represent it with signs. The
sign offers data on the represented reality, but it is also an interpreta-
tion of the represented reality, the same that must take into account the
different moments of the hermeneutic act, that is, the text, the author
and the reader, the same ones that respond to a context and a particular
intentionality.

Every sign has the following characteristics:

+ A physical form by which it becomes perceptible to the senses.

+ It must refer to something other than itself.

+  Someone must recognize it as such, that is, as a sign (Zecchetto,
2002, p. 37).

For Peirce (2005) the sign has a triadic conformation, formed by
the representative (which functions as a sign for someone to perceive),
Sophia 23: 2017.
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the interpretant (the idea of the representation in the mind of the per-
ceiver of the sign) and the object to which the representative refers).

For Peirce (2005) systems of signs take a universal nature indepen-
dent of historical, social and cultural conditioning. This universal nature
of the sign applies to the human being.

Man is nothing more or nothing less than the idea of man, which in
turn can be defined or analyzed as a conjunction (every variable that
is required) of other ideas. Leaving perhaps some logical stages, Peirce
concludes that the man is also a sign (Reynoso, 2007, page 8).

The purpose of the sign is to establish communication through
social relations. The sign thus becomes an instrument to mediate the be-
havior, beliefs and perceptions of the other. In this way, the sign changes

to the same subject. It is a process of internalization of the linguistic sign, 103
through which some aspects of culture externally shared are mediated S
semiotically, are incorporated in the internal plane of an individual or a

particular group or community that have agreed in their use.

Peirce states that a symbol is a sign whose relation to its founda-
tion or to “reality” is of a totally arbitrary character. On the contrary, the
relation between the sign and the thing is natural.

The understanding of the symbol can be given from different lev-
els and senses. It depends on its understanding and its significance. The
symbol has both transparent and opaque meaning.

The signifier is an image, a figure, a drawing, a stroke, with a rather ob-
vious but relatively understandable meaning, it is not conventional. Its
second meaning... points to the historical-cultural level, the symbol be-
longs to a culture... Its hermeneutics depends on the knowledge of that
particular, worldview... A third intention points to personal intimacy, a
secret that is alive, a mystery which is reissued in each subject... (Ruiz,
2004, p. 46).

For Peirce society and culture generate meaning, not nature. In
his perspective, the subject is an interpreter and maker of signs. What
makes a sign such is not that it is composed of signifier and meaning,
but is interpreted as sign. It is, in this context, where the interpretation
and negotiation of meanings originate. These mental representations are
subject both to the subject’s cognitive performance and to the cultural
tradition of each social group. Meaning is not a finished, immovable
product; is a process characterized by constant negotiations between us-
ers to agree and internalize a “common” meaning from the sociocultural
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conditions common among people. It is in this process in which the triad
constituted by the referent, sign and interpreter are fundamental for the
elaboration of meaning. For Peirce, meaning is a process demarcated by
the constant negotiations carried out by users among themselves, to agree
and internalize a “common” meaning from the context of a particular hu-
man group. In this way, the signifier remains but has motivated a change
in the community that agreed on a certain meaning, updating and con-
textualizing it.

For its part, the symbol has particular characteristics, which dif-
ferentiate it from the sign:

It is a language that departs - like all language - from a set of signs,
meaning signifiers that evoke an image, produce a behavior or refer to
104 something, but its voice is privileged because its meaning is given by su-
Y peradded levels of meaning. The different languages correspond to the
? various ways of constructing reality, to the chains that we attribute to
\_ different perceptions and rationalities, but among all forms of commu-
nication the symbol stands out, because it has an original disposition, it
is an ontologically outstanding expression, it points out the gradations
of reality which are considered to be the highest and the primordial,
precisely those which are called sacred because they are charged with
‘being’ (Ruiz 2004: 46).

This plenitude of being expressed by the author differs from the
sign. The first shows an ontological reality and, the second, it manifests
a convention; the symbol can remain during the time, the sign changes
according to the requirements of the society. The symbol carries a greater
semantic load and strengthens the identity of a culture. The symbol al-
lows a greater understanding of the same culture through its diachronic
development, thanks to its ability to integrate the nature or way of being
of those who use it in its expressions and social manifestations.

The symbol is characterized by its ability to synthesize through a sensi-
tive expression - representation - all influences of the unconscious and
the conscious - and its construction would be influenced by cultural dif-
ferences - as well as to synthesize contradictions and harmonies within
each man (Seguel, 2005: 126).

In all cultures the symbol has served as a representation that pro-
pitiated a common language among those who integrated them and, even
more, will allow a more complex and profound expression of those reali-
ties that were often ineffable or incomprehensible for the languages with
which they were related. In addition, it were these symbols that, in some
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ways, allowed in the different cultures an inner harmony and their bond
with the environment, we have the case of the mandalas in the East, the
fish in Christianity, the prayer in Islam, etc.

From the various sciences, such as psychology and sociology, the
understanding of the symbol has been enriched and allows for greater
understanding and reflection from different contexts. The understanding
of the symbol therefore addresses both an individual and a social sphere;
that is, to all areas of human and cultural endeavor.

The concept of symbol has two meanings: the first means to emit,
to throw; the second relates to putting, insert, gathering. Through these
two movements the notion of symbol becomes an “operator of meanings
and relations”, which prevents it from pointing in one direction only. At
the same time as it proposes or carries a meaning in the framework of a
community or human group, it gathers them around the common lan- 105

guage that this symbol represents. So: S

The symbol would be exceptional in its ability to synthesize through a
sensitive expression - representation - all influences of the unconscious
and the conscious - and its construction would be influenced by cul-
tural differences - as well as to synthesize contradictions and harmonies
within each man (Seguel, 2005: 134).

This expresses the significant cultural value of a symbol for a hu-
man group, especially when it is gathered (in physical or virtual form)
from a motivation, manifestation or educational action.

In addition, the symbol has both a transparent and opaque mean-
ing (Ruiz, 2004). As transparent, it reflects directly its meaning; as hidden,
invites a deeper and different interpretation of the reality that combines
and integrates. Its elaboration is not simple and its historical character
holds more value: it is used as the foundation and vehicle of the identity
of a community. The signifier is an image, a figure, a drawing, a stroke,
with an understandable and unconventional meaning. Additionally, it
points to the historical-cultural level. “The symbol belongs to a culture...
Its hermeneutics depends on the knowledge of that particular, world-
view... Finally, it also points to the personal intimate, to a secret that is
alive, to a mystery that is reedited in each subject..” (Ruiz, 2004). The
symbol, at the same time, is intentional and represents the concrete.

For Giménez, following Geertz:

The symbolic is the world of social representations materialized in sen-
sitive forms, also called “symbolic forms,” and which can be expressions,
artifacts, actions, events and some quality or relationship... everything
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can serve as a symbolic support of cultural meanings... the symbolic
covers the vast set of social processes of signification and communica-
tion (Giménez, 2005, p.5).

It is important to place the symbol in the context of cultural en-
deavor, in which it makes sense: “culture or civilization, in a broad ethno-
graphic sense, is that complex whole that includes knowledge, beliefs, art,
morals, customs and any other habits and capacities acquired by man as
a member of society “(Kahn, 1976, quoted by Giménez, 2005, p.7). From
this understanding the symbol can be understood as a structuring ele-
ment of society. This is why Giménez considers whether “it is possible to
assign a specific and relatively autonomous field to culture, understood
as a dimension of social life, if we define it by reference to the symbolic

106 processes of society” (Giménez, 2005).
In this way, culture would have to be conceived as the set of sym-
kgi bolic facts present in a society. Or, more precisely, as the social organiza-
tion of meaning, as patterns of meanings “historically transmitted and
incarnated in symbolic forms, by virtue of which individuals communi-
cate with each other and share their experiences, conceptions and beliefs”
(Thompson 1998, cited by Giménez, 2005). The symbol integrates these
meanings, “keeps” them throughout history and allows human interac-
tion within a community, strengthening it in its identity and traits and,
generating the changes that the new realities demand, not forgetting its
fundamental axes, the ones which reflect their identity and characterize
their actions.

This is the reason why, from very diverse sociological and anthro-
pological perspectives, a compression of the symbol within the frame-
work of culture has been attempted. It is important, now, to understand
education within its cultural dynamics: all aulic or external actions that
affect the formation of the subject, the transmission of values and/or the
transformation of society are a fundamental part of that changing and
continuous dynamic whole called culture.

It is important to take into account the reflections that Siacca and
Giménez, when referring to the etymology of the word “culture” and its
analogues cult (towards transcendence) and agri-culture (oriented to the
field and nature), for which “should be said that culture is the action and
the effect of symbolically” cultivating “the inner and outer nature of the
human species, making it fruitful in complex systems of signs that orga-
nize, shape and give meaning to the totality of social practices “(Giménez,
2005, p.7).
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One of the great problems of the social processes of signification
and communication, in the understanding of Giménez, is:

The problematic of the interpretation or the recognition, that allows to
understand the culture also like “grammar of recognition” or of social
“Inter-knowledge”. Taking this point of view, culture could be defined as
the interplay of consolidated or innovative interpretations present in a
given society (2005, p.9).

Therefore, no form of social organization could be understood
outside a symbolic dimension.

The reality of the symbol also includes the different jobs that, by
meaning, make it the members of a community to act on the world and
transform it in function of their interests. Put another way: symbol and

culture cannot be conceived exclusively as “texts”, they are also tools of 107
intervention in the world. It is not possible to conceive of these two reali- &
ties as static and immutable. The social interaction of these two, through

different actors and scenarios in time and space, allows not only an in-
terpretation of meanings, but a way of influencing and responding to the
new requirements of society. The symbol integrates the culture of a com-
munity, while modifying, dynamizing and updating it.

Different societies often propose systems of symbols that “are part
of culture insofar as they are constantly used as an instrument of order-
ing collective behavior, that is, to the extent that they are absorbed and
recreated by social practices” (Durham, 1984, pp. 74-75), so symbolic sys-
tems are at the same time representations (“models of ”) and orientations
for action (“models for”), according to Clifford Geertz (1992, quoted by
Giménez, 2005). In this way the two aspects mentioned above, which
characterize the symbol, are integrated. Its role as a “computer” of col-
lective behavior, its “integrating” nature of identity and social practice, as
well as its capacity of representation and of implicative for action, make
of the symbol a cultural element of an essentially ethical nature.

The symbol as mediator of educational action

While it is true that many of the sciences use symbols for their under-
standing, study and development, the symbol is an essential element that
constitutes the cultural task of the human being. Religions, the business
world, communicative processes, now computer science and, in general,
all human actions are mediated by the symbol. The symbol is not irratio-
nal. Their understanding must be given from the fullness of being, from
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the point of departure of meaning. This symbolic nature allows today,
in a world characterized by a hegemony of reason and in the face of the
crisis of values, an integration of the affective and axiological dimensions
of human beings and educational processes. Far from being “irrational,”
the symbol engages the human being, involves it, makes him a participant
and integrates the context to which it represents and offers meanings.

In the same way that human action cannot be reduced to an ex-
clusively rational analysis, the educational task cannot be known under
the sole and only effort of rational logic. The complexity that human
being and education have goes beyond Western scientific canons. More-
over, when modernity in the West has had particular characteristics. In
Husserl’s words, the symbol is a way of being present in the “world of life”.

Meélich states:

108
All this does not mean a return to an irrationalist extreme, he warns, but

(SE we assume another mode of reason, another rationality, a symbolic rea-
son that seeks to think connotatively, to think ambiguously, to think the
uncertain, the insecure, in a vibrant manner. It is a question of extend-
ing our notion of reason, so that we approach the areas of reality that,
with the positivist restricted mode, we should leave aside (1996, 24).

It is not, therefore, a reflection of the educational phenomena me-
diated by the symbol from the positivist and rationalist methods. The
symbol expresses other areas of reality “hidden” for the limits of reason.
Its inherent logic is not that of the scientific method, but neither can be
understood by the latter. Reason is not absolute property of positivist log-
ic, there are realities that are alien to it and against which it has not pro-
vided answers. The symbol offers us these “other spaces” of rationality.

Under the same approach, Santos Gémez (2013) asserts that:

Education is also something symbolic, ambiguous, referred to that un-
certain penumbra. The word that we can use, in addition, connecting
with the perspective of Gadamer, is “tradition”. There is therefore a tra-
dition, but for it we must understand something that is dark rather than
clear, and, following Melich, rather symbolic and mythical than symbol-
ic and conceptual. It is not a regime of ideas, but words as condensations
or fields of connotations, constituting openings rather than closures of
meanings.... That is tradition (p. 6)

The educator’s work would not be another, in transmitting the
tradition of a people than that of “hermeneutic instructors”, that is, of
proposing to its students the way of interpreting the different symbols
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that culture entails. Culture offers us the center from which to act in the
world of life.

Santos Gémez (2013, p.3) cites Borges, in relation to the axial fac-
tor that the school has as a transmitter of culture. When he asserts:

... said Borges and it seems that this tension vertebrates the school. The
need for a labyrinth center. Borges said in an interview that the horror
was not that in the center of everything there was a hell or a bad god,
but simply there was no center. That is what worse man can endure and
for that very reason we create myths and we are symbolic. That is our
night and our penumbra, which, according to Melich, a great part of
pedagogy has eluded (p.3).

And it is that reason cannot be reduced to a scientific rationality.

The symbol, with its particularity of showing also the “hidden side” of 109
reality allows - in the sphere of educational processes - both the under-
standing of the whole reality and the implication of the whole subject in

the teaching-learning process.

A door opens after the pretense of knowing this unknown face of
reality. The rationalist understanding of the study of Western civiliza-
tion has been insufficient. The analysis of social phenomena has been
assumed, in the vast majority of cases, from war and trade. While these
have set milestones in the history of humanity, they do not reflect its be-
ing in an integral manner.

Trade has been one of the most significant expressions of human
material progress and, moreover, has been the basis and characteristic of
a society marked by profit, but it has not yet achieved a deep understand-
ing of the human species at a certain point in history. As an irrefutable
example we have the teaching of history in the educational systems of the
world: this has been reduced to a superficial study of war and economic
development achieved by trade and technological advances. The Sociol-
ogy of Education itself has been reduced to the practical, rational and
quantitative analysis of social phenomena.

The arts and culture, manifestations that express the very essence of
human nature, have been reduced to a fragmented and specialized study. Ex-
perts have agreed to their understanding, knowledge and enjoyment. Many
cultural expressions, sometimes within the popular sphere, have been re-
duced to magical expressions and, at best, to folklore. But, its value as an axial
of the culture and integrator of humanity has not recovered.

Areas that for some societies are part of their culture (magic, alche-
my, astrology, etc.) are not possible to be understood by Western science.
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The necessary approach to the myth: “To discover the night of education
the pedagogue must begin in a new process of formation: mythical for-
mation” (Mélich, 1996, p.25) and, according to the author, is formulated
and developed through the speech of the symbol.

In analyzing some of the topics proposed by the Sociology of Edu-
cation as specific areas of study, one can discover in them knowledge in
which it is possible to identify and determine symbolic elements that go
through the cultural task, within the framework of society. Although the
attention of Sociology, and its object of study, has been oriented from a
rational understanding, it is important, following the contributions of Mé-
lich (1996), “religion and art are symbolic forms, forms of knowledge that
possess languages other than science and somewhat to philosophy. Scien-
tific rationality is a way of knowing the human being, but not the only one
“(p.24), to recover and integrate other forms of rationality into educational
processes. These expressions, present throughout the history of mankind,
show a symbolic character and allow a comprehensive understanding of
the human being, allow seeing “the hidden face of the moon.”

In this way, in conceiving the educational system as a historical
and social construction, the learner can establish in the different stages
of history and in the different societies symbols that have characterized
the various educational proposals and that, beyond argumentation, they
distinguish it in an integral way.

This is the case of the elements used in theater and Greek literature
and their link with the Paideia; the Middle Ages, in reference to its architec-
ture of churches and cathedrals, and its reference to the Bible. Similar ex-
amples can be found in the different contributions of modern society and
its multiplicity of manifestations in religion (and its architecture) and art
(with its most diverse expressions (music, painting, sculpture, etc.) more so,
in educational expressions in American contexts and/or in each geography.

In analyzing knowledge of the Sociology of Education, such as the
educational system and social stratification, elements such as clothing,
music, art, customs, language, narratives, etc., are identified, the same
evidencing symbols used in the various human groups and that allow
a better understanding of the different ways in which societies have es-
tablished their social stratification. The language, through its different
forms of narrative becomes an immense field of cultural manifestations
that shows the culture and the work of a people, of the different societ-
ies. From the cave paintings of the Altamira caves to the painting of Dali
or the architecture of Gaudi express the complex, multidimensional and
transcendent work of human nature.
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The processes of socialization in society - and in the school as a
mediator of society - respond to the way society wants to train those who
participate in it. Mélich (1996) states that socialization:

It is nothing more than the internalization of a worldview, of schemes
of meaning and, ultimately, of a symbolic universe. Visions of the world
are objectified in the world of life in different ways (images, flags, to-
tems...). In any case, the way to objectify a worldview is a game of lan-
guage. What is decisive of both socializations® is the incarnation in a
symbolic order. This is inseparable from institutions; especially of the
two elementals of our world of life: family and school (p.43).

And, an important part of these processes of socialization are the
rites of passage. Both religion (through its different symbolic expressions)

and the school have different “rites of passage” that allows the individual 111
to pass through the different levels of the teaching-learning process.
The school organization usually responds to management mod-

els and ways of conceiving social institutions, depending on the values
that society seeks to convey. Solidarity, respect and teamwork are, among
others, values that the school reflects and shares with the educational
community according to its way of acting and being carried out within
a society.

A diachronic analysis of school institutions and their relation to
social values would result in the way in which they have been fed and
mutually modified. The same social injustices, discriminations of various
kinds have had their way of feeding in the school institution.

All societies, in one form or another, have had a group of “trainers”
entrusted with the formation, growth and development of the “learners”.
In the context of a society characterized by constant change, by transient
links and fragile structures, it is necessary, within the framework of the
reflection on the Sociology of Education, to understand the work of the
teacher as the teacher in the world of the life.

For Habermas (Merich, 1996, p.46):

The concept of the world of life will be complementary to that of com-
municative action which is, in fact, what he is interested in developing”
and, it is clear in stating that if communicative action is possible, it is on
the horizon of the world of life. If education is a communicative action,
the teacher is, therefore, a communicative agent and a transmitter of the
same culture of life. “... communicative agents always move within the
horizon that is their world of life; they cannot escape from it “(Haber-

mas 1988, 176, quoted by Mélich, p. 46).
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The school as an integrator and transmitter of the “world of life”
motivates the teacher to take a different position. Therefore, the following
must be taken into account:

1. The world of life is given to the subject in an manner without
problematics. It is an intuitively present network.

2. The world of life is intersubjective.

3. The world of life is immune to total reviews. Situations change,
but the limits of the world of life cannot be transcended.

These three characteristics can be taken by the teacher within the
framework of new social understandings and promote them as a social
agent within the educational processes today. The presence of the world
of life is evidenced through the various elements that can integrate the
so-called “hidden curriculum”, that is, through the various symbolic ex-
pressions, rites and activities that the school performs in an ordinary way.
Daily life (not only problem solving), habitual pedagogical relationships
and the daily routine of the educational process are ways in which the
world of life is realized and updated every time.

While the world of life has no limits, it does stablish them. Part of
this delimitation is exercised by symbols, says Mélich that “as much as the
world of life evolves, the essential symbols remain and reappear under
different masks” (1996: 48). The symbol becomes the driving axis of his-
tory and not the object of history. Symbols are a structuring part of it and
an axis for its understanding, rather than its object of study.

Among other issues are the inequalities of class, gender and eth-
nicity in education an element that cannot be overlooked in the study of
the Sociology of Education. The classroom and the educational institu-
tion are but a small reflection of society.

The relationships between the different human groups are an ap-
propriate scenario for knowing, identifying and taking value and trans-
formative positions in the various educational and social contexts. The
way in which different human groups, and their manifestations of gen-
der, ethnicity and class, find in the symbol a space of expression (thanks
to its complexity and scope) allows to overcome an ideologization of the
phenomena and allows a better approximation and understanding of
these issues on the part of the students. From an appreciation of these
realities and thanks to the symbolic character of the symbol, the student
can take a concrete stance and commitment.
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It is therefore urgent to recover in the study of education as a social
phenomenon the structuring and meaning-giving axis conferred by the
symbol. Mélich (1996) states that:

The three processes of symbolic reproduction of the world of life,
namely cultural reproduction, cultural integration and socialization, are
intimately related to education... In other words, the three processes are
educational. Education is, from this perspective, the set of processes of
symbolic reproduction in its three moments: culture, society and per-
sonality (p. 50).

The role of the school in the context of culture will be to continue
and renew cultural knowledge, to transmit the tradition of a people, pro-
mote the stability and solidarity of the groups and, in the personality,

promote the formation integral of social actors, empowering them to be 113
active and critical in the different scenarios.
The Sociology of Education, as a science that promotes and sup-

ports the educational task in all its complexity, must transcend a ratio-
nalist approach and lead to a deeper analysis, to the interpretation and
understanding of the symbols that the educational dynamic has within
all Social surroundings. Cultural education, proper to the school, must
be understood as mediation, as a way of constructing the world (Mélich,
1996) and all human society... “has a global construction of the world,
which is precisely what gives meaning to existence “(Mélich, 1996, p.50).
This construction, says this author, is all in the West, “the central arche-
type that had agglutinated the meaning, values and all the configurative
elements of daily life” (1996, 58) has been broken. Education, conceived
within a dynamic process, and the teacher’s work as a hermeneutic trainer
is part of the change that will allow a new compass within the framework
of the civilization crisis in which this part of the world is located.

Conclusions

Faced with a Western modernity, of a pragmatic and individualistic na-
ture, which has not responded to the demands of integral human devel-
opment, sustained progress, respect for various cultural manifestations,
among other phenomena, reflection on the symbol as an alternative to
overcoming of the discomfort of the culture proper to this civilizing
space is evidenced as urgent.

A diachronic study of the manifestations and educational expres-
sions of the different societies result in the crisis in which the educational
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institution is found, as a result of a long crisis that has not been solved or
reflected in an integral manner.

The different characteristics of the symbol, far from being sim-
plistic and superficial, seek a commitment; commitment and a response
of the human being of the 21st century are an alternative to the current
educational exercise. The symbol, in the framework of art and religion,
has been a constant in the history of humanity and allows to structure
in an integrated way a new reflection on educational spaces and actors.
Religion and art can not be conceived as privileged and exclusive spaces;
are fully human expressions that realize the totality of the human being
and embrace global humanity. It urges its reading and understanding in
the framework of Philosophy and Sociology.

Artistic and religious expressions allow an integral, comprehensive

114 understanding of the human being, in his individual understanding and
h? as a species. And its reading and treatment corresponds not only to an
\ aesthetic reading or from the history of art and religions. It corresponds

to a hermeneutic exercise in which we have to establish both the analo-
gies between the elements and actors of the educational process and the
expressions that human beings have made in those traits that are essen-
tially human and transversal to all cultures and societies. The mythical
narratives and their archetypal presence are an example of this and, the
Sociology of Education cannot remain outside this challenge.

Notes

1 These themes are taken from the book by Francisco Ferndndez Palomares (2003).
Melich speaks of two types of socialization, the primary is family. The secondary is
the internalization of institutional “sub-worlds”. The acquisition of language and
ways of life of the different modes of social being, of the different roles or behaviors
constitutes the background of secondary socialization.
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Resumen

El b-learning o educacién hibrida es una modalidad de aprendizaje integrador que utiliza de
manera combinada componentes presenciales y virtuales. Esta modalidad puede contribuir a los
sistemas de capacitacion y formacién digital del docente universitario a través del desarrollo de
competencias digitales, con el fin de mejorar los procesos educativos desde un enfoque sociolédgico.
Se ha realizado una revision de la literatura en diferentes fuentes bibliograficas relacionadas a
experiencias y resultados de investigaciones del uso del b-learning para el desarrollo profesional
en linea del profesorado universitario. A partir de esta revisiéon bibliografica se percibe que los
procesos de capacitacion en la modalidad E-learning no han sido suficientes para responder a los
desafios de la educacion superior en la era digital, y el B-learning se constituye como una alternativa
de educacién digital del docente en la educacién superior. A partir de sociedades contemporaneas
mediadas por la tecnologia, el b-learning puede ser una alternativa para generar comunicacién
virtual de manera sincrénica y asincrénica, empoderando el proceso educativo en interacciones
sociales entre estudiante-estudiante y estudiante-docente. El docente universitario se encuentra
en la encrucijada de educarse digitalmente para mejorar el proceso educativo en sociedades de la
informacion y el 1 conocimiento. Ante nuevas generaciones digitales de una sociedad 3.0, se percibe
que una capacitacion formal en TIC no es suficiente para el desarrollo d competencias digitales

120 en el profesorado, y que deberia pensarse en una formacién digital permanente que recupere
las buenas practicas cotidianas y una formacién continua con TIC a través del uso del Blended
S Learning o b-learning.

Palabras clave

TIC, Educacion superior, formacion digital, desarrollo profesional en linea.

Introduction

Faced with the challenges of educational quality in higher education, it
has been questioned about the incidence of online teacher training pro-
grams in the improvement of educational processes in the university
classroom. As Floralba Aguilar (2011, p. 164) affirms, “each pedagogy
corresponds to a type of education and to every education a type of
technology”. As regards the use of ICTs in the classroom, it is perceived
that there is a digital divide between the generations of teachers and
the new student generations, in which the ICT training programs or
systems in teacher education have not proved to be effective responding
to the development of methodological strategies and practices with ICT
both inside and outside the classroom. Digital technologies offer the
opportunity to expand the scope of teaching and learning, moving be-
yond the frontiers of formal education to multicultural environments
(Viteri, 2011).

The university teacher is in the midst of attention and controversy,
recognizing a generalized perception of dissatisfaction with the quality
of the educational processes, because the contents that are taught do not
generate useful knowledge to understand the personal, social and pro-
fessional life of the individuals (Pérez Gomez, 2010). Today, the teach-
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ing profession is facing new challenges and contexts in the information
and uncertainty era, and it perceives a generational distance between the
teacher and the student that affects contemporary educational processes,
since a society of the knowledge and technology that require a pedagogy
of cyberspace or teaching-learning theory for the network society (Her-
mann, 2011).

The central question of the present article is: in what way has the
research on Blended Learning and the digital education of university
teachers been developed with a sociological approach? The aim of the
present work is to review the literature on the use of b-learning and its
impact on the digital education of university professors from a sociologi-
cal perspective. As a presupposition to the approach of this topic, it is nec-
essary to mention the different difficulties of virtual training programs or

e-learning for teacher training (Schnerkenberg, 2010), to the point that 121
the effectiveness of e-learning effectiveness has been questioned and the S
need to look for other teacher training strategies has been considered

(Volk and Keller, 2010).

In addition, the interest of the present article is focused on what
has been the advances in research on B-learning, blended learning or hy-
brid learning, as an alternative for the digital training of university teach-
ers (Giizer and Caner, 2014, Drysdale, Graham, Spring and Halverson,
2013). The work of Halverson, Graham, Spring, Drysdale and Henrie
(2014) was used as a starting point for the literary review, which carried
out an analysis of the most cited articles in the first decade of research on
blended learning.

Sociological approach to the use of b-learning

If we mention the sociological approach to digital teacher training, we
should mention Moravec’s proposal for a knowmad society constituted
by new nomadic generations of knowledge (Moravec, 2013, Cobo and
Moravec, 2011). In this sense, contemporary education is facing new
challenges, Moravec (2013) mentions that nowadays we live a knowmad
society, constituted by new nomadic generations of knowledge, from the
development of societies and new challenges in the workplace. It recog-
nizes an evolution of society from the agrarian era or society 1.0, passing
through an industrialized society or society 2.0, to reach the society of
knowledge and information today or society 3.0. These new generations
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of knowmads or nomads of knowledge can work at any time and place,
with anyone, before any challenge.

Cobo and Moravec (2011), based on a 3.0 society in which the
use of information and communication technologies is privileged, pro-
pose invisible learning as an alternative paradigm of inclusive education
where informal and non-formal learning is articulated with formal learn-
ing. From invisible learning, it is intended to recognize the use of ICT and
digital tools in everyday life, where the use of these digital media are no
longer learned exclusively in formal spaces, but rather is learned in infor-
mal settings, everyday life, in the use of technological mediations of daily
living, throughout life. From this reflection, the authors question how a
1.0 university, which has been stuck in the time of agrarian society, can
form 3.0 students who belong to the society of the nomads of knowledge

122 and information.

h? The proposal of a knowmad society and invisible learning invites

\ to understand the new generations or digital natives, and in turn, rec-
ognize other informal, non-formal and alternative educational environ-
ments mediated by the use of information and communication technolo-
gies. Students 3.0 challenge the university 1.0 and the teaching staff to
incorporate and develop new digital skills to generate new learning in
society 3.0. It is not enough to become familiar with the use and instru-
mental management of new technologies, but also to incorporate them
into processes of creation, innovation and knowledge management as
new generation know-how challenges us.

The university teacher is at the crossroads of being digitally
trained to improve the educational process in nomadic societies of
knowledge. In the face of new digital generations of a society 3.0, it is
perceived that formal ICT training is not sufficient for the development
of e-competencies or digital competences in the teaching staff, and that
a permanent digital training should be considered that recovers good
daily practices and a continuous training with ICT (Valverde-Berro-
coso, 2011; Valverde-Berrocoso, Garrido and Ferndndez, 2010; Lépez,
2005). Blended Learning is learning facilitated through the efficient
combination of different teaching methods and models and learning
styles, and based on a transparent communication of all the areas in-
volved in the course (Heinze and Procter, 2004). Some authors consider
this new trend towards mixed learning as a step backwards because they
retrieve face-to-face components instead of using virtual education and
mention the failure of e-learning (Bartolomé, 2004). Other experts, on
the other hand, see it as a novel model that combines the best of each
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modality and improves the quality of the teaching-learning process in
different organizational levels of an educational institution and offers
several possibilities of making combinations for the formative processes
(Llorente and Cabero, 2008, Graham 2004, Bonk and Graham, 2004,
Penialosa, 2013).

In the last 15 years different b-learning models have emerged.
Khan (2001) defined an eight-dimensional model that has influenced
many e-learning and b-learning designs. These dimensions include in-
stitutional elements, management processes, use of technologies, peda-
gogical criteria, ethical aspects, interface designs, support and support
services, as well as evaluation strategies. Shea (2007) developed a hi-
erarchical model based on the beliefs and epistemologies assumed by
both the educational institution and the teaching team on the concepts

of knowledge and learning. On these assumptions, the educational 123
theories that best explain them are identified, in order to articulate S
pedagogical approaches and teaching strategies that ultimately shape

learning activities in b-learning environments. Garrison, Anderson and
Archer (1999) developed the theoretical model called “Community of
Inquiry” (Col), which holds that virtual learning environments, includ-
ing b-learning, are characterized by three “presences”: cognitive, teach-
ing, social. The “teaching presence” refers to pedagogical design and ed-
ucational practice in a context of collaboration. The “social presence” is
detected through communication established in virtual environments
and expresses feelings, generates cohesion and openness, necessary to
generate learning communities. Finally, “cognitive presence” is the re-
sult of a process of exploration, integration and resolution carried out
by the student and fostered by teaching practice to generate critical and
creative thoughts.

The social presence of the research community provides guide-
lines for a sociological approach to b-learning. Social presence revolves
around the ability of participants to identify with the community, to
communicate purposefully in an environment of trust, and to develop
interpersonal relationships through the projection of individual person-
alities. This social presence is projected in communication, synchronic
and asynchronous contexts, based on texts, which show affection, open-
ness and social cohesion that allow to develop a sense of belonging in a
learning community (Ferndndez and Valderde-Berrocoso, 2014).
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Figure 1
Presence of the Community of Inquiry (Col)
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Recently, Wang et al. (2015) have proposed a re-definition of b-
learning under the model of complex adaptive systems, characterized
by establishing a dynamic balance between stability and chaos. The five
characteristics that define these systems are: (a) the complexity that is
observed in their composition in “layers” or “subsystems” that interact in
multiple forms; (b) self-organization which implies, on the one hand, an
interaction from which new patterns of relationship arise between its ele-
ments and, on the other hand, the spontaneous emergence of new struc-
tures not imposed by external agents; (c) adaptability, which implies the
ability to generate new rules from the combination of previous ones and
the new information obtained from the environment; (d) dynamism, an
ability to adapt to change that is essential in a system that must be stable
but not static, transformative but not chaotic, and (e) ability to co-evolve
as a result of interactions between different subsystems and the need to
achieve common goals. On this basis, Wang et al. (2015) establish a six-
dimensional structure called CABLS (Complex Adaptive Blended Learn-
ing System). Figure 2 represents these six subsystems, their components
and their complex relationships. The emphasis on interdependence and
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dynamic interaction between subsystems is the difference between this
model and the previous ones (Structure of CABLS).

Figure 2
Structure of CABLS (Complex Adaptive Blended Learning System)
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Source: Wang, Han, & Yang, 2015, p. 383
Adapted by: The Authors

The student in CABLS co-evolves with other subsystems and
adopts different identities. Research on b-learning has confirmed the
transformation of students into an active role towards their learning,
as a result of a process of adaptive and dynamic change by interacting
with other subsystems of the multimodal learning environment. Teach-
ers also experience co-evolution, especially as a result of interaction with
students and the mediation of digital technologies, generating a complex
interaction between educational processes and technological mediation.
In this dynamic system, the role of teachers is transformed by the exercise
of orientation and personalized tutoring, among others. The learning en-
vironments in CABLS favor a great diversity of online and offline meth-
odologies, collaboration, individualization, formal and informal learn-
ing, which have made evident the emergence of deep learning through
b-learning. The CABLS, given their flexible and adaptable nature, have a
more fluid interrelationship with digital technologies. This allows them
to update themselves with greater agility to improve the teaching-learn-
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ing processes without losing their own structure. On the other hand, due
to the basic principle of student-centered learning, support for learning
arises from the students’ own needs, both academic and technological,
which are attended by teachers, supported by technologies (especially
communicative) and the support of the educational institution. We con-
clude that b-learning has evolved towards a new learning system that re-
quires a new generation of teachers and students.

Methodology

The following research questions are posed: What is the range of academic
articles that mention the incidence of Blended Learning in digital teacher

126 education? What is the frequency of the relationship between b-learning
and digital training of university teachers in impact journals? What is the
({ prospect of research on B-learning and digital university teacher educa-

tion? Scientific articles on Blended Learning (19), teacher training (10) and
online professional development - ODD (17) were investigated. In addi-
tion, related articles were investigated between Blended Learning and on-
line professional development -ODP (14), and Blended Learning and uni-
versity teacher training (14). These articles have been revised in the period
2010-2015 in specialized journals in Educational Technology.

Objective and hypothesis

The purpose of this literary review is to investigate the latest scientific
articles that propose the use of b-learning, blended learning or hybrid or
mixed learning for the digital education of university teachers. The hy-
pothesis is that the use of b-learning is a modality that can contribute to
the improvement of digital teacher education through the development
of digital competences of the higher education teacher.

Method

As for the search procedure and selection criteria of the literature on
Blended Learning and digital training of university teachers, sources
have been investigated in both English and Spanish. For the Anglo-Sax-
on sources, ERIC (Education Resources Information Center) and other
search engines such as Google Scholar and CrossRef were used, and for
sources in Spanish, sources such as Google Scholar and Dialnet were
used. As for the search criteria, the following keywords were used:
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* B-learning Blended learning, blended program, hybrid learning,
e-learning. In Spanish, aprendizaje hibrido, aprendizaje mixto.

* Educacién digital docente: professional development, online
professional development, faculty development, staff devolp-
ment, teaching training. En espaniol, capacitacién docente, for-
macién docente, capacitacion digital docente, formacion digi-
tal docente.

* Educacién Superior: higher education. En espafiol, universidad.

*  Competencias digitales: e-competencias, competencias en linea.

As for the sources consulted, articles have been taken from scientif-
ic journals, both in English and in Spanish, from 2008 to the present date.
The selection criteria for the articles include the following:

127

* Articles were selected which included keywords like Blended S

Learning, Online Professional Development (OPD); relation-

ship between b-learning and OPD, relationship between b-
learning and faculty/teacher professional development, and the
relationship between Blended Learning and teacher training.
Proposals for other modalities such as E-learning or M-learn-
ing were excluded.

* Of the aforementioned articles, only those with a significant im-
pact factor were selected according to specialties in Educational
Technology and Teacher Training such as Journal Citation Re-
ports (JCR) and SCImago Journal and Country Rank (SJR).

* Another selection criterion focused on articles that focused on
both Blended Learning and digital teacher training in higher
education or university teaching. We did not select those ar-
ticles that reflected experiences at the level of Initial Education,
Basic General Education and Highschool (K12).

We found 14 scientific articles in English linking Blended Learning
to online professional development (OPD), of which 3 articles from JCR
and SJR journals were selected. As for the Blended Learning relationship
and teacher training (faculty development, staff development, higher
education) as key words, 12 articles and 2 books were found in English,
of which 2 articles were selected according to the JCR and SJR rankings.

On the online Professional Development (OPD) keyword that is
considered to be close to the definition of digital teacher education in
Spanish, 17 scientific articles were found, of which 4 articles were cho-
sen according to the JCR and SJR rankings. Regarding the use of ICT
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for teacher or faculty formation, 7 articles and 3 books in Spanish were
found referring to scientific journals written in Spanish. As for the word
Blended Learning or Blended program as a single keyword, we found 14
articles and 2 books in English, and 3 articles in English, from which we
chose 4 articles in English based on the JCR and SJR rankings. It should
be noted that these articles include articles by Halverson and his team on
a high-impact analysis of Blended Learning trends in publications and ar-
ticles from 2000-2011 (Halverson, Graham, Spring and Drysdale, 2012),
and the thematic analysis of the most cited articles in the first decade
of Blended Learning research (Halverson et al., 2014), research that has
served as a starting point for the purpose and hypothesis of this article.
One of the limitations found in this article is the use of certain
databases such as Eric, Google Scholar, CrossRef and Dialnet. For future

128 research will expand the databases to be used as Web of Science, insti-
ASE tutional repositories, among others. It is also hoped to enrich this liter-
\ ary review in the future, including related research reports in the field of

higher education, university documents related to the proposed theme.
Another limitation in this review was to select the appropriate keywords
for “digital teacher training” in English. Key words like “online profes-
sional development”, “staff development”, “faculty development” and
“teacher professional development” were considered from an approxi-
mate translation from Spanish to English. It is considered that the word
“training” has a broader dimension than formal training or professional
development, since it attempts to include this continuous and invisible
learning from the daily experience of the teacher in the development of
digital skills.

Results

Blended Learning is projected as a future modality for the improvement
of university educational quality (Wold, 2013) and for teacher profes-
sional development (Owston, Wideman, Murphy and Lupshenyuk,
2008). In a literature review from 1999 to 2012 on research on Blended
Learning, Giizer and Caner indicate that this modality is perceived as
useful, pleasant, flexible and motivating for learners, although it has the
challenge of generating better learning environments through of social
interaction and collaborative work. The study mentions that B-learning
has been implemented in recent years in different school settings, includ-
ing training programs. In the future, studies on hybrid or mixed learning
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will focus on how to create effective or successful experiences in their
implementation, and in turn, should consider the inclusion of mobile
education (M-learning) using new devices such as tablets, smartphones,
among others (Giizer and Caner, 2014).

The study on trend analysis in dissertations and theses on B-
learning conducted by Drysdale et al. (2013) considers that one of the
tendencies of use of this modality is in the field of professional develop-
ment. Although this analysis indicates that there is a low percentage in
B-learning studies used for professional training (7%), the authors inter-
pret that this result does not reflect the potential of professional develop-
ment needs, and that future research of B-learning should revolve around
the professional needs of administrative and teaching staff in educational
institutions (Drysdale et al., 2013, Bicen, Ozdamli and Uzunboylu, 2014).
although research in this field has still been incipient in the first decade of
research on Blended Learning (Halverson et al., 2014).

Based on a sociological approach, the study by Halverson et al.
(2014) on b-learning used variables such as interaction, demographic
context and professional development. As for student-content interac-
tion, student-student and student-teacher, there are 14.1% of published
articles that reflect the interactions of b-learning. Regarding the use of
b-learning for professional development, these authors affirm that it has
been a minority tendency (3.5%), as well as research around b-learning
and the different demographic contexts (4.7%). In research on other the-
matic trends in Blended Learning research, such as research on instruc-
tional design, learning styles and outcomes, exploration, comparison,
technology, among others. Although this study was based on the research
published in English language, the thematic tendency of professional de-
velopment is chosen as the closest or approximate to what is understood
in Spanish as formation or training.

Within the institutional variables in education as critical factors
in the success of b-learning, Valverde-Berrocoso mentions the ability to
implement more flexible organizational structures in universities. Within
this organizational structure, teacher training should be considered or
teachers should be supported (Valverde-Berrocoso, 2011). In this way,
B-learning becomes an alternative modality for the improvement of the
teaching-learning processes and a trend in the use of ICT for university
teaching (Valverde-Berrocoso, Lopez, Garrido and Diaz, 2004). This mo-
dality is considered as suitable for the professional development of stu-
dents of training for teaching (Fainholc, 2008).
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Faced with the generational gap between the use of technologies
and the generation of knowledge in our contemporary societies, the need
for a digital education of the university teacher, which includes not only
the instrumental use of information and communication technologies
through the teacher “office-matization™, but also through the develop-
ment of digital skills in which learning is generated, knowledge is man-
aged and competences are developed for the general field, through a “dig-
ital education” of the teacher, in that teachers be able to be an educator
capable of promoting science and technology in students in function of
the development of digital competences (Regalado, 2013). From this per-
spective, some research results are presented on Blended Learning and its
impact on the digital education of university teaching staff.

The development of digital competencies or informational capaci-
ties (Valverde-Berrocoso, 2011) should be based not only on training, but
also on the daily use of ICTs (Valverde-Berrocoso et al., 2010) and incen-
tives offered by Institutions such as prizes for good practices in the use
of ICTs or expansion of virtual or distance careers (Schnerkenberg, 2010).
Training programs or certification in use of ICT should include web 2.0
resources for higher education, as well as tools for e-research and e-science
for university teachers, as well as assess the importance of reflexive learn-
ing methods for the acquisition of e-competencies (Volk and Keller, 2010).

The latest research also agrees that higher education institutions
are challenged to increase the number of teachers who can teach online
or use blended learning to organize learning through quick and effec-
tive teacher training strategies, that lead to immediate practical results
(Gregory and Salmon, 2013). Although university teachers still have dif-
ficulties in incorporating technology into the classroom, there is an in-
crease in the interest of articulating technology with content, pedagogy
and knowledge (Rienties, Brouwer and Lygo-Baker, 2013). There are also
studies on successful experiences in teacher candidates where the results
in the development of multimedia projects gave better results in groups
that used Blended Learning to contact face-to-face and online with their
peers and instructors (Bicen et al., 2014) or to form mixed communities
or hybrid (blended communities) for the professional development of
the teacher (Matzat, 2013).

A social approach to b-learning promotes hybrid learning from
problems. Therefore, one of the horizons for research on Blended Learn-
ing and digital teacher training is found in Blended Problem-Based
Learning (Blended PBL), which will allow future analysis for professional
development of the university teacher (Donnelly, 2010). In turn, Blended
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Learning provides an excellent opportunity for them to learn on the job,
interacting, sharing and communicating with other faculty members,
and in turn improving classroom practices and learning for their stu-
dents (Owston et al., 2008).

The creation of innovative portfolios that include both formal and
non-formal information on teacher education and the development of
learning communities among teachers can be an alternative for the devel-
opment of digital skills. The teaching portfolio is presented as a tool for
reflection, continuous improvement of teaching practices and the devel-
opment of competencies, as well as the socialization of the achievements
and results of teaching (Seldin, 2011). In this way the development of
digital competencies of the teacher will not depend exclusively on formal

training but also on non-formal and informal training.
131

Discussion and conclusions &

Given a digital context in university education, it is possible to conclude
that it is necessary to think and rethink the ICT teacher training mod-
els towards a continuous, synchronic and asynchronous digital training,
formal and non-formal, face-to-face and virtual, autonomous and col-
laborative of the faculty. This digital training should seek the develop-
ment of e-competences or digital competences for the ICT practices of
university teachers both inside and outside the classroom (Gregory and
Salmon, 2013). The use of Blended Learning as an effective modality for
teacher professional development is relevant to the promotion of digi-
tal competences in order to improve teaching strategies through the use
of information and communication technologies (Owston et al., 2008
Wold, 2013, Drysdale et al., 2013, Halverson et al., 2014).

Blended Learning can be an alternative of integrating ICT in pro-
fessional teacher development not only as information and communica-
tion technologies, but also as technologies for knowledge management
and learning (Glizer and Caner, 2014). The use of Information Technology
and Education in higher education allows to improve the learning of uni-
versity students, considering that these new technologies of information
and communication are part of everyday life. Their forms of interrelation,
knowledge management, thought development, and behaviors are medi-
ated by the use of ICT (Valverde-Berrocoso et al., 2004), which implies the
study and analysis of new modalities to achieve meaningful, strategic and
relevant, and even more, the university teacher has as challenge to insert in
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this new digital logic and to look for alternative spaces and programs for
their digital education and training (Pérez G6mez, 2010).

The digital education of university faculty is a challenge for uni-
versity teachers in the face of the dizzying advance of technology. For this
reason, Blended Learning is considered as an alternative for the develop-
ment of digital competences of the teacher, from the presence of a formal
training course, to the synchronous and asynchronous use of digital tools
that complement digital training (Regalado, 2013). At the same time, the
use of Blended Learning can be an alternative of digital training in coun-
tries where levels of connectivity are still incipient or limited: face-to-face
can complement the digital education of the university professor.

132 Notes

(SE 1 We mention an “Office-matization” as a term that identifies training processes in
which the teacher learns the operational use of traditional office tools, such as Word
or Writer, Excel or Calc, Powerpoint or Impress.

2 We use the term “digital education” to identify digital training and training pro-
cesses in which the university teacher develops digital competences, implements
methodological strategies with ICT in the classroom.
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Abstract

This study focuses on the sociology present in the models of preparation of university teachers, I understand
that a change in education leads to a transformation in overcoming teachers, but without forgetting the context.
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Resumen

Este estudio se enfoca hacia la sociologia presente en los modelos de preparacién del
profesorado universitario, entiendo que un cambio en la educacién conlleva a una transformacién
en la superacion de los docentes, pero sin olvidar el contexto. Por tanto, se exponen los postulados
tedricos que existen sobre el tema, cumpliendo con el objetivo de presentar tedricamente el
desarrollo cientifico sobre la formacién de los docentes, el perfil profesional y los modelos que
hasta este momento se han propuesto para promover la superacién de los profesores en una
institucion educativa. Reconociendo la importancia de la Educacion Superior en el desarrollo de los
paises, se presentan los resultados de la revision bibliografica con la intencién de que las proximas
propuestas de cambio encuentren sustento en la produccion cientifica precedente, teniendo en
cuenta las disertaciones previas sobre estos temas de relevancia educativa y social. Por ello se
proponen enfoques y perspectivas que deben guiar el desarrollo del docente y superacion en el
ambito universitario. Luego del analisis de los postulados tedricos se concluye que las instituciones
educativas presentan un nivel de desarrollo determinado y una estructura pedagdgica y académica
en correspondencia con su funcionalidad y el contexto donde se insertan. En la planeacién de su
curriculo influye ademads la experiencia, inquietudes y compromisos con el entorno circundante.
Debido a ello la propuesta de un modelo de formacion del profesorado no puede surgir de una

136 cuestién esquemadtica de transformar capacidades y competencias sin realmente determinar cudl
es el perfil profesional aspirado tanto por el centro, como por la sociedad, en consonancia con el
Q{ desarrollo de tecnologias y procesos.

Palabras claves

Formacion del profesorado, perfil profesional, modelos de formacién, Educacién Superior.

Introduction

Society changes, is transformed and with it becomes necessary that edu-
cation is adjusted to the new times, the new demands and the new ways
of doing and thinking. At the pace of social transformation private and
public education must walk, because it is the training and improvement
of people that guarantees the future and development of peoples.

Education thus becomes the process responsible for the definition
and operation of the formal relations of humanity with its natural and
social environment. That is why education as a system presents the chal-
lenge of providing access to all, and of quality, so that it contributes to the
achievement of a sustainable economic development, both in the pro-
ductive and in the human aspects.

In order to achieve this end, all levels of education are important.
However, Higher Education occupies an essential seat in the contempo-
rary social organization of a State, which seeks to achieve a sustainable
human development. Therefore, it is the Higher Education that guaran-
tees the formation of the high level human resource, as a product of a
higher quality in teaching, be it public or private.

For the process of transformation within the needs of today’s so-
ciety, this level of education must adjust its dynamics to the demands,
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discarding traditional methods for students to progress in their learning.
And in that sense, the role of teachers as members of a context cannot be
ignored. The success of the modifications depends on their formation
and, therefore, the preparation of the people. It is thus urgent to plan and
coordinate projects and proposals that focus on their preparation. For
this, it is necessary to turn to literature again, in the theoretical postulates
in this respect is the base found, which then affects the development and
implementation of modes of action, taking into account the context.
Considering this field and starting from a bibliographical revision,
it is understood that a change in the education entails a transformation
in the overcoming of the teachers. Under this maxim, the article aims
to: determine the elements to be considered in the training of univer-
sity teachers, identify the profile of the Higher Education teacher and its

relationship with the curricular policies of the institution where he/she 137
develops and to analyze the proposals of models of training accordingly S
with their applicability.

The fulfillment of these objectives will help in the understanding
of the sociological approach of teacher education and in the determina-
tion of the choice of a model cannot be schematic. It must start from the
recognition of the formative needs of the teacher and of the particularities
of the context in which he/she develops. After considering this reality, one
or several proposals can be chosen, as long as the maximum interest lies in
materializing the transformation in relation to the training of university
teachers, considering their profile, that is, his/her skills and abilities.

In response to these objectives, a comprehensive theoretical revi-
sion on the training of university teachers in times of change and new
educational requirements is presented, in line with the current develop-
ment of society.

Conceptualizations, profiles and models
of teacher training

Teacher training

The bibliographic analysis favors knowing that “teacher training is the
education of the people who will be teachers” (Woodring, 2010, p.1).
Their future is not free from limitations and progress that respond to
contextual situations and the curriculum designed by the educational
systems of each country and by the institutions where they work.
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This process responds to a constant updating, because the prac-
tices of centuries past cannot continue to be generalized in the current
educational context, as this leads to a decontextualization of teaching. Ac-
cording to Morales (2015), if this happens, the impact of the educational
process is limited by continuing to promote the dynamics of memorizing
and reproducing, which is not in keeping with current demands, nor with
the evolution of theoretical postulates about learning.

Taking into account this background, it is necessary to activate the
innovation processes that allow introducing the appropriate changes to
adapt education to the new society of the digital era, since the processes
of transmission and knowledge management are being modified. There-
fore, training is required in new competencies not addressed in tradi-
tional learning (Stes & Van Petegem, 2015).

138 However, this innovation often fails when the teacher is not prepared
- ? to assume and develop processes of such magnitude. Although it is a current
\ challenge, the interest of analyzing the future of teacher education leads to

the analysis of theories that in recent years have focused on such processes
and among which those that focus on the historical perspectives of training.

For example, in the last quarter of the nineteenth century, Zeichner
(2011) introduced the concept of paradigms to refer to teacher training
and the trends that are assumed in relation to certain beliefs and values;
distinguishing four essential perspectives.

Chart 1
Historical perspectives of teacher education

Perspectives

.. Basis
of teacher training

It focuses on the formation of competencies in teachers so that the
Behaviorist modes of action are then transmitted in the classroom and students
decide what to do facing real situations.

Teaching is conceived as a process of interpersonal relationship and
therefore a timely profile by the teacher will positively influence the
personal development of students.

Personalist
or humanist

The teacher transmits cultural contents and the student assumes a be-
Traditional havior similar to that of his teacher, because it is argued that what hap-
pens is a process of imitation.

Promotes research and investigation where teachers look for causes and

Critical-reflexive .
decide procedures.

Source: (Zeichner, 2011)
Own elaboration from (Zeichner, 2011)
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Each of these perspectives results from approaches that have his-
torically focused on teacher education. Thus, it is evident that the model
or strategies to be selected will depend on the context; since prepara-
tion implies an ideological orientation that responds to the educational
system and to the institution where the process of improvement is initi-
ated or developed (Hammond & Bransford, 2005). Therefore, there is no
process related to education that is exempt from issues related to values
established in societies (Castillo, 2012).

Recognition of their role will lead to the understanding that there
are several styles of learning and therefore the diversity of learning mo-
dalities must be supported (Avagliano & Vega, 2013). From Kolb’s theory
(2012) it is understood how people construct their knowledge based on
experiences that are transformed during a teaching-learning process.

Therefore, a model focused on the training of university teachers should 139
not neglect the incidence of these experiences in the construction of S
knowledge and in the development of skills.

Darling (2012) recommends that action-based training be devel-
oped where meaningful learning is sought. According to Schon (2011),
the function of this strategy lies in conceiving faculty not as a receiver
and reproducer of knowledge, but as a professional capable of evaluating
conditions and making decisions about it.

The promotion of scientific and creative research in the educa-
tional setting, specifically in the teaching-learning process, constitutes a
need for initial and continuous training. Action research as a proposal
of the critical-reflexive perspective encourages such practice by ensuring
that research facilitates the improvement of education and the relation-
ship between theoretical and practical knowledge.

The authors Hargreaves & Fullan (2012) defend the link between
training and innovation, manifesting the incidence of two phases. In
the first stage occurs the implementation of innovations and for this it
is required that the teacher incorporate how to do new things. While,
what is needed from the center or external agents is identified to promote
transformation.

From the above, it is concluded that training implies innovation
where the context cannot be forgotten, and teachers cannot be conceived
as entities disconnected from a social scenario that obligatorily affects
the ways of developing pedagogical practice and its development. The
promotion of scientific and creative research in the contextualized edu-
cational scenario in the surrounding society is a necessity that must be
promoted from the beginning.
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Figure 1
Stages of teacher training

Teacher training

Permanent Training Initial Training

Only the beginning of a
formative process, but that
is crucial for the later
development and for

the formation of skills that
stimulate constant training
in the teacher

It depends on the individual
or institutional will occurs
throughout the process

of professional performance

Source: (Hammond & Bransford, 2005)
Own elaboration from (Hammond & Bransford, 2005)

For Hargreaves & Fullan (2012), from the initial training teachers
must receive a teaching that links innovation where teachers are conceived
as connected entities in a social scenario that obligatorily affects the ways of
developing pedagogic practice and its development. As already stated, train-
ing cannot focus solely on reproduction, research is also needed. In addi-
tion, the university professor, due to the certain autonomy that distinguishes
him/her, should not leave the responsibilities in the hands of those who co-
ordinate or design the strategies. Among its needs, the socio-economic real-
ity and personal interest must be configured into the training process.

For Delors (2013) during the training of teachers a change of posi-
tion should be bet on, which would help their viability and the manage-
ment of the following transformations:

+  From directional teaching to participatory and formative teaching

+  Perception about the role of the teacher and his flexibility in the
new educational scenario

+  New content focused on competence-based training

+ Student-centered process

+  Use of new media and teaching materials

+  New structure and strategy for competency-based evaluation

+  Promotion of collaborative learning among teachers

Sophia 23: 2017.
© Universidad Politécnica Salesiana del Ecuador

ISSN impreso:1390-3861 / ISSN electrénico: 1390-8626, pp. 135-152.



Vinicio Alexander Chdvez Vaca

Therefore, it is recognized that the training of teachers is a complex
process and therefore, not only should focus on initial training, but also on
the continuous, that is, that preparation that has to continue once teachers
graduate from educational institutions. The essential characteristic of this
formative process is the satisfaction of the needs of personal, social and
institutional learning from the structuring of formal programs in different
modalities, which are directed to the pedagogical formation of the teachers
and, consequently, to increase the quality of the student’s education.

It agrees with Camargo (2011) to mention that with the new times,
with the influence of the new technologies and the increasing extension
of the constructivist paradigm, has been impelled the redefinition of new
objectives in relation to the teacher training, which does not lose the nec-
essary and balanced link between scientific and professional improve-

ment within the context. 141
This complementation must be continuous and include the ap- S
proach of quality training from initial training and all stages of profes-

sional practice where a permanent improvement must be developed. In
this regard, Hargreaves & Fullan (2012) argue that:

Continuous teacher training is related to teaching, but it cannot focus
solely on the characteristics of this process. Teaching occurs at all times,
however, being a teacher involves more than transmitting knowledge.
There are other broad conceptual concerns that contribute to the teacher’s
configuration: to be a teacher involves dealing with other people (teach-
ers) working in organizations (schools) with other people (students) to get
these people to learn something in harmony with society educate) (p. 41).

Only then will the teacher be able to develop skills and competenc-
es in tune with the demands of education and the students of these times.
But how is it achieved? What is referenced in the literature on the subject?

Teacher Profile

The theoretical criteria are multiple; but similar to teacher training, there
is a common point in referencing that the profile is related to the teacher’s
skills and readiness, as well as the context and institutional policies of the
center where he/she works.

According to Bozu (2010) it is a term with theoretical and practi-
cal implications that is also mediated by the skills that the teacher pos-
sesses. The profile does not only respond to specialization in a subject.
The teacher “must be able to identify and solve a series of cognitive, at-
titudinal, value and skill issues” (Castillo, 2012, p. 52).
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© Universidad Politécnica Salesiana del Ecuador
ISSN impreso:1390-3861 / ISSN electrénico: 1390-8626, pp. 135-152.



A sociological approach to the patterns in the formation of university teachers

Enfoque sociolégico de los modelos de formacién del profesorado universitario

Caballero & Bolivar (2015) argue that to know the profile of 21st
century teachers, the analysis cannot focus only on teachers. It is essential
to consider the particularities of students and the demands that society
makes on education systems. The change of values and behaviors is what
drives to conceive this look of transformation; otherwise a decontextual-
ized profile would be promoted.

According to Hargreaves & Fullan (2012) the profile should allow that:

+ The teacher accompanies and guides the student throughout
the teaching-learning process.

+ The teacher stimulates the integral development, without in-
terfering in it personal and human mediocrities.

+ The teacher is able to design scenarios, processes and experi-

142 ences of meaningful and relevant learning.
+ The student adapts to the current culture, without reproducing
({ stereotypes. This challenge should be focused on preparing for the
future.

In order to meet these requirements, an up-to-date and coherent
profile with the teaching function in an institution must be developed.
For example, Alvarez (2011) focused on the university context indicates
that the design or development of profiles is closely related to broad
knowledge in the disciplinary and pedagogical.

In spite of this recommendation, it is considered that what is pro-
posed in the theory should be complemented by the active reflection of the
teachers on the subject. The profile depends on a number of factors, includ-
ing the teacher’s perception of the requirements of his/her work. Therefore,
in any training proposal in favor of a transformation of the profile cannot
be overlooked the individuality, specialization and experience of teachers.

Chart 2
Knowledge of the teaching profile

Pedagogical knowledge Disciplinary knowledge

Know and understand the diverse ways | Dominion of the contents of the respective
a student learns, and the appropriate | areas of knowledge, as well as demonstrated
assessment systems to respond to new | competence regarding their role of creator
challenges and builder of knowledge

Source: (Alvarez, 2011)
Own elaboration from (Alvarez, 2011)
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Personal, social and institutional issues are involved in the forma-
tion of the profile. However, fundamentally it results from the willingness
of teachers to grow individually and stimulate the development of the
educational community, starting with the consolidation of two concepts:
capacity and competence.

Capacity

A university professor must present knowledge, procedures, attitudes and
values to develop a teaching-learning process of quality. For this reason,
in its formation the following capacities he following must be promoted:

Chart 3
Capacities to be developed by a university professor

143

Capabilities Basis S

L Acquisition of linguistic or non-verbal skills to exchange and
Communicative . . . o
socialize experiences that influence student motivation.

Interaction with members of the educational community. It
Social promotes teamwork and leadership, which directly affects the
teaching-learning process.

It stimulates the teacher to evaluate their performance con-
Metacognitive stantly, which favors the promotion of transformations in
problematic situations.

Skills to use new technologies as an indispensable support for

Technological professional development.

Source: (Hargreaves & Fullan, 2012)
Own elaboration from (Hargreaves & Fullan, 2012)

From another perspective, Parra (2014) states that capacities are
related to cognitive, biological, corporeal, emotional, ethical and political
aspects. Their construction occurs in the context of human development
that occurs during teacher training. Related to the subject of the current
study, this author acknowledges the following:

«  Control over the personal environment: it refers to the self-
concept that is presented on the role played in the educational
context. Therefore, when the teacher has this control is able to
participate, issue criteria and make decisions.
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Practical reason: supposes the respect to the diversity and to
assume the work of active and critical form.

Affiliation: refers to the bond with other people in an adequate
condition of personal development.

Emotions: stimulates affective bonds with others, no matter
what position they occupy in the organizational structure of
the institution.

Imagination and thought: this will enable the teaching-learn-
ing process not be limited to literacy and training in basic sub-
jects. In addition, it favors that the teacher does not focus on
the promotion of memorization and that the creative dynamic
is contextualized. It is about assuming education from innova-
tion and creativity.

If during the process of ongoing formation each of these skills are
(SE developed, then, the teacher will be able to support with his/her practice
the education that is pursued and that gives the students protagonism in
the construction of their knowledge. It is for this reason that the devel-
opment of the teaching capacities cannot be limited only to an admin-
istrative scheme posed by a certain institution. Although the interests of
the center have influence, the consolidation will depend on the teacher’s
disposition; the response offered in the scheme to his/her opportunities
and the link he establishes with the surrounding society.
In this regard, Parra (2014) reports that:

The question of teaching capacities refers to the way in which doing
emanates from a concern for the human being that includes not only
a practical professional dimension, but also an emotional and contex-
tual-social dimension, within a framework of justice and social welfare
(p. 63).

After the exposition of the previous postulates the relevance of the
teaching capacities is recognized, since these will allow that:

.

The teacher develops a formative process focused towards the
practice.

There is a teaching performance that recognizes the impor-
tance of teamwork and human relations, either with their peers
or with their students.

A work that promotes institutional development and projects
towards the community happens.
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A restricted view of professional teacher development as training
for the development of work skills linked to “doing” blocks the possibility
of developing teaching capacities much more linked to their intellectual
and human capital. Likewise, the teaching capacities, linked to “being”
and “doing”, could have greater effects on student training and school
development.

Because of this, the model to be proposed should focus on the for-
mation or consolidation of a professional profile promoting the capaci-
ties, skills and abilities that allow its implementation.

Competences

The competences are acquired as the professional work takes place. In the

case that it occupies depends on its active participation in a process of 145
continuous formation and in the strategies that look for the consolida-
tion of the capacities of the teacher. According to Ferndndez (2011), it is

“the general capacity or potentiality acquired by a person, which allows
him to continue learning and use this learned base to face situations and
solve real problems, as well as to develop personal, civic and professional
projects”. Moreno (2013), starting from the distinction between compe-
tences and abilities, points out that a teacher must develop the interest of
being involved in processes to deepen not what is known, but what one
wishes to know.

In this sense, it can be considered that the development of com-
petences is reached when participating in a formative process where the
individual is the protagonist in the construction of knowledge. So much
so that Torres (2014) argues that teachers’ competences are not in line
with their qualification, rather they are oriented toward know-how in
correspondence with social behavior and the response to certain prob-
lems. Other authors such as Barrio (2010) point out that it is about the
willingness to work in a team, the capacity for creativity and the willing-
ness to take risks.

Thus, competencies are not only acquired in the educational set-
ting, but also in the exchange with the social environment. This inter-
relation of factors is incident because the competences are “values, be-
liefs, knowledge, abilities and attitudes, which both individually and in
collaboration with other teachers, has teachers on aspects related to the
teaching-learning process “(Bozu, 2010, p.23).

Taking into account each of these criteria, it may be considered
that during the training of university teachers the following competences
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must be developed which not only respond to the demands of the aca-

demic field.
Chart 4
Types of competences to be developed
Types Ends
It encourages teachers to facilitate the processes of teaching-
Pedagogical- learning from an increasingly personal and not a mechanistic

approach. In order to do this, he must know how to plan, mo-
tivate, lead and use the benefits of new technologies in favor
of the teaching-learning process.

didactic competence

Tt will allow the curriculum guidelines to be related to the per-

Institutional sonal interest of making the teaching process a more dynamic
146 competence moment. Thus, institutional policies would be combined with
N ? the true academic situation of the members of the classroom.
. To know how the world around them works and where soci-
Productive . . L o . .
ety is headed to train and orient its students in line with this
Competence
context.
. Increase relationships from understanding and respect for
Interactive . . . .
the feelings of others, their culture, way of life and family
competence .
environment.
Specifyin Beyond a degree in a particular subject or level of Institutional
P & competence with others of great importance for the training
competence

of students

Source: (Bosu, 2010)
Own elaboration from (Bozu, 2010)

Other authors such as Galvis (2010) summarize the types of skills
in intellectual, social and interpersonal. However, beyond classifications,
it is considered opportune to develop and understand them according to
the following conceptualization:

A teacher will be competent when he possesses and practices a dem-
ocratic and social position, conviction of freedom, responsibility and
respect for all people and human groups, with solid ethical principles
expressed in an authentic experience of values. In addition, it must pres-
ent a consistent educational and academic training, personal and pro-
fessional autonomy (Berbaum, 2010, p.15).
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It is recommended that in its training also be considered cul-
tural issues, knowledge of the scenario that surrounds it socially and
educationally, because only this way will be able to assume in a timely,
coherent manner the challenges that are present in Higher Education.
From this perspective, the preparation of teachers should support the
formation of a high profile to materialize the transformations required
in teaching. For this, it is necessary to assume a timely and quality train-
ing model or design.

Models

The educational institutions present a determined level of development
and a pedagogical and academic structure in correspondence with their

functionality. In the planning of their curriculum, also influence the ex- 147
periences, the concerns and the commitments to the surrounding envi-
ronment. Because of this, the proposal of a permanent teacher training

model cannot arise from a schematic question of transforming skills
and competences without actually determining the professional profile
sought by both the center and society in line with the development of
technologies and processes (Barrio, 2010).

Nevertheless, it is assumed that before knowing the professional
profile one has to consider what a model and training are. In this re-
gard, it is agreed with Morales (2015) that training is a permanent pro-
cess of acquiring, structuring and restructuring behaviors (knowledge,
skills, values) for the performance of a given function. Meanwhile, Barrio
(2010) points out that the training model is a guideline or a plan that is
used to direct the curricula. It is a design to promote learning, which links
a set of orientations, strategies and activities.

For Tapia & Medrano (2016), the models historically have been
based on two approaches or conceptions, which are theoretical mod-
els and critical-reflexive models. The first one has aimed at the train-
ing of integral teachers, while the second focuses on the promotion of
curricular renewal, where the teacher not only teaches classes, but also
investigates.

For this reason, according to Castillo (2012), the proposal to be
developed cannot be the result of theoretical speculations on a given top-
ic. A study on this implies the exposure and understanding of the main
models of permanent formation that exist; taking into account their
main conceptual characteristics and operational issues.
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The interest for the improvement of the teacher must correspond
with an educational model that contributes to the professional growth of
the teachers, but that grants teaching participation in its development,
generalization and efficiency. From this perspective it is recommended
that the theoretical basis be based on the cultural historical approach of
Vygotsky (2010). This author understands and assumes that learning is a
social process related to the development of each individual due to the re-
lationships between personality and activity, learning and development,
as well as between the social being and the individual being.

The Avagliano & Vega (2013) criterion should also be followed on
how any suggestion or proposal for model action for teacher education
should first respond to an innovative vision regarding teaching and the
profile of teachers, as well as the determination of concrete activities to

148 .
work with teachers.
&SE Each of these actions can be focused from the proposal made
by Portilla (2012) on the basic perspectives of teacher training models,
which are related to teaching are and presented below:

+ Academic perspective: directs its attention to the transmission
of knowledge and towards the socialization of cultural ele-
ments known by the teacher and therefore their training should
be focused towards that end.

+ Technical perspective: it gives the learning process a new dy-
namics, enhancing the study of teaching practice, but propos-
ing modes of action that only consider technical issues that the
teacher must assume.

+ Practical perspective: it represents an overcoming of the previ-
ous one and based on the critic proposes to understand teach-
ing as a dynamic process that requires the teaching staff not to
be governed by recipes.

+  Perspective of reflection: in practice for social reconstruction,
teaching is understood as a critical activity governed by values
and ethical issues.

For this reason the systems of teacher training are now focused and
defended in this model with the interest of contributing to the develop-
ment of competent teachers with a great capacity for analysis, creativity
and resolving power. For Vélaz (2010) this model is very popular because
it emphasizes “the relevance of a process of awareness-raising, intellectual
and analytical training” (p. 23).
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However, there are other classifications and broader proposals,
which are presented below and are based on continuous education as a
process focused on improving the actions, knowledge, values, strategies
and attitudes of the members of the faculty of an educational institu-
tion, in order to contribute to the quality of teaching and to the academic
and professional growth of students. Following the study elaborated by
Sparks & Loucks (2005) in relation to the permanent formation, it is pos-
sible to identify models that serve like point of support to elaborate oth-
ers. In each of them are determined proposals, activities and strategies to
consider, without falling into the mechanicism or the copy of theory and
without performing a previous contextualization.

The models that are determined from the study of Sparks & Loucks
(2005) have common parameters, but differ in relation to the concep-
tions that they raise about teaching. Due to this, it is necessary to evaluate
them from a critical perspective, analyzing how the execution of each one
will influence the dynamics of the classroom, what is its relevance and
what elements show that it will lead to a change in the profile and com-
petencies of the teaching staff.

The presented training models have to be adjusted to the practice,
that is to say, their choice can not be schematic, nor decontextualized. It
must start from the recognition of the formative needs of the teacher and
of the peculiarities of the society where it is inserted. After considering
this reality, researchers, professionals or institutions can choose one or
several proposals, as long as the maximum interest lies in materializing
the transformation in relation to the training of university teachers, with-
out forgetting a sociological approach that presents.

Conclusions

The training of university teachers should be based on action research,
which seeks to obtain meaningful learning and the teacher is conceived as a
professional capable of evaluating conditions and making decisions about
it; so the promotion of scientific and creative research in the educational
scenario, specifically in the teaching-learning process, is a necessity that
must be promoted from the initial and continuous training of teachers.
The profile of the Higher Education teacher is related to his/her
skills, the context and the curricular policies of the institution where he/
she works; but also depends on their willingness to grow individually and
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stimulate the development of the educational community, based on the
consolidation of their skills and competences.

The educational institutions present a determined level of devel-
opment and a pedagogical and academic structure in correspondence
with its functionality. In planning of the curriculum, the experience,
concerns and commitments to the surrounding environment are also an
influence. Because of this, the proposal of a model of teacher training
cannot arise from a schematic question of transforming skills and com-
petences without actually determining the professional profile sought by
both the center and society in line with the development of technologies
and processes.
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Resumen

El texto Actualidad del pensamiento politico-social-educativo de Juan Jacobo Rousseau, es un
articulo de reflexion, fundamentado en la lectura de Du Contract Social o en castellano El Contrato
Social, autoria del pensador suizo Jean-Jacobo Rousseau; los autores se propusieron “polemizar
las posibilidades de alcanzar sus ideales en el contexto actual y al mismo tiempo reconocer la
vigencia de varias ideas suyas en lo atinente a la formacién ciudadana en Colombia”. Se procedi6
al rastreo de trabajos que indagaran el mismo tema o fueran afines y fue elegida como versiéon
de cabecera la traducciéon de elaleph.com, 1999. La insigne obra escrita en 1762, fue elegida por
recoger de manera explicita el pensamiento politico y social del autor. Los autores hicieron un
acercamiento biografico al pensador como mecanismo para compenetrarse con la lectura de la
obra, tener herramientas para la discusion, exponer los intereses en abordar este tema y su difusion,
argumentar y contextualizar en una época y pais diferentes. Si bien queda mucho por ahondar
en el tema, se llegd a unas conclusiones entre las que cabe mencionar: La reflexién de conceptos
asociados a formacién politica, la voluntad general y el soberano, en vinculo con situaciones de
la sociedad y de la educacion del contexto colombiano; la identificacién de la importancia de los
principios de la politica y la virtud en la formacién de los dirigentes y la voluntad general como
reflejo de la constitucion social e individual, entre otras.

Palabras clave
S Actualizacion, educacion, formacion ciudadana, politica, soberano.

Introduction

In our current time, the most prevalent efforts are those with which we
respond to competitively-based commitments and obligations, be it so-
cial, economic or work-related. This is evident in the sectors that produce
goods and services, which strive to achieve increasingly high economic
indicators and results; in the insatiable yearning for pleasure and status,
even if the economic debts remain tranquil; and in the continuous and
imprecise forthcomings and configurations of groups in which individ-
ual pursuits prevail. It is part of a historical period in which communi-
cative interconnections as well as discourses on multi-multiculturalism,
equity and the inclusion of ecosystemic and human diversity, among oth-
ers, are taken as a reference for access and participation in the destinies
of a community and a country, however, the moments to think and think
about what is done to question the criteria, if it exists and if it is known,
are being left aside, determining the ways of getting involved or being
involved in different groups and in the destinies of a town. The moments
to question whether one lives or survives, what makes one thing different
from another, and the conditions under which it happens are omitted.
Such a scenario invites people from different sectors of society to
ignore daily events touching on both communal and individual life, and
so it calls to understand that being a citizen also means to be responsible
for the formation and exercise of citizenship in others. It is necessary to
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collectively decide the transformation of the social state that denies the
other by means of self-denial when the abstinence of opinion and action
is taken as an alternative to situations that compromise the destinies of
all. We are part of a community in which individual decision is necessary,
as it is an attitude that should be fostered in every space and moment,
especially in educational scenarios where the responsibility of education
in citizenship is endorsed, be it based on sovereignty, voluntary participa-
tion, equality, equity and justice, among other features.

Recognizing oneself as a participant and co-responsible for the dy-
namics of society through education is, at the same time, a call to realize
the personal and political responsibility assumed when choosing to be a
teacher. The above statement seeks to emphasize that: being part of a soci-
ety, regardless of the role and the disciplinary training that is possessed or

the lack of it, each and every one constitutes his or her own individual and 159
social being while influencing the environment, others, objects and things, S
and vice versa; society is not an object belonging to someone or a few, it is

the concurrence of individuals that, with multiplicity of interests and ways
of organizing, gives room for tensions that demand a position to be taken,
since one is both the creator and the result of the different dynamics; the
concurrence and declaration of interests of people does not guarantee cor-
respondence between the position assumed and its effects, however, work-
ing to achieve the greatest possible similarity between what is conceived
and materialized is a way for personal transformations with potential ef-
fects in others, and by recognizing education based on human interactions
in multiple settings -family, educational establishments, enterprises, social
organizations, policies, etc.- their institutionality is recognized, and so is
the nature of other institutions and their role in the society.

Considering the aforementioned ideas led to this reflective article,
searching for several works that dealt with the notion of politics and in which
the political philosophy of Jean-Jacobo Rousseau had been investigated. Texts
that encouraged reflection and writing by linking philosophy with society
and their mechanisms of administration and education were found.

The translation and adaptation to Castilian is taken from Maria
José Villaverde (1988), therefore, the year in the body of work will be re-
ferred rarely; however, fragments of the translation of the Geneva think-
er’s voice are taken more than two and a half centuries later in order to
“polemize possibilities to reach their ideals in the current context” and, at
the same time, “recognize the validity of various ideas regarding the train-
ing of citizens in Colombia.” Now, what methodology was implemented?
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Methodologically, the authors of the article established the follow-
ing agreements: to choose school scenarios in the role of teachers to prob-
lematize issues related to citizen education and the classroom as sovereign.
Read the Social Contract individually to share reflections, discuss and relate
the context of the work with other known or nearby social domains, as well
as investigating theoretical meanings about politics. The underlined text to
emphasize affirmations within the book and the comments on the margins
to make connections and to propose intertextualities were the guideline to
converse, discuss, analyze, argue and risk writing lines that are, ultimately, the
conjugation of different but not excluding personal interests.

To reflect and write about what the Swiss philosopher put forward
in the Social Contract in order to make connections with experienced
and well-known situations in the field of education in Colombia and to

160 assume the responsibility of communicating these deliberations, required
h? investigating some biographical features of the thinker used as context
\ for the analysis. With a language as close as possible to the reading com-

munity, there is an openness to new perspectives that give continuity to
the discussions and, at the same time, contribute to this formative search.

As for the structure of the article, the first section is History of Po-
litical Thought (antecedents), which is composed by a brief recount of the
history of political thought, followed by the analysis of works related to
Rousseau’s political philosophy or related subjects. The section The Po-
litical in Rousseau: Articulation with today, is an approach to the practices
of politics of previous periods with some distortions in Colombia, and
consists of two sections: Past-present Articulation and Updating, based
on reasonings build upon their definitions and in updating of some con-
tributions by the author respectively.

The Social Contract: Model of Societies focuses on family, citizens
and school as small societies called to the communal will to guarantee
the wellbeing of the community. The State of Nature follows, dedicated
to the external and internal circumstances by which evil was introduced
into the world or by which evil could be eradicated. Then, in the topic
Tensions in Education, the coexisting challenges in the school today are
emphasized. Finally, Conclusions are presented.

History of Political Thought (Antecedents)

Political theory, like a large number of philosophical problems, dates back
to Greece. Ever since then, a history of development has been published,
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which is being studied today in various treatises on the history of political
ideas. In that country, the political theory was assumed in terms of ideas
and in a daily way of life that looked at the problems of the community,
called polis. For the Greeks, politics were a practice, a social dimension of
their community life that, by the very reality of their concrete problems,
later gave rise to the systematization of philosophy that thought the same
problem from its foundation and nature (Fischl, 1984).

The political theory of the Greeks came from the horizon of meta-
physics to clarify a series of principles that are joined to the nature of
things from an ideal order of understanding of functions, hierarchies,
levels and the general ordering of the polis. It was a theory thought from
the ethical dimension with an ideal core of values and principles that
gave it a normative character, defining the status of classical political phi-

losophy. For the Greeks, between political theory and ethics, there is an 161
intrinsic relationship in which the political emerges from the bottom of S
the ethical as an extension and an application to the social order, with the

polis as a point of reference. Politics are a way of life thematized to reach
a more favorable position within the harmony of the community.

The Greek paradigm was preserved in basic terms through the
Middle Ages, even in the ideas of St. Thomas, for whom social life was
closely related to metaphysical and moral principles, extended in a new
religious and philosophical dimension, where man was not simply re-
ferred to and attached to the common good of the city, but as a creature
whose ultimate goal and foundation is God (Fischl, 1984).

During the Renaissance, The Prince by Machiavelli marked a break
with the Greek model of politics as it distanced itself from the metaphys-
ical, ethical or even theological horizon as Plato thought, focusing in-
stead on an autonomous order whose axis are the relations of power and
its conservation, considering politics as a set of tactical techniques and
strategies in terms of power. It was a historical and psychological realism
by which Machiavelli tried to encode the experience of men when they
struggle for power and offer a radiography of what man can be capable of
when he is in the process of preserving power for the sake of power. This
perspective can affect right and left policies.

According to Cruz Prados (2009), within this realism are other re-
alisms, namely: pragmatic -the political as a practical activity to achieve
and sustain the structures of power-, of imperial policies -politics as
domination and subjugation-, positivist -the emergence of sociology and
political sciences to analyze the social being and structures of power far
from the ethical, evaluative, and metaphysical horizon-, Marxist -science
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of history and society with roots in historical materialism from which the
political is seen and analyzed within the social structure and its dynamics
as an ideology or as political science-.

Politics has multiple existence and distortions that are manifested
in practical and theoretical forms, although it tends to identify its possible
deviations with the whole, its manifestations are practical and theoretical.
Practical manifestations occur in the community with the historical and
social dimension of man, and it affects and involves everyone without ac-
tive or conscious participation: the social, public, and historical reality of
people and institutions makes them policies because of its social effects
of presence and activity. It is a reflex activity that agglutinates groups,
trends, social classes, and orientates a certain praxis in relation to the
dynamics and global organization of society. Its institutional presence is

162 manifested in the State, laws, parties, the various political institutions of
~ ? government, and all social groups that, according to the political organi-
\ zation, tend to be perpetuated or changed through political systems.

At the theoretical level of politics, according to Reale and Anti-
seri (2010), ideologies and their relationships with the activity of specific
groups are taken into account. Ideologies can be distorted, that is, ra-
tionalizing the interests of a group or class under a global agglutination
or from the perspective of social-communal interest. For these authors,
among the basic problems of political philosophy are: a) the organic rela-
tionship between the individual and society; b) the problem of the State
as an organ of control, administration and management of public pro-
cesses in relation to the total political community and c) the problem of
power among the basic issues of political philosophy today, but what is
power? How is power generated? What are the manifestations of power in
human institutions, discourses and relationships?

Some elements that allow to understand politics and their rela-
tionship with current power go back to the influences of some schools
and thinkers that dealt with the aforementioned problems. This is the
case of the Sophists, who questioned that one was born virtuous instead
of becoming virtuous, as well as questioning the way one acquires politi-
cal virtue (Fischl, 1984). For Plato, a state is born because each of us is not
autarkic, so there is a state as an older man; the virtue of rulers is pru-
dence; strength is the virtue of custodians, and temperance is the virtue
of peasants, artisans and merchants. Conversely, for Aristotle the good of
the individual is of the same nature as the good of the city; but it is more
beautiful and more divine because it extends from the dimension of the
private to that of the social, to which the Greeks were especially sensitive
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as they conceived the individual in terms of the city and not the city in
terms of the individual (Reale and Antisery, 2010).

Merino (in Reale and Antisery, 2010), in History of Philosophy,
tome I, states that in The City of God, a text that emerged during the Mid-
dle Ages authored by St. Augustine of Hippo, the monk interprets man
as a social and historical being, this monk suggested the existence of two
directions, The City of God and The Earthly City; emphasizing a natural
order in the origin of the State and the people as a set of rational beings
that are grouped by the necessity of unity subordinated to the voluntary
pursuit of their ends. The Augustinian thought was characterized by re-
jecting capricious will and arbitrary subjectivity, which in both men and
States must be an ordered will subject to the norms of the common good.

Epochs after, the Renaissance took place, an intellectual movement

that reacted to the Middle Ages, synonymous of oppression for many and 163
bastion of the power of Christianity for others. The Renaissance attempted S
to shake the intellectual disciplines of the Middle Ages with the desire to

retake the Greek ideas of Plato and Aristotle. According to Chevallier (1957):

The Renaissance was studied through its sources by the humanists and
not through Christian transmission (...). This is a considerable fact,
namely, that the majestic medieval construction, which rested on the
double authority of the Pope, the spiritual, and of the Emperor, in the
temporal, collapses definitively (p.4).

In the eighteenth century, the rise of the Enlightenment meant an
opportunity for leaders who considered the possibility of silencing the
voices of ignorant people who were unaware of their rights, for those
totalitarian and authoritarian leaders, cultivating rational thinking was a
risk since educated people are dangerous. Following Rousseau’s (in Reale
and Antiseri, 2011), the man who was born free of social and ethical cor-
ruption becomes evil because of an imbalance of social order, since:

Human nature, left to develop freely, leads to the triumph of instincts,
feelings and self-preservation over reason, reflection and outrage(...) the
state of nature is, in fact, a mythical original state, predating that of good
and evil, from which man progressively fell because of culture, which is
responsible for the social ills of the present age: the transition from the
natural state to the civil state meant a real setback (p.511).

During the Enlightenment, the main protagonist was the philos-
ophe, who far from being interested in universal principles, academia or
public education, privileged:
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The physical sciences, the philosophy of nature, mathematics, econom-
ics, the denunciation of legends and superstitions, and the orientation
of customs towards greater private and public happiness (...) The phi-
losophe is an honest man who follows reason at all times and unites a
spirit of reflection and precision with social customs and qualities. If
you could convert a sovereign into a philosophe, he would be the perfect
sovereign (Munoz Gutierrez, s.f).

In the Swiss Jean-Jacques Rousseau, who lived from 1712 to 1778,
qualities of the aforementioned philosophe were shown and, although
friend of the Illustrated, their different positions made it singular for
some and absurd for others; this was appreciated in their conceptions
regarding children, education and society.

This is supported by Soétard (1994), who asserts that the Genevan

164 thought of “education as the new form of a world that had initiated a
ASE historical process of dislocation. While his contemporaries are engaged
\ in ‘making education’”(p.2). He says that for Rousseau, “the child must

be nothing other than what it must be: ‘Living is the occupation I want to
teach him, when he leaves my hands he will not be, I admit, a magistrate,
nor a soldier, nor a priest: before anything else, he will be a man”(p.3)
and points out that for the Swiss thinker, according to the Social Contract,
when experiencing dissatisfaction, man does not hold himself against the
power of the strongest, hence the possibility of “dreaming of a world in
which conflicts of interest would be appeased, in which the general will
would be the adequate expression of the will of each and every one” (p.4).

Among the works developed by Rousseau, there are sociologi-
cal contributions. In this regard, Bolivar Espinoza and Cuéllar Saavedra
(2008), decided to show that Rousseau was not only a sociologist, but
one of the founders of sociology. These authors posed three pillars for-
mulated by the Genevan in The Social Contract: a) State in equilibrium
-sovereignty resides in the citizens and not in the government, the execu-
tive function is subordinated to the legislative one; b) The importance of
climate -for the state to be balanced, it is important for it to comply ad-
equately and proportionality with the natural and human environment
and c) Particular interests -derived from human nature and influencing
the social ties of the people-.

In the Social Contract, the general will is not the sum of individual
wills but the full consciousness of each subject who, even when exercising
his vote or entrusting his particular will to the sovereign, will not fail to
realize his full freedom. In that general will, the government of the po-
lis would allow participation of virtue in a perfect measure, it would be
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the activity that makes man good'. This would be the ideals of a ruler: A
person of integrity, intelligent, well prepared in the field of politics, and a
charismatic leader. Having updated this premise, it would seem that the
man who is capable of governing is an “excellent being as a political ruler
(...) is equivalent, without restriction, to being excellent as a man” (Cruz
Prados, 2009, 80).

The nineteenth century represents the definitive assumption of the
values of prevailing positive science in education, since:

Although large and innovative educational theories and teaching meth-
ods of Rousseau’s orientation were developed during the twentieth
century, which broke radically with the more conservative educational
traditions, it seems that in many countries these experiences failed to
permeate into the major educational systems (IAEU, 2013).

In the twentieth century, Ortega y Gasset (1983), in his book The
Rebellion of the Masses, focuses his thinking on the man who is fit to rule,
and argues that the select minorities called aristocracy strived to make
use of the new techniques and sciences, through reason, to prepare and
face a world dominated by the masses which, despite having everything
within their reach, did not strive to acquire art, knowledge or skill, or to
develop any specific capacity. This was similar to what he called the satis-
fied young man?, who wished to be subsidized by the state.

The man capable of governing has capacity and vocation, as in
Ortegaan terms, a good ruler arises from the minority, not the mass, un-
derstanding the latter not as the crowd but as the intellectually dormant
population. That is why the ruler must strive to be excellent, well quali-
fied, with no personal interests to hinder his work: “The select or excel-
lent man is constituted by a need to enforce a rule beyond him, superior
to him, whose service he opposes freely” (Ortega y Gasset 1983: 57).

The historical and educational journey of people and society in
general shows changes in values, which are a culturally claimed loss,
change, or desertion. Without entering into this discussion, it is undeni-
able that the appreciation and participation of man in society gradually
give way to perennial, transient and ephemeral expressions, deeply linked
to education as a practice and process throughout life.

The Political in Rousseau: Articulation with today

Politics are rooted in a conception of polis developed by the Greeks from
the core of the first communities and societies that were formed from

165
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families, then in the association of several families, and then the consti-
tution of small and large societies. Politics are public, and according to
Rousseau (in elaleph.com, 1999) in chapter XII-Book II Division of the
Laws, there are four relations that need to be conserved; the first three
are: the action of the whole body working with itself -linking everything
with the whole or the sovereign with the State and the people’s right to
change the laws if they deem it necessary or convenient; the second one is
the relationship of the whole body or each other -reduced because each
citizen is independent in relation to others and extensive by relying on
the city excessively; the third is the union between man and the law that
establishes penal laws and punishes when there is disobedience; and the
fourth to which it attaches greater importance because:

166 It is not engraved in marble or bronze, but in the heart of the citizens,
which forms the true constitution of the State, and that by acquiring
(SE new strength day by day gives, revives or supplements the laws that are

aging or extinguished; which preserves the spirit of its institution and
insensibly substitutes the force of custom to that of authority in the
people. I speak of customs, habits, and above all, of opinion, which is
unknown to our politicians, but on which the success of all other laws
depends; part of which is dealt with in secret by the legislature while it
seems to confine itself to making particular regulations which are noth-
ing but the arch of that building, whose immovable key is slowly con-
structed by customs (pp. 50-51).

The proposed laws are not impossible if the practices change, to
achieve this, the necessity and importance of work in micro scenarios
articulated with the other spaces of society: family, school and all places
of human convergence would be explicit interests of each individual, not
to disperse or oppose and exclude, but to identify common points, seek
cohesion and foster situations in which to deliberate and argue with clear
and consistent positions committed with the community. This could be a
way of cultivating the foundational meaning of politics, which highlights
the importance of social organization for a better living and coexistence
and articulates reflection from anthropological, ethical, moral and axi-
ological thinking, since man, as a multidimensional being, is capable of
understanding in terms of relating with himself, with other people and
with other things. In macro scenarios, it would be necessary to avoid the
deviation of resolving in an operative way what is subsequently declared,
as exemplified by Rousseau in the Government’s Institution, concerning
the English Parliament of that time, who pointed out the conversion of
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the lower house into a committee to deliberate and resolve what was then
presented under another name:

Here we discover one of those surprising properties of the political
body, by which it conciliates operations contradictory in appearance,
since this is done through a sudden conversion from sovereignty into
democracy, so that without any sensible change and only by establishing
a new relationship in terms of how everyone relates to each other, the
citizens, turned into magistrates, go from general acts to private ones,
and from the law to the execution (Book III, Chapter XVII, page 93).

The example of the Parliament is similar to the actions of the dep-
uties participating in different instances of the Colombian government:
they carry out business, spoils, sales, agreements and decide situations

that later present the country in another way, sometimes with the soph- 167
istry of consultation. I would follow a description of the facts, but it is
preferable to point out other distortions when comparing it with both

the Greek and Renaissance practice. The clear and reliable links between
politics and ethics are absent from the Greek legacy. On the one hand,
ethics based on a better life and coexistence, propitiated from relations
tending toward the good of the people, do not exist, and when there is
some expression of it, the controversies of interests between those in the
government end with manipulations that deviate the initial sense; on the
other hand, because theories on politics are a concoction that serves to
defend determined interests directed by some rulers whose relationships
make one question their virtue.

From the Renaissance, we see an instrumental disposition marked
by the desire for power at all costs, evident when making decisions and
acting above the dignity of people and the exercise of their rights. Also
from the twentieth century, there is a large number of satisfied young men,
since the academic training is not related to their directions in the sec-
tor of society where they act, or at best, their guidelines do not heed the
needs of the communities because of the complacency of their interests.

It could be said that the practical and theoretical manifestations of
the politics in the institutions of Colombia display distortion; then, how
and what to do to overcome them from training in citizenship? What can
be learned by those who are not in school in terms of training in citizen-
ship and how to promote this training in those who do not have it? A
strong answer to these questions could be through general will, the only
one that can “direct the forces of the State in accordance with the aims of
its institution, which is the common good” (Book II, Chapter I, page 23).
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Current political-social-educational thinking of Rousseau

Actualidad del pensamiento politico-social-educativo de Rousseau

The general will is far from the spontaneity driven by individual
interests, as we see today when groupings are formed by affinity in dif-
ferent areas, lacking reflections and reasoning about the ways of being,
acting, deciding and being in those groups. The organizations established
and instituted by interests that are not shared or unrelated to those in-
volved are also absent, such as when a leader forces the formation of
groups without consulting the reasons why people do not want to join.

Since creating a hopeless panorama is not desirable, it is consid-
ered as the primary task of the leaders in the different sectors and scenar-
ios of society to integrate politics and virtue as principles that denote and
connote harmony between the individual and the small communities,
among which exist both family and State. In that order of ideas, politics
would be understood as the main principle of society that would guide

168 the formation of perfect communities by virtuous persons voluntarily
h? united, in turn, virtue would be the fundamental principle of each per-
\ son’; each member would perfect its virtues and cultivate the values re-

quired by the community, and the people in charge would be leaders who
would wholesomely integrate each individual into the democratic par-
ticipation and help to enhance and develop each individual’s virtues. The
society and each individual would have a common link, there would be
no talk of opportunities because they would emerge continuously when
each person is recognized as a member of society, with voice and vote,
and every social niche would be a propitious occasion for the formation
and exercise of citizenship.

Past-present Articulation

Conceiving life as a succession and concatenation of events facilitates the
intention of uniting past and present in this reflection, however, intending
to express it as analyzed will always be a risk. Abandoning this thought,
the etymological definition is “to be in the present time and act on the
facts, events or happenings. (In journalism) it is defined as a grouping of
events that is happening in a certain space relative to the present.” For the
Spanish Royal Academy, the term refers to the present time, to the thing
or event that attracts and occupies the attention of the common people
at a given moment.

However, there are distances between being present during the fact
and the subsequent description of it, which resembles politics in a theo-
retical and practical perspective. The first would be based on the descrip-

Sophia 23: 2017.
© Universidad Politécnica Salesiana del Ecuador
ISSN impreso:1390-3861 / ISSN electrénico: 1390-8626, pp. 157-185.



Edwin Prieto Vergara y Elvia Patricia Arango Zuleta

tion and manner of detailing the relationships between ethics, virtue and
individual interests voluntarily united in the community, according to the
Rousseauian perspective. In a description, the interests of the one who de-
scribes are made patent and, in tune with the general will, contribute to the
strengthening of the decisions of the community, or in an opposite way,
will influence their breakdown and dissolution. Taking that into account, it
will be n